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1 INTRODUCTION TO INITIAL VOCATIONAL EDUCATION AND
TRAINING

Initial vocational education and training (IVET) in the Czech Republic (CR) has a long
tradition and plays a key role in the education system. IVET as a whole is not governed by
any special piece of legislation. There are special laws regulating various types of IVET
which is provided at upper secondary (ISCED3), post-secondary (ISCED 4) and tertiary
(ISCED 5) levels. Secondary education, including IVET and non-university tertiary
education, is codified by Law no. 561/2004 on pre-school, basic, secondary, higher
professional and other education (the so-called Schools Act). The Schools Act came into
effect on 1 January 2005 and it has replaced the previous incoherent legislation in this area.
The administrative framework for IVET is also formed by the law on the establishment of
higher-level self-governing units (regions), which provides for the delegation of a number of
responsibilities for education to regions.' Another law that concerns IVET is Law no.
563/2004 on pedagogical staff which came into effect on 1 January 2005. University
education is codified by Law no. 111/1998 on higher education institutions.

IVET begins following the completion of compulsory education (at the age of 15). It lasts
typically 3 or 4 years depending on the educational programme. There is a small share of
programmes lasting 1-2 years. The typical age of students at secondary schools is 15-
18/19. Graduates who have passed the “maturita” examination may continue studies at
tertiary level. These studies last 3-3.5 years at vys$si odbornd Skola (VOS — higher
professional school) (ISCED 5B) where the typical age of students is 19-21. The length of
studies at higher education institutions (ISCED 5A) is 3-6 years and the typical age of
students is 19-24.

Rate of Participation in IVET of Relevant Age Groups

Age group 1996 2000 2003

15 — 21-year-olds 64.3 % 58.2 % 72.8 %

Source: U] V, Data about Students Based on UOE (UNESCO, OECD, Eurostat) Questionnaires, a demography
using CSU data.

The data concerning participation in IVET are affected by a change in the education system
in 1995/96 whereby compulsory education in basic school was extended from 8 to 9
years. Consequently, in terms of age groups there is one year missing in secondary schools
(this mainly concerns VET schools as the change did not affect six- and eight-year
gymnazia). This is why the year 2000 cannot be compared with other years.

The increase in participation of the population aged 15-21 between the years 1996 and 2003
is the result of another systemic change whereby a new type of school was established in
1996/97 (vyssi odbornd skola - higher professional school - ISCED 5B), and the result of a
gradual filling of individual classes.

' Zakon ¢&. 347/1997 Sb., o vytvofeni vysSich Gzemn& samospravnych celkti [Law n0.347/1997 on the
establishment of higher-level self-governing units).




Main Educational Pathways

Educational pathways on secondary level have linear character, i.e. they are established by
educational programme down the line:

4-year study programmes (ISCED 3A) are designed also for pupils who
successfully completed compulsory education. The studies contain at least 45 % of
general education, i.e. it is focused mainly on theory, although work placements form
an important part of the programme.

In 2-to-3-year vocational programmes (ISCED 3C) are designed for pupils who
successfully completed compulsory education. The programme is largely focused on
vocational subjects, particularly on practical training, although general subjects
account for at least 30 % of the provision.

1- or 2-year vocational programmes (ISCED 2C) are designed for pupils who
completed compulsory education and failed to complete all nine years of basic
school, young people with special learning needs and those who complete special
programmes at basic schools. The training is largely focused on practice.

Post-secondary level:

Follow-up programmes (ISCED 4A). These two-year programmes follow from
three-year vocational programmes. Admission is conditional upon completion of a
vocational programme with the same or similar focus (ISCED 3C).

Tertiary level:

The programmes of higher professional education (non-university type of tertiary
education) (ISCED 5B) last 3 years including a work placement (for general nursing
it is 3.5 years). Admission is conditional upon completion of secondary education
with a “maturita” examination (ISCED 3A).

Higher education institutions provide education in three types of programme:
Bachelor and Master (ISCED 5A) and Doctoral (ISCED 6).

Conservatoires provide a specific educational pathway at upper secondary and tertiary
levels. Programmes at conservatoires develop the artistic talents and skills acquired in basic
and basic arts education, provide general education and prepare students for the performance
artistic activities in music, dance, singing and drama. Those who successfully complete
programmes of various length either acquire secondary education with “maturita” (ISCED
3B) or higher professional education (ISCED 5B) with “absolutorium”.



1.1 Development of IVET

The beginnings of IVET

The beginnings of the system of IVET in the Czech lands date back to as early as the 2™
half of the 19™ century. There was an old tradition of trades which had developed in
Bohemia and Moravia for centuries and had been linked to the overall development of
educational attainment in Central Europe.

The training of apprentices in schools was made compulsory as early as 1774. Apprentices
were educated in so-called nedeélni opakovaci skoly (recurring Sunday schools). The 1859
trades law stipulated clear rules for apprentice training. It introduced an obligation to
conclude training agreements with apprentices stating the length of training (a maximum of
4 years), and an obligation to attend skoly pro prumyslové vzdeélani (schools for industrial
training). They differed from “recurring schools” in that they provided vocational theory to
meet the needs of various occupations. These schools were therefore called skoly
pokracovaci (continuing schools) and were (subject to various reforms) part of the VET
system until 1930. Then they became vocational schools as the content of their provision
was changed in a substantial manner.

Stiedni odborné §koly (SOS — Secondary technical schools) also have a long tradition in the
Czech Republic (CR) and constitute one of the stable components of the education system.
Their function was at first fulfilled by so-called redlky (real schools) which existed together
with gymnadazia (schools providing general education programme at secondary level) from the
1850s. In their initial years they also provided the basics of vocational education in line with
the needs of local industry and trade. The educational provision, which at first was designed
for apprentices and journeymen, later focused on craftsmen and small businessmen.

1875 saw the beginnings of a system of vocational training which, in addition to “Skoly
pokracovaci” for apprentices, included niZsi a vys$si prumyslové Skoly (lower and upper
industrial schools). The education in industrial schools was originally purely vocational. This
changed in the 1920s when the so-called upper industrial schools began to provide general
education, and their students were therefore entitled to take a “maturita” examination
providing access to technical higher education institutions. Other types of SOS had
undergone similar development. For example, obchodni akademie (business academies) at
upper secondary level began to operate in 1872, and obchodni skoly (business schools)
originated in the 1950s. The tradition of vocational education in agriculture is even longer —
the foundations of a system of agriculture schools were laid in 1864.

Development after 1945

In the first years after World War Second the education system followed on from the pre-war
tradition. The only major change was the introduction of general subjects in the curricula of
apprentice schools (in 1946), and apprentice training began to be considered as a special type
of vocational training.

The communist coupe in 1948 affected the education system of the then Czechoslovakia in
an extraordinarily grave manner. The changes were enacted by the Law on a Fundamental
Adjustment of Uniform Education (Law no. 95/1948), which affected the development of
Czech (and Slovak) education in the following decades. Its adoption incapacitated pupils



from selecting an educational pathway in line with their individual interests, aptitudes and
plans. The educational content and objectives were politicised and unified to a great extent.

Lower secondary education was merged with elementary school to form zdkladni Skola
(basic school). The term secondary education was only used to denote programmes at upper
secondary level. The law considerably alleviated the selective nature of gymnazia: students
could only enter them, as other secondary schools, after completing uniform basic schooling.
SOS provided both vocational and general education. The “maturita” examination became a
compulsory examination in all secondary vocational and technical schools, which made it
possible for students to seek admission to higher education institutions. Based on this law,
schools training apprentices became part of the education system. The system of vocational
programmes leading to vocational qualifications was codified. Apprentices received their
training in SOU and “apprentice” schools which, together with gymndzia, SOS and
secondary schools for adults, belonged to secondary schools. The proportion of general
subjects in their programmes was gradually increasing.

The reform launched in 1976 and embedded in the Schools Act of 1984 had the rationale
behind it of making secondary education generally accessible and of ensuring that every
secondary school leaver has a qualification recognised by the labour market. This was to be
done by partial alignment of all three streams of upper secondary education and putting them
on an equal footing (gymndzia, SOS and SOU). For gymndzia, this meant a considerable
change in educational content. The proportion of general education was reduced in favour of
vocational education, which was to provide the student with a qualification in case he/she
could not go on to higher education, or for the student to make an informed choice of an
appropriate programme at a university. Optional subjects were mostly technical and also
involved work placements in companies. In consequences of the reform the proportion of
general and theoretical education at SOS increased. A fundamental change occurred in the
training of young people for manual occupations. Education implemented on the basis of a
training agreement was abolished, and all those who were trained in newly established SOU
were granted the status of pupils. Pupils in SOU could acquire secondary vocational
education which provided them with a qualification to perform manual and similar
occupations (three-year programmes), or “full” secondary education completed by
“maturita” (newly introduced four-year programmes). The latter provided the pupils with a
vocational qualification and the possibility of seeking admission to any higher education
institution. The overall number of vocational (formerly “apprentice”) programmes was
reduced.

Development after 1989

As a result of the radical change of the political, social and economic environment in 1989,
the system of initial vocational education and training has undergone major developments.
New types of vocational education were introduced, thus expanding IVET provision. These
changes contributed to a major streamlining of the content of IVET. Decision-making
mechanisms were altered, which has led to increased powers and responsibilities on the
part of schools and to the introduction of new funding methods (per capita funding). The
establishment of schools other than public (private, denominational, etc.) was made possible.

* Zakon €. 29/1984 Sb., o soustavé zakladnich a stiednich $kol (3kolsky zakon) [Law no. 29/1984 on the system
of basic and secondary schools (Schools Act)].



The overall transformation of IVET in the CR was largely affected by the Phare programme
as part of which the Strategic Study into Vocational Education and Training in the Czech
and Slovak Republics (1992) was developed. The conclusions of the Strategic Study were
also supported by the OECD Examiners’ Report on Education Policy in the CR (1995).
These studies were followed by an extensive experiment in 19 pilot schools implemented as
part of a project within the Phare programme entitled Vocational Education and Training
Reform (1994-1998). The project and its outputs were the driving force behind
transformation and innovation of the system of IVET in the CR.

While before 1989 vocational education and training was static and prepared for a
guaranteed and stable job, after 1989 IVET must be able to respond effectively to the
changing situation in the labour market. From the perspective of systemic adjustment,
secondary education appeared to be the most dynamic segment of IVET. The key changes in
secondary education include the following:

= Change in the structure of educational provision. While in 1990 the ratio of those
admitted to SOS to those admitted to SOU was 26:74, in 2003 it was 56:44. This is
evidence that, in the 1990s, there was a significant decline in young people’s interest
in vocational training.

* Blurring sharp distinctions between types of secondary school. This trend
appeared both at institutional level in the form of integration of various types of
secondary school into one institution, and in terms of content changes — the
development of broadly-conceived programmes and strengthening the general
component of education. One typical example is lycea programmes which combine
education provided by gymndzia and vocational education (in technical, business,
science and pedagogical fields). They are designed for students who intend, after
“maturita”, to study in technical and business higher education institutions.

= Matching supply and demand. A major contribution as regards the expansion of
educational opportunities consisted in the establishment of non-public schools and
dozens of new programmes in management, finance and services.

= Decreasing the average school size. This negative trend was cased both by
demographic decline (in the 2™ half of the previous decade), and by a not properly
considered expansion of educational provision in the form of programmes which
often provided training for very similar occupations. Efforts to redress this negative
development have resulted in the process of optimisation of the network of secondary
schools, the completion of which is now the responsibility of regions. The main
objective of this process is to reduce the number of schools and to create an effective
network of schools capable of responding to educational demand at regional and
national levels.

In tertiary education a major change was brought about by the 1995 amendment to the
Schools Act’, which has introduced a new level of education — so-called higher
professional education. It is provided by vyssi odborné skoly (VOS — higher professional
schools) which had been gradually set up (as an experiment since 1993) most frequently at
SOS. Another important change in tertiary education was the adoption of a new law on

3 Zakon ¢&. 138/1995 Sb. o soustavé zakladnich §kol, stiednich $kol a vyssich odbornych §kol (Skolsky zakon)
[Law no. 138/1995 on the system of basic, secondary and higher professional schools (Schools Act) which
amends and complements Law no. 29/1984).



higher education institutions in 1998*. The law introduces a distinction between university
and non-university higher education institutions, and divides HE institutions into public,
private and state ones. The law also codifies a new type of study programme — Bachelor, in
addition to the formerly existing Master and Doctoral programmes.

Current development trends in VET

The most important strategic document which sums up the current development trends and
priorities in national and European educational contexts is the Long-Term Plan for
Education and the Development of the Education System of the CR (2002). The document
draws on the National Programme for the Development of Education in the CR (the so-
called White Paper) of 2001, which had been drawn up on the basis of programme
documents and analyses carried out in previous years. The National Programme sets out
broader objectives of education policy for a period of 5 to 10 years. On the other hand, the
Long-Term Plan delineates a set of priorities to be implemented and defines key measures
to be introduced to attain these objectives in the areas of policy and human, financial and
material resources.

The Long-Term Plan sets out the following priorities for years to come:

e Reform and modernisation of educational objectives and content (curricular reform)
e Reform of the process of completion of secondary studies
¢ Quality care, monitoring and evaluation of educational results

e Development of an integrated diagnostic, information and counselling system in
education

e Optimisation of educational provision and institutional structure of education (except
higher education)

e Improving working conditions of teachers and school senior staff

e [Establishment of public HE institution of non-university type and development of
other forms of tertiary education

e Development of continuing education as part of lifelong learning.

The priorities are implemented with a contribution from projects funded from the European
Social Fund.

Some of the plans — e.g. curricular reform and the reform of the process of completion of
secondary education — have been reflected in the new Schools Act®, which came into effect
on 1 January 2005 (see following chapters). Along with the Schools Act the law on
pedagogical staff® came into effect. It stipulates the requirements for the work of
pedagogical staff, their continuing training and a career system. At present a law on

4 Zakon &. 111/1998 Sb. o vysokych skolach [Law no. 111/1998 on higher education institutions and changes
and additions to other laws (Higher Education Act)).

> Zakon &. 561/2004 Sb. o predskolnim, zdkladnim, stfednim, vy$§im odborném a jiném vzdélavani [Law no.
561/2004 on pre-school, basic, secondary, higher professional and other education (Schools Act)].

6 Zakon ¢&. 563/2004 Sb. o pedagogickych pracovnicich a o zméné nékterych zakont [Law no. 563/2004 on
pedagogical staff and a change to other laws].
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continuing education is under preparation which should provide additional legal regulations
that would foster the entire area of lifelong learning.

Progress of curricular reform

The objective of this reform is to facilitate a more flexible shaping of graduate profiles
depending on school needs, the needs of the regional labour market, developments in the
field and the aptitudes and interests of students. The new schools law introduces, from 2005,
a new system of educational programmes and a two-stage development of curricula which
will concern both primary and secondary education. The system consists, above all, of
framework curricula and school-based curricula.

Framework curricula are centrally determined and approved curricular documents which
set out generally binding requirements for various levels and fields of education, and the
targeted personal qualities the students should achieve during education. They are binding
for the development of school-based curricula, for evaluation of learning outcomes, the
development of textbooks, and also serve as a basis for funding. Framework curricula for
secondary vocational and technical education will be issued by the Ministerstvo skolstvi,
mladeze a télovychovy (MSMT — Ministry of Education, Youth and Sports) after they have
been discussed with the relevant ministries, central trade union bodies and national
employers’ organisations.

School-based curricula will be developed by schools according to the framework curriculum
for the field of education they want to provide. They will elaborate on the content of the
framework curriculum in line with the conditions and development objectives of the school,
and in line with regional labour market needs. School-based curricula will not be approved at
institutional level, as they are the responsibility of the school director. They must be made
available at an accessible place within the school. Alignment between the framework
curriculum and the school-based curriculum will be monitored by Ceskd $kolni inspekce
(CSI - the Czech Schools Inspectorate).

The framework curricula for secondary VET are being developed in line with a new system
of educational fields. There will be one framework curriculum for each field. There will be
curricula for programmes with vocational certificate (ISCED 3C) and for programmes with
“maturita (ISCED 3A). The plan is to develop some 250 - 300 framework curricula.
Framework curricula are broadly conceived and most of them will cover IVET for a number
of related occupations and jobs. Framework curricula are being discussed with schools,
social partners and other experts.

The framework curricula set out the competencies graduates should have and the required
learning outcomes. There are three areas of competencies set out in the curricula: civic, key
and vocational competencies. Vocational competencies are defined based on the
qualification requirements for the relevant occupation or a group of related occupations.
Vocational competencies are derived from professional profiles and an Integrated System of
Typal Positions which contains information about the content of, and requirements for, the
performance of various occupations.

The content of education is determined according to educational areas (not teaching
subjects): language education, social sciences, natural sciences, mathematics, health
education, ICT, business education and vocational education in the relevant field. Learning
outcomes are set that are required for the educational areas (knowledge, skills, habits), as
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well as an outline of subject matter. Emphasis is placed on educational outcomes and the
subject matter is perceived as an educational tool and not an end in itself.

Framework curricula set a minimum number of teaching periods and a minimum proportion
of work placement or vocational training. At least 20 % of the overall number of teaching
periods may be used at the school’s discretion while developing its school-based curriculum.
Framework curricula also set out principles governing the development of school-based
curricula and define the major requirements concerning the delivery and organisation of
education, safety and health and material and human resources. Framework curricula
describe approaches to the education of students with special learning needs (i.e. disabled
students, students with health or social disadvantages, but also exceptionally talented
students), and to adult education.

Nation-wide introduction of framework curricula is expected stepwise from 2006. As
they are being developed, pilot school-based curricula are under preparation in order to test
the scheme of two-stage curricula development and the relevance of the framework
curricula, and to assist schools in the process of developing their own curricula.

Reform of the process of completion of secondary education

The student assessment methods used in secondary education show certain shortcomings.
For example, there is no general description of student performance in relation to marking,
there are no continuous assessment standards, final examinations are not standardised and
assessment is therefore subjective and may differ from school to school. In view of this,
new rules governing the completion of secondary vocational education and training
(final examinations in vocational programmes and “maturita” in four-year programmes) are
being developed.

A final examination in programmes leading to the acquisition of a secondary vocational
certificate (ISCED 3C) consists of a written exam, oral exam and practical exam. With
effect from 2005 the law stipulates an obligation to appoint one expert from industry to the
examination board who takes part in the student assessment. The previous legislation did not
make it possible for a social partner to be a full member of the board (if he/she was invited,
he/she could ask questions but not take part in the assessment).

Further reform of the final examination will be focused on the development of evaluation
standards which will set vocational competencies for various fields of education and the
relevant assessment criteria. Evaluation standards will be linked to a uniform testing
procedure. By the end of 2008 the uniform testing procedure for the final examination will
be proposed and piloted in all programmes at ISCED 3C level.

From 2007 reformed “maturita” examination (ISCED 3A) will be a reality. It will consist
of two parts — a common and a “profile” part. The common part is administered and assessed
centrally. This concerns general subjects (the mother tongue, a foreign language and an
optional subject where the student may choose from mathematics, basics of civic and social
education, basics of science and technology and basics of information technology). This
approach will facilitate standardisation of the examination, increase its transparency and the
relevance of the “maturita” certificate in entering further stages of the educational pathway,
particularly tertiary education. The “profile” part of “maturita” concerns vocational subjects

12



and is the responsibility of the school director. It takes account of the characteristics of the
educational field, graduate profile, target competencies and the relevant curriculum.

1.2 Relationship between IVET and general education

The education system of the Czech Republic (CR) is structured so that the division into
general and vocational educational pathways takes place after completion of compulsory
schooling. Approximately 82 % of young people undergo vocational and 18 % general
education.

In line with Central European tradition, general education at ISCED 3 level in the CR is
provided by gymnazia. Gymndzium is a secondary general school, internally differentiated,
providing secondary education completed by a “maturita” examination. Roughly one half of
programmes at gymnasia are four-year programmes (ISCED 3) and may be entered after
completion of nine-year compulsory education (about 55 % of all gymndzia students).
Gymnazia also provide six-year or eight-year programmes (talented pupils may enter these
programmes after completing 5 and 7 years of basic school respectively). In this case
gymnasium covers ISCED 2 and ISCED 3 levels (45 % of the overall number of gymnazia
programmes). Gymnazium prepares students for studies at higher education institutions
(irrespective of focus), and possibly at vyssi odbornd skola (VOS — higher professional
schools). Students are also prepared for performing certain jobs in administration, culture
and other areas requiring broad general awareness and do not require special vocational
traiing.

Vocational education at ISCED 3 level is delivered in three-year programmes leading to a
vocational certificate (ISCED 3C), or in four-year programmes completed by “maturita”
(ISCED 3A). However, the decision to enter vocational education after completing
compulsory education does not mean that the student no longer improves his/her general
education. The curricula of three-year programmes allocate at least 30 % of teaching to
general subjects, while it is 45 % in four-year programmes. All basic areas are included:
languages (Czech and a foreign language), social sciences, mathematics, natural science,
aesthetics, physical education (the proportion of teaching allocated depending on the relevant
discipline).

The advantage of vocational programmes at ISCED 3A level is that they are recognised to
be equal to general education in gymndazia. Graduates of these programmes may continue
studying at tertiary level. This increases the attractiveness of vocational educational
pathways.

Education at gymndzia does not constitute a dominant sector at upper secondary level
(ISCED 3). The proportion of young people admitted to first year of gymnasia in the overall
number of students entering secondary education was increasing in the 1990s, but has
stagnated in recent years. This has been largely influenced by the efforts of the Ministerstvo
skolstvi, mladeze a télovychovy (MSMT — Ministry of Education, Youth and Sports) and
regions to affect directly or indirectly (by means of funding) the planned capacity of various
types of school and programmes, and particularly to limit the number of students in six- and
eight-year gymndzia. This development has been supported by gymndzia as they try to
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maintain their exclusive position in terms of student quality by setting demanding admission
requirements.

The relationship between vocational and general education at ISCED 3 level is also affected
by an increasing proportion of students in four-year programmes completed by “maturita”
(ISCED 3A) and by a large proportion of general education in the curricula (at least 45 %).

Students in the first class of IVET and of gymnazium (ISCED 3) as the % of the total
number of these students

Gymnazia IVET

ISCED 3A ISCED 3C ISCED 3A Total
1991 12,8 59,1 28,1 87,2
1995 14,9 44,6 40,5 85,1
2000 18,5 41,3 40,2 81,5
2003 18,2 37,4 44,4 81,8

Source: Vojtech, J., Festova, J., Sukup, R.: Vyvoj vzdélanostni a oborové struktury Zakii ve stiednim a vyssim
vzdélavani v CR a v krajich CR a postaveni mladych lidi na trhu prace 2003/04 [The Development of Level and
Field Structure of Students in Secondary and Higher Professional Education in the CR and in Czech Regions
and the Position of Young People in the Labour Market], NUOV, Praha, 2004.

In response to new labour market demands, the proportion of general education in
vocational curricula has been increasing overall, and so has the emphasis on the
development of transferable, key competencies. They are defined in the Standard of
Secondary Vocational and Technical Education, the principal curricula document with
nationwide validity. Key competencies cover communication, personal and interpersonal
competencies, problem solving, numerical applications and the use of ICT.

The gymndzia curriculum contains general education in the area of languages, social
sciences, mathematics and informatics, natural sciences, aesthetics and healthy lifestyles.
Gymnadzia programmes may be focused on 12 eduacational branches (general; mathematics;
mathematics and physics; programming; natural sciences; aesthetics; current languages;
classical languages; selected subjects in a foreign language; humanities; physical education;
sports training). This opens the possibility for schools to shape their profiles in line with the
relevant conditions, regional needs and student capacities. However, over 90 % of gymnazia
students study the general branch. This means that the vocational component has not found
its way into gymnadzia studies and, since the early 1990s, the academic rather than vocational
component has been strengthened.

As a response to this development, educational programmes of the ,,lyceum® type were
prepared (technology, business, natural sciences, teacher training) which are provided by
stiedni odborné §koly (SOS — secondary technical schools). The proportion of general
education in the programmes accounts for some 70 % of the curricula. Graduates of the
programmes are prepared for studies at higher education institutions with the relevant focus.

There are very limited opportunities for a horizontal transfer between general and
vocational educational pathways. In view of the fact that educational programmes are
linear — i.e. they are conceived as integrated 3-4-year studies based on the relevant
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curriculum, transfers are very rare and occur particularly because of failure in the originally
selected programme (mostly transfers from gymnazium to SOS. Recognition of prior
education depends on the judgment and decision of the school director. Return to general
education after completion of secondary vocational education virtually never occurs, as
graduates of vocational and technical programmes with “maturita” (ISCED 3A) can access
directly tertiary education, and graduates of vocational programmes with a vocational
certificate (ISCED 3C) can undergo follow-up courses (ISCED 4A) completed by “maturita”
and then continue in tertiary education.

At tertiary level educational programmes are not divided into general (academic) and
vocational ones. Studies at tertiary level (both at vys§i odborné skoly (VOS — higher
professional schools) and at vysoké Skoly (VS - higher education institutions) are considered
to be vocational. However, curricula also contain general education — particularly foreign
languages and ICT.

In terms of the success of graduates of general and vocational education in the labour
market, there are differences depending on the type of programme. According to a Labour
Force Survey the rate of unemployment (calculated as unemployed graduates divided by
employed plus unemployed graduates) among gymndzia graduates is far higher as compared
to graduates of IVET schools. Gymnazia graduates who do not continue studying have
difficulties finding employment in the initial years after leaving school. However, among
this group there are young people who failed in entry examinations to VS and register at
labour offices while they plan to give it another try the following year. The average rate of
unemployment among IVET graduates one year after school leaving is 22.7 %, while for
gymnazia graduates it is 28.4 %. The situation of gymndzia leavers improves in the
following years, but even five years after completion of studies it is still worse (15 %)
compared to IVET leavers (10.1 %).

Unemployment of school leavers 1 and 5 years after completion of school

Rate of unemployment among school leavers (%)

1 year S years

after completion of | after completion of
school school

Secondary education ISCED 3

Vocational and technical education - 22.7 % 10.1 %
average (ISCED 3C, 3A)
General education (ISCED 3A) 28.4 % 15.0 %

Tertiary education ISCED 5"

Higher education institutions (ISCED 5A) 8.1 % 1.3 %

Source: calculations of NUOV according to Labour Force Survey 2003 (CSU).

Note.: ” Only graduates of vysokd Skola (VS - higher education institutions, ieISCED 54 — Bachelor and
Master programmes) are included. Graduates of vyssi odborna Skola (VOS — higher professional schools, ie.
ISCED 5B) are not included.
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Graduates of VS do not face great difficulties in the labour market. The rate of
unemployment in the first year after graduation is lower than the average rate of
unemployment for the CR. In subsequent years it further decreases so that five years after
graduation only 1.3 % of VS graduates do not have a job.

1.3  Qualifications structure

Graduates of IVET programmes acquire vocational qualifications corresponding to the level
and field of education they have undertaken. Certificates of IVET document the acquisition
of a qualification — i.e. they verify the competencies of the holder to perform tasks usually
related to a specific occupation or a group of occupations.

Qualification levels

The structure of qualifications and educational levels is determined by the relevant laws on
education (the schools law and the law on higher education institutions).

In secondary and post-secondary vocational education and training (ISCED 2, 3 and 4), it is
possible to distinguish three basic qualification levels documented by the following
certificates:

e Certificate of a final examination (ISCED 2C) — testifies to partial skills for the
performance of very simple, auxiliary, mostly manual activities in production or
services. Graduates acquire the qualification of auxiliary worker or worker in various
industries, e.g. chemistry, food production, wood industry, or qualifications such as a
fisherman, fruit grower, gardener, pastry cook, care person, etc.

e Vocational certificate (ISCED 2C and ISCED 3C) — documents a qualification for
the performance of manual occupations (i.e. sales person, locksmith, auto-mechanic,
cook, tailor, etc.), or other vocational operational, administrative, and technical tasks
(depending on the programme).

o “Maturita” certificate (ISCED 3A, ISCED 4A) - documents a qualification for the
performance of middle-level technical, economic and other functions or occupations
(e.g. in industry, healthcare, public administration, services, welfare, education, etc.),
and for professional administrative and technical activities (depending on the
programme).

These certificates may be issued by schools which the Ministerstvo skolstvi, mladeze a
telovychovy (MSMT — Ministry of Education, Youth and Sports) has included in the
schools registry. For the outcomes of secondary education — see chapters 2.2 and 3.3.

Education in programmes at ISCED 3A and ISCED 4A levels makes it possible to acquire
two qualifications. Graduates of the relevant programmes are qualified both to enter the
labour market and to access tertiary education (vyssi odbornd Skola — VOS - higher
professional school — ISCED 5B, and vysokd Skola — VS - higher education institution —
ISCED 5A), regardless of their field of study.
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In tertiary education it is possible to distinguish the following qualification levels which
are documented by the following certificates:

e A diploma and a certificate of “absolutorium” (ISCED 5B) — this qualification
facilitates the performance of highly qualified, specialised independent professional
activities depending on the nature of the programme.

e A diploma and a certificate of a state final examination (Bachelor, Master or
Doctoral, ISCED 5A, 6). Graduates of Bachelor study programmes usually continue
in a Master study programme however they are prepared also for performance of
relevant occupation. Graduates of a Master programme have a range of theoretical
knowledge in the relevant field based on the current state of science, research and
development, and are able to apply it and pursue creative activities. In arts the
qualification testifies to great talents and the capacity to perform demanding artistic
activities. Doctoral programmes further develop a professional qualification and are
focused on independent research and development activities, or independent
theoretical and creative work in arts.

These certificates are issued by VOS and VS which are authorised to do so by the
Akreditacni komise (AK — Accreditation Commission) of the MSMT.

Organisation of examinations

The organisation of examinations based on which the certificates are issued is the
responsibility of individual educational institutions. In order to enhance comparability of the
educational outputs of various schools at upper secondary level and their credibility in the
eyes of employers, there are various measures pursuing standardisation of examinations
(including the involvement of social partners). (see chapter 1.1 — “Reform of the process of
completion of secondary education”).

Recognition of qualifications

The certificates acquired within the IVET system which testify to the relevant qualification
only serve employers as a guideline indicating the level of education and vocational
competencies of prospective employers. In line with Czech labour legislation, it is up to the
employer to assess whether the applicant’s qualification is appropriate. However, there are
certain exceptions, mainly as regards specific professional competencies (e.g. handling
poisons), trades (regulated trades), and regulated professions (architects, physicians,
lawyers). In these areas the qualification requirements are stipulated in legislation and the
occupation cannot be performed unless they are fulfilled. Certain qualification requirements
are also binding for the public sector — mainly for healthcare and education.

Certificates corresponding to the individual levels of education also contain the name and
code of the field of education. The system of the fields of education for ISCED 2, 3, 4, 5B is
defined by legislation’.

7 Natizeni vlady ¢. 689/2004 o soustavé oborti vzdélavani v zékladnim, stiednim a vy3$§im odborném
vzdélavani [Government Ruling no. 689/2004 on the system of programmes in basic, secondary and higher
professional education).
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When assessing a qualification, employers tend to judge the relevant level of education as a
qualification requirement for the performance of tasks of varying difficulty, rather than the
specific programme undertaken and competencies acquired.

1.4  Schools / training centres providers

The Czech education system consists of:

e Kindergartens, basic school, secondary schools, conservatoires, language schools
authorised to administer state language examinations, and higher professional schools
(all are codified by the Schools Act);

e Basic art schools providing basic education in artistic disciplines (as leisure
activities);

e School facilities performing educational and various special functions which are
subject to the Schools Act or the law on institutional and protective care;

e Higher education institutions.

Vocational and technical education is provided at secondary and tertiary levels (ISCED 2-6).
Schools which provide IVET are divided according to the level and nature of the education
they provide into:

e Sti‘edni odbornd Skola (SOS — secondary technical school)

SOS provide secondary IVET mostly in four-year programmes completed by a “maturita”
examination (ISCED 3A). In 2003 the proportion of graduates of SOS in the total number of
graduates of secondary schools was 35.6 %. SOS may also organise two-year follow up
courses (ISCED 4) for those who have completed secondary vocational programmes and
hold a vocational certificate.

e Stiedni odborné ucilisté (SOU — secondary vocational school)

SOU provide education mostly in three-year programmes, or in two-year programmes.
They lead to the acquisition of a vocational certificate (ISCED 3C). In 2003 those who
underwent these programmes accounted for some 38 % of the overall number of secondary
school leavers. SOU also provide a small number of four-year programmes completed by
“maturita” (ISCED 3A). In 2003 the proportion of these graduates was 5.4 %. SOU may
also provide one- and two-year programmes (ISCED 2C). In 2003 the proportion of those
who underwent these programmes was less than 1 % of total secondary school leavers.
Work placements implemented by SOU students may take place in practical training
centres. These are normally private facilities (62 %) established for this purpose.

e Konzervator (conservatoire)

Conservatoire programmes develop the knowledge, skills and other capacities students have
acquired in basic and basic art schools, provide general education and prepare students for
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the performance of demanding artistic activities in music, dance, singing and drama.
Successful completion of a conservatoire leads to acquire secondary education with
“maturita” (ISCED 3B) or to higher professional education with ‘“absolutorium”
(ISCED 5B).

o Vy$§i odbornd $kola (VOS — higher professional school)

VOS have been around since 1996. They prepare students for qualified performance of
vocational tasks. They provide higher professional education completed by an
“absolutorium” (ISCED 5B) to secondary school leavers who hold a “maturita” certificate.

e Vysokd Skola (VS - higher education institution)

VS provide education in three types of programme: Bachelor (normally three years —
ISCED 5A), Master (normally two years following on from bachelor programmes — ISCED
5A), and Doctoral (normally three years after Master studies — ISCED 6). Until the end of
1998 all existing VS had a university status. From 1999 non-university VS might be set up
providing predominantly Bachelor studies.

Number of schools (facilities) providing education at secondary and tertiary levels in
2003

Secondary schools VOS VS
SOS SOU Total
Number of 815 544 1,359 169 52
schools
Pupils/students 219,700 | 212,200 | 431,900 30,700 269,700

" number of facilities

Source: UlV.

Continuing education provided by schools/educational institutions

Schools also provide a varying range of continuing education opportunities. Continuing
VET in schools may include programmes leading to the acquisition of an official
qualification, shorter retraining courses and courses of education as a leisure activity.

The proportion of adults in programmes leading to the acquisition of an official qualification
at secondary schools is currently less than 6 % of the total number of students. The curricula
are derived from the curricula for initial education of young people and may be studied using
various part-time arrangements. Upon passing prescribed examinations the graduates receive
a certificate equal to that awarded in full-time programmes. SOS, SOU and VOS may also
provide continuing training courses, including retraining, on a commercial basis.

Those attending continuing training programmes leading to an official qualification at VOS
currently account for about 17 % of the total number of students. At VS it is 20.6 %. VS may
provide lifelong learning programmes outside the framework of study programmes, either
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for free or for a fee. They may be job-related or leisure activities (e.g. “Third-Age
Universities”™).

Non-public educational institutions

After 1989 education experienced a major change as the establishment of private and
denominational schools was made possible. Their development at all levels began virtually
from zero and gained momentum in the 1990s. In 2003/2004 there were almost 20 % private
and 2.1 % denominational schools at secondary level, and 26 % and 7.1 % respectively at
higher professional level. The setting up of private VS was made possible in 1998. In
2003/2004 they accounted for 50 % of all VS (but only for 5 % in terms of student numbers).
In general, most students at upper secondary and tertiary level are educated in public
schools.

Administrative framework (organisation, governance and administration)

The governance and administration of IVET have been strongly affected by public
administration reform which started in the education sector in 2001. The underlying
principles of the reform were decentralisation, strengthening the role of regional
governments and support for school autonomy.

Similar trends occurred in the system of funding. All schools providing IVET (except VS)
are financed by the Ministerstvo §kolstvi, mlideze a télovychovy (MSMT — Ministry of
Education, Youth and Sports) via regional authorities which allocate the resources to
individual schools and by the regional budgets. Private secondary schools and VOS which
are included in the schools network are funded from public resources based on similar
principles, except that a smaller portion of their income comes from private sources.

In connection with decentralisation of public administration and strengthening of regional
and local government, the responsibility for setting up secondary and VOS was, in 2001,
delegated from the MSMT to regions (regional authorities). Regional authorities as regional
self-governing bodies are directly responsible for the establishment and closing down of
IVET schools and school facilities, for their governance and the funding of their capital and
operating costs. Regions are responsible for the management of approximately 76 % of SOS
and SOU, and approximately 66 % of VOS (the rest are private or denominational schools).

The new schools law which came into effect on 1 January 2005 also expands the autonomy
of secondary and VOS as regards curricula and school management. The school director,
who is appointed by the regional authority based on a competitive examination, has
extensive powers. He/she is responsible for implementation of the approved curricula, for the
quality of pedagogical work, human resources policy, school management and an efficient
use of financial resources. The law commands that school councils be set up in all basic,
secondary and VOS irrespective of their governing body. The councils work as self-
governing bodies facilitating the participation of parents, mature students, pedagogical staff
and other partners in the school’s operations.
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1.5 Role of social partners and enterprises

The involvement of social partners in IVET is largely voluntary and based on the initiative
of the parties interested. Their involvement and the definition of their role is codified in the
new schools law which came into effect on 1. 1. 2005. Statements by social partners have,
with exceptions stipulated by the law, a consultative nature. There are no (or weak) financial
incentives that would support the activity of social partners in education.

At national level, social partners are involved — via Rada hospoddrské a socialni dohody
(RHSD - Council for Economic and Social Agreement) - mainly in formulating and
commenting upon legal regulations, government papers and education development and
funding policies. There is a “working team for education and human resources” on the
RHSD. Rada pro rozvoj lidskych zdroju (Council for Human Resources Development),
which was set up in 2003, plays an important role in supporting a coherent approach to
human resources development (HRD). It has a tripartite representation and it co-operates on
the development of strategic national papers and decisions interlinking employment, IVET,
qualifications and entrepreneurship issues. Similar bodies for strategic HRD management
have been set up in most regions.

At regional level social partners are represented on regional RHSDs and regional Councils
for HRD. However, the situation differs region by region. In practice, they contribute, above
all, to commenting on proposals for optimisation of the schools network and changes to the
IVET programme structure.

At sectoral level there are examples of good co-operation between social partners and IVET
schools. It is usually initiated by professional associations (economic chambers) — i.e. not by
employers or trade unions. The importance of the sector in the regional economy plays a
major role in this co-operation. Professional associations test the quality of prospective
specialists.

At company level there are also examples of good co-operation with schools, particularly
where the company “takes” graduates and requires that they receive good practical training.
The reason is that companies normally have state-of-the-art technology, while schools do not
have human, material and technical resources to teach the relevant issues.

One positive step towards harmonising IVET (especially on secondary level) with labour
market is the activity of so-called “field groups” which were set up at the instigation of the
Ministerstvo Skolstvi, mladeze a télovychovy (MSMT — Ministry of Education, Youth and
Sports). Members of the groups are representatives of employers’ organisations, trade
unions, professional or trade organisations and school associations. There is also a “policy
group” operating within the field group scheme which is made up of representatives of
ministries, regional authorities and social partners. At regional level it is possible to set up
regional working groups composed of representatives of local companies, entrepreneurs,
regional and municipal authorities, etc.

Social partners on the field groups may influence the development of framework curricula
which form the basis of the ongoing curricular reform. At regional level they may contribute
directly to the design and implementation of school-based curricula. There are currently 25
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field groups® which reflect the structure of the economic sectors and cover the full range of
branches in which secondary and higher professional leavers may seek employment.

From 1 January 2005 legislative changes are effective which strengthen the influence of
social partners on IVET. The new schools law stipulates an obligation for employers’
organisations to take part in discussions on framework curricula for IVET. An expert from
industry must, according to the law, be represented on the examination board for final
examinations at the end of vocational programmes with a vocational certificate (ISCED 3C).

The involvement of social partners in the development of IVET is also the subject of various
projects (particularly within the Leonardo da Vinci programme). When addressing these
issues problems occur which, as mentioned above, concern social dialogue and, particularly,
the lack of motivation on the part of social partners and non-existent legislation.

Level

Responsibilities of social partners in IVET

Role
(advisory/decision-
making)

National

- Formulation of and comments on legal
regulations and government papers

advisory

Regional

- Formulation of, recommendations to and
comments on strategic documents at
regional level

- Recommendations for optimisation of the
network of schools

advisory

Sectoral

- Formulation of general frameworks for the
provision of continuing training in companies
(in sporadic cases this is implemented as part
of collective bargaining at a higher level)

- Co-operation in the development of
framework curricula

advisory/decision-making

Enterprise

- Planning and implementation of training in
companies (collective agreements — difference
between corporate and school level),

- Co-operation between schools and companies

advisory/decision-making

¥ They have 8-20 members — experts in labour market issues and curricula development. The membership of
experts is voluntary and they do not receive any remuneration. This is why it is sometimes difficult to ensure

their co-operation.
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1.6 Planning and forecasting

Over the last few years methods for the identification of future skills needs have been
developed and tested at national, regional and sectoral levels. Moreover, ways are being
sought of continuous forecasting of these needs via the development of an institutionally and
financially supported system. At present there is not a coherent system and forecasting
activities are carried out as part of separate projects. The requirements for identification of
future needs for skilled labour are set out in major government papers’.

In 2001 a combined quantitative/qualitative methodology was developed for the forecasting
of skilled labour needs, which drew on West European experience and was adjusted to the
conditions in the Czech Republic (CR)'. It involves a five-year quantitative forecasting
model which facilitates identification of prospective employment opportunities for holders of
various qualifications and provides information for employers about their chances of finding
such individuals. In addition to this, there is a methodology for the development of
qualitative sectoral and regional studies which aims to provide more detailed information
than that obtained via the model, and to add a qualitative dimension to the required
qualifications. Further development of the methodology and preparations for its use is taking
place as part of projects supported by the Ministerstvo prace a socialnich veci (MPSV —
Ministry of Labour and Social Affairs)''. Forecasting outputs at national level have not been
presented for public use yet and their quality is being tested.

A quantitative prognostic model provides projections for 60 groups of occupations and 35
educational fields. Data time series are used concerning employment structure, school
leavers and their employment opportunities during a five-year period, unemployment,
demography and estimates of future development of employment in various sectors. The
model also envisages that a certain qualification may be replaced by another suitable
qualification and accommodates the change in demand caused by this substitution. The
outputs from the quantitative model are further assessed, adjusted and complemented based
on detailed analyses of the development of the occupational and education structure of
employment in the CR and in the world. As part of a newly launched five-year project'”
supported by the MPSV (to be completed in 2009) two five-year prognoses of skilled labour
needs in the CR should be developed along with one sectoral study.

Apart from the forecasting via the models mentioned above, there is also analytical work in
progress focused on comparing the developments in education with labour market
developments, and on the identification of employers’ needs. Moreover, analyses are being
conducted concerned with the match between qualifications attained and jobs performed, and
with the occupational structure of the labour force from the perspective of education.
Comparative analyses also concern the situation in the CR and that in developed countries
with a comparable economic situation to that of the CR.

? Human Resources Development Strategy, National Programme for the Development of Education, National
Employment Action Plans, etc.

' Project Regular Forecasting of Training Needs: Comparative Analysis, Elaboration and Application of
Methodology in Predvidani kvalifikaénich potieb: vypracovani a pilotni ovéieni metodologie [Forecasting Skill
Needs: Methodology Elaboration and Testing], Praha 2001, ISBN 80-238-7550-7.

"' Vzdélavani, vyzkum a vyvoj jako kli¢ové faktory rozvoje spole¢nosti a ekonomiky [Education, Research and
Development as Key Factors of Society and Economy development], NVF 2003.

2 Spoleénost védéni — naroky na kvalifikaci lidskych zdrojt a na dalii vzdélavani — Knowledge Society —
Demands for Qualification of Human Resources and for Continuing Education.
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For the identifying qualitative changes in the content of skilled labour for the needs of the
education sector, there are so-called “field groups” (for details see 1.5) which have been
operating for several years. The results of the groups’ work include studies on the
professional requirements of various sectors and industries (prepared in 1999 and again for
2005). The findings are used to innovate curricula.

There are also requirements for forecasting skills needs on the part of Czech employers, as
there are certain skills shortages. There are also vacancies identified by labour offices for
some occupations.

In the Ministerstvo Skolstvi, mlddeze a télovychovy (MSMT — Ministry of Education, Youth
and Sports’) administrative area a rather comprehensive information system is being
developed as part of the Informacni systém o uplatnéni absolventii Skol na trhu prace (ISA —
Information System on the Situation of School Leavers in the Labour Market) project. This
information system concerns the transfer of school leavers from school to employment and
the factors that affect their position in the labour market (economic development,
demographic changes, employers’ needs, unemployment, the development of the education
system, etc.). This information is facilitated by the system for major groups of users via the
Internet, publications, the media, etc.

A regional version of the ISA system is the Regiondlni informacni systém o uplatneni
absolventit Skol na trhu prace (RISA — Regional Information System on the Position of
School Leavers in the Labour Market), which was set up in 2004 in the Moravskoslezsky
region. This interactive information system (www.risa.cz) provides far more detailed
information services than the national system. It accommodates information about the
educational provision of schools and other training organisations in the region, about
unemployment (specified right down to the level of individual field of education). Moreover,
it provides information about employers’ needs in the region, vacancies registered at labour
offices, remuneration and the development trends in various occupations. The benefits of the
system include a free and permanent access via the Internet and the possibility of obtaining
very detailed sets of information based on user requirements.

As the process of early identification of skills needs is very demanding in terms of
information sources, financial resources and co-operation between a wide range of
institutions and experts a proposal for a permanent system for forecasting of qualification
needs for the CR was drafted for the MPSV in 2003. A systemic approach should create the
environment for regular prognostic activities which wouldn’t be independent of isolated
projects.
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Diagram of main pathways within IVET
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2 IVET AT LOWER SECONDARY LEVEL

Education at lower secondary level (ISCED 2) in the Czech Republic (CR) is largely
represented by the second stage of basic school which provides general education as part of
compulsory education. In addition to this, this level also covers short IVET programmes
(ISCED 2C) which may be entered upon completion of compulsory education.

These one- and two-year programmes are mostly attended by pupils who completed
remedial and auxiliary programmes at basic school and pupils who completed compulsory
education but failed to complete all nine years of basic school and are not able to meet the
requirements of stredni odborna ucilisté (SOU — secondary vocational schools) or stedni
odbornd §kola (SOS — secondary technical schools) (ISCED 3C, ISCED 3A). Their typical
ageis 15— 16/17.

Most IVET programmes at ISCED 2C level are offered by practical schools. Prakticka skola
(practical school) does not provide vocational qualifications, but develops and strengthens
manual skills and working habits and prepares for the performance of simple auxiliary tasks
in production or services. The main objective of this training is to achieve the highest
possible degree of socialisation of disadvantaged pupils in order to facilitate their integration
into the work process, depending on their interests, capacities and competencies. Recently
(in relation to the development of new, modern technologies) simple tasks have either been
disappearing or decreasing in number, which reduces employment opportunities for
graduates of these programmes.

A very small number of these one and two-year programmes are delivered in separate classes
of SOU where pupils are trained to perform simple jobs.

The number of pupils who acquire vocational education at lower secondary level is very low
(see Annex 1). The indicator showing the proportion of individuals in ISCED 2C
programmes in the total number of pupils in ISCED 2 is entirely irrelevant in the CR in view
of the characteristics of ISCED 2C. Pupils who are trained in ISCED 2C are at an age of
pupils and students in upper secondary education (ISCED 3). Pupils entering the first years
of practical schools in 2003/04 accounted for 0.3 % of pupils entering first years of schools
at upper secondary level (ISCED 3).

2.1 Curricula

Vocational education and training at lower secondary level (ISCED 2C) is implemented in
line with an approved curriculum. The lengths and demands of the curricula are
differentiated taking account of the pupils’ disadvantage and prior education.

Education is normally provided by special pedagogues who use specific teaching methods
(re-educational, compensatory, rehabilitation). A lower number of pupils facilitates an
individual approach. There are boarding facilities which perform the rehabilitation function
and where pupils take part in joint out-of-school activities.
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2.2 Learning outcomes

Those who complete the programmes acquire a certificate of a final examination or just a
certificate of completion, and achieve secondary education (without a vocational certificate
and “maturita”). The final examination consists of a practical part and an examination in
vocational subjects. Those who only receive a certificate of completion (without having
taken the final examination ) mostly find jobs in so-called sheltered workshops.
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3 IVET AT UPPER SECONDARY LEVEL: SCHOOL BASED AND
ALTERNANCE

It is a characteristic feature of the Czech schools system that virtually all those who complete
basic school (almost 95 %) continue schooling at post-obligatory level. An overwhelming
majority of these pupils enter IVET and achieve a vocational qualification recognised by the
labour market as upper secondary level (ISCED 3). In 2003/2004 the proportion of new
entrants in secondary VET schools out of the overall number of pupils admitted to secondary
schools was approximately 80 %. IVET at ISCED 3 level is “school-based”, although
educational programmes at this level have a large proportion of practical training. For
absolute figures according to age and gender see Statistical Annex, Table 10.2.

Rate of participation in IVET at upper secondary level for the relevant age groupsl)

Age group 1996 2000 2003
16-19 47.3 % 47.7 % 58.9 %
15-18? 63.9 % 56.3 % 63.3 %

Source: ULV (according to UOE and CSU questionnaire data).

Notes: "V Data presented is influenced by the extension of compulsory education in basic school to 9 years
(this affected the data for 2000).
1t is more common in the Czech Republic (CR) to present data in this age interval.

Educational programmes at upper secondary level may be divided according to the levels
and fields of education. In terms of levels of education, programmes at ISCED 3 level are
divided as follows:

e Programmes providing secondary education with a vocational certificate (ISCED
3C) facilitate the acquisition of a qualification for manual occupations (e.g.
salesperson, locksmith, auto-mechanic, electrician, bricklayer, roofer, cook, tailor).
The main objective of these programmes is preparation for the labour market.
Most programmes last three years, some two years. They may be undertaken in
various forms: daily attendance, evening courses, self-study with consultations,
distance and combined studies. It is also possible to undertake a shortened
programme lasting 1 to 1.5 years). This shortened programme is designed for
applicants who have secondary education with “maturita” and seek to achieve an
additional qualification. A typical age of the students is 15-18.

e Programmes providing secondary education with “maturita” (ISCED 3A)
facilitate the acquisition of a qualification for middle-level technical, business and
other jobs and occupations in production or services (e.g. healthcare, public
administration, welfare, education). Achievement of this level of education is a
requirement for admission to vysokd $kola (VS - higher education institution) and
Wisi odbornd Skola (VOS — higher professional school). The programmes last four
years (daily attendance), in the other forms (evening, self-study with consultations,
distance combined,) they are normally one year longer. Studies in the daily form are
undertaken by students aged 15-19, the other forms are mostly used by adult learners.
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Courses are mostly prolonged by one or, at most, two years for disabled students —
e.g. for instance with impaired hearing and vision.

Since 1 January 2005 a new educational programmes have been introduced — so-
called “shortened studies” (1-2 years) for applicants with “maturita” in a different
branch of education who seek to achieve an additional qualification.

e Programmes at konzervatoi (conservatoire) lead to the acquisition of two levels of
education: secondary education with “maturita” (ISCED 3B) and higher professional
education (ISCED 5B). Apart from general education graduates achieve a
qualification for the performance of artistic and artistic-pedagogical activities in
music, dance, singing and drama. Secondary education with “maturita” may be
acquired upon successful completion of the relevant part of the programme at the
earliest after 4 years (daily attendance) in the six-year programme, or after 8 years
(daily attendance) in an eight-year programme in dance. Higher professional
education at a conservatoire may be acquired upon successful completion of a six-
year or eight-year programme. Graduates who completed their studies by
“absolutorium” (ISCED 5B) are awarded the title diplomovany specialista (specialist
with a diploma), abbreviated as “DiS.” and used behind the name.

The proportion of new entrants in various types of programme at secondary schools
(2003/2004) out of the overall number of new students admitted to secondary schools

Programme Proportion of new entrants
Secondary VET with a vocational certificate” (ISCED 3C) 36.9 %
Secondary VET with “maturita” (ISCED 3A) 44.3 %
Gymnazium (ISCED 3A) 18.5 %

U This includes 0.7% of new entrants in programmes providing secondary education (without a vocational
certificate and “maturita”).

Source: Vojtech, J., Festova, J., Sukup, R.: Vyvoj vzdélanostni a oborové struktury Zakii ve stiednim a vyssim
vzdélavani v CR a v krajich CR a postaveni mladych lidi na trhu prace 2003/04 [The Development of Level and
Field Structure of Students in Secondary and Higher Professional Education in the CR and in Czech Regions,
and the Position of Young People in the Labour Market - 2003/04], NUOV, 2004.

Educational programmes also differ in terms of fields of education. The system of fields of
education for secondary and VOS is set out in a government regulation. There is a separate
educational programme for each field and level of education. There are currently some 180
programmes within VET with a vocational certificate, and 370 programmes within education
with “maturita”. There are no sector-specific educational pathways in the Czech Republic
(CR). Fields of education are grouped into “group of fields of education” - e.g. mechanical
engineering and production; transport and communications; healthcare; hotels and tourism.

Groups of fields of secondary education with a vocational certificate that are most
frequently studied (first-year students, 2003)
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Group of fields of education

Number of students

% of students in
programmes with a

“vocational
certificate”
Gastronomy, hotels and tourism 11, 555 22.5%
Mechanical engineering and production 8, 265 16.1 %
Construction 5,120 10 %
Electrical engineering, telecommunications 4,239 8.3 %

and IT

Source: Vojtech, J., Festova, J., Sukup, R.: Vyvoj vzdélanostni a oborové struktury Zaki ve stiednim a vyssim
vzdélavani v CR a v krajich CR a postaveni mladych lidi na trhu prdce 2003/04 04 [The Development of Level
and Field Structure of Students in Secondary and Higher Professional Education in the CR and in Czech
Regions and the Position of Young People in the Labour Market], NUOV, 2004.

Groups of fields of secondary education with “maturita” which are most frequently

studied (first-year students, 2003)

Groups of fileds of education

Number of students

% of students in
programmes with

“maturita”
Business and administration 11, 247 20.8 %
Electrical engineering, telecommunications 5, 899 10.9 %
and IT
Healthcare 5,016 9.3 %
Mechanical engineering and production 4,293 7.9 %
Construction 3,724 6.9 %

Source: Vojtech, J., Festova, J., Sukup, R.: Vyvoj vzdélanostni a oborové struktury Zakii ve stiednim a vyssim
vzdélavani v CR a v krajich CR a postaveni mladych lidi na trhu prace 2003/04 04 [The Development of Level
and Field Structure of Students in Secondary and Higher Professional Education in the CR and in Czech
Regions and the Position of Young People in the Labour Market], NUOV, 2004.

The structure of IVET programmes at ISCED 3 level isn't still flexible enough. After
completion of basic school the student must decide which linear programme and field he/she
wants to study (including the targeted qualification). A change in the course of studies is
possible, but so difficult that students prefer to complete the original programme.
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3.1 Access requirements

Applicants for studies at stFedni odbornd skola (SOS — secondary technical school) and
stredni odborné ucilist¢e (SOU — secondary vocational school) are required to have
completed compulsory education or to have successfully completed basic education before
completing compulsory education. Apart from this they must meet the relevant admission
requirements.

The admission criteria, form and content of entrance examinations are set by the school
director depending on the programme, level and field of education. This means that
admission proceedings differ according to fields and levels of education and from school to
school. The principal criterion is basic school performance or achievements in previous
education. An entry examination is normally part of admission proceedings (written or
oral) which aims to test the applicant’s skills and knowledge acquired at basic school in the
Czech language, mathematics and, possibly, a foreign language. Often there is no entry
examination. This is particularly true of programmes with a “vocational certificate” (ISCED
3C). In some fields, particularly in arts, an aptitude test forms an obligatory part of
admission proceedings (it is taken before the entry examination). The applicant is also
required to meet health requirements set for a particular programme by the Ministry of
Health in the form of a government regulation. Applicants may also be admitted to a higher
than first year. The school director may decide that, based on documents testifying to
previous education, an examination should be part of these admission proceedings.

An application for studies at secondary schools is filed either by the applicant
himself/herself, or by his/her legal guardian (the signature of an underage applicant is a
mandatory part of the application). The deadlines for filing applications and the dates of
admission proceedings are set by the Ministerstvo skolstvi, mladeze a télovychovy (MSMT —
Ministry of Education, Youth and Sports). Decisions on admission and the number of new
entrants are the responsibility of the school director. The number of students admitted to the
first years in various programmes and schools depends on both the results of admission
proceedings, and on the overall number permitted by the relevant regional authority as the
school’s founding body. Regional authorities in the Czech Republic (CR) seek to influence
the structure of schools and programmes provided so that material and human resources are
used in an optimal manner and so that educational provision meets the needs of the relevant
regional labour market.

Applicants may choose any programme and any school, public or private, which offers the
relevant programme. All programmes and fields are accessible for all applicants regardless
of their gender, nationality, etc., provided that they meet the admission requirements.
Applicants may also choose a form of study (daily attendance, evening, self-study with
consultations, distance), provided that the school offers these forms within the relevant
programme. Applicants aged 15-16 normally opt for daily attendance. The school director
may permit, in justified cases, studies in line with an individual study plan.
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3.1.1 Promoting participation

In order to improve access to education schools may organise courses preparing for
secondary education, or courses designed to complete basic education.

Considerable attention is devoted to the issue of ensuring access to education and
qualifications for pupils with special learning needs — i.e. disabled or socially
disadvantaged pupils. These pupils are educated either in (a) programmes at ISCED 2C level
(for details see chapter 2), or (b) in the same programmes as other pupils provided their
health condition allows this (while the conditions and methods are adjusted to their
disability), or (c) in specially adjusted programmes (mostly prolonged by one or, at most,
two years). Pupils who require special pedagogical care and above-the-standard support
measures may be educated in special schools and special programmes.

The school director may give his/her consent concerning an individual educational plan for
various pupils with special learning needs. The position of assistant to the teacher has been
introduced in order to assist these pupils.

In order to support the education of pupils with social disadvantages and pupils from
different socio-cultural backgrounds, particularly the Roma community, who are most at risk
of dropping out of the education system, school, civic associations and other organisation
provide, with the support from MSMT, various complementary educational programmes.
Depending on the level of social need these pupils may obtain an individual contribution to
cover some costs related to education.

Moreover, schools and school facilities set up conditions for the development of pupils’
talents by means of extended teaching of certain subjects or groups of subjects. Pupils
involved in sporting activities may be entitled to a different schedule of education.
Moreover, the school director may permit individual study plans for pupils with exceptional
talents. A pupil with exceptional talents may, based on a request by his/her parent or legal
guardian, be transferred to a higher grade without the need to complete the previous grade.

3.2 Curricula

Educational provision at stiedni odborné skoly (SOS - secondary technical schools) and
stiedni odbornd uciliste (SOU — secondary vocational schools) is in line with curricular
documents approved by the Ministerstvo skolstvi, mladeze a télovychovy (MSMT — Ministry
of Education, Youth and Sports). Curricula for healthcare programmes are approved in
agreement with Ministerstvo zdravotnictvi (Ministry of Health). The secondary education of
healthcare personnel is regulated by the law on healthcare non-medical professions and by
other legal regulations. Curricula are divided according to levels and fields of education.
Specific curricula may fall within the purview of Ministerstvo obrany (Ministry of Defence,
Ministerstvo vnitra (Ministry of the Interior) and Ministerstvo spravedinosti (Ministry of
Justice). They are delivered by schools that are set up by these ministries.
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There is a separate curriculum for each field of education. Schools may develop their
own curricula which may be implemented after they have been approved by the MSMT.
This opportunity is mostly made use of by private or denominational schools.

MSMT has delegated the responsibility for the development and continuous innovation of
curricular documents to the Ndrodni iistav odborného vzdélavani (NUOV — National
Institute for Technical and Vocational Education), which also provides methodological
assistance to schools and various entities (e.g. groups of schools) which intend to present to
MSMT their own curriculum for approval.

When developing curricular documents, information collected by so-called “field groups”
operating at the NUOV is used. They consist of representatives of schools and social
partners, particularly employers. There are currently 25 “field groups” covering all fields of
VET. Around 270 experts are involved in these “field groups”. A draft curriculum is
submitted to the MSMT for approval. Necessary changes in curricula are discussed with
other experts from industry, representatives of employers and professional associations, or
the relevant ministries. In the process of developing curricular documents attention is also
paid to labour market needs. The curricula reflect the knowledge gained from labour market
research and the situation of school leavers research. They also reflect professional
requirements for the performance of various occupations which are set out in the Integrated
System of Typal Positions.

There is continuous innovation taking account of the development in various branches.
Curricula are updated at least once in 10 years, in some cases three times in a decade. In the
course of the 1990s most curricular documents were innovated as a result of social and
economic changes.

The new schools law introduces a new system for the development of curricula which
differs considerably from the existing one, as it consists of two stages (framework curricula
and school-based curricula). Schools are supposed to implement this new method of
curricula development stepwise from 2006/2007 (see chapter 1.1 — The progress of
curricular reform).

3.2.1 Content and delivery

The principal curricular document which has a nation-wide validity is the Standard of
Secondary Vocational Education and Training (of the year 1998), which sets out generally
valid requirements concerning the objectives and content of secondary VET. These
requirements are binding for all those who develop curricula. They are differentiated in
terms of:

e levels of education — i.e. secondary education with a vocational certificate (ISCED
3C) and secondary education with “maturita subject areas” (ISCED 3A),

e various fields of education in VET — e.g. mechanical engineering, agriculture,
electrical engineering, etc.

The Standard sets out requirements as regards: general education, basic vocational and
technical education (for various fields) and key competencies. It also defines the
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proportions of general and vocational education. The ratio in vocational programmes with a
vocational certificate is at least 30:70 in favour of the vocational component, and in
programmes with “maturita” it is at least 45:55. This ratio is not identical in all years and all
programmes. Recently, there has been a trend, particularly in VET programmes with
“maturita”, towards strengthening general education due to the expansion of the teaching of
languages and ICT. Moreover, basic knowledge of economics is increasingly considered to
be part of general education.

In line with this standard NUOV or schools themselves develop curricula for various fields
of education. Each curriculum normally includes a graduate profile, a study plan and subject
syllabi.

Schools may adjust the curricula (or their parts) in line with the relevant rules so that they
are more in compliance with the educational conditions and needs of the specific school.
Schools may change the study plan up to 10 % of the overall number of teaching periods,
allocate the subject matter in various subjects to individual years, or to change the content of
subject syllabi (up to 30 %).

General education in all curricula involves Czech language and literature, a foreign
language, mathematics, civic education, physical education and ICT. The curricula for
“maturita” programmes also include history. In programmes leading to a vocational
certificate selected themes from history are part of civic education. Natural sciences are
included in compliance with the field of education. All curricula include the subject
“business”, provided that it is not part of vocational education (e.g. in business programmes).
The scope and content of the teaching of individual general subjects are differentiated in
terms of levels of education and VET needs in the specific area (e.g. stronger demand for the
knowledge in mathematics and physics in mechanical or electrical engineering). General
subjects also contain selected subject matter that supports the vocational education and
training of students (e.g. language teaching includes exercises in professional written and
spoken production, the reading of professional texts, the use of vocational terminology, etc.
History may include information about the history of the relevant field, and mathematics
may include applications).

Vocational education places emphasis on broad vocational knowledge and skills,
particularly in programmes providing secondary education with “maturita” (ISCED 3A) and
preparing students for the performance of middle-level technical, business and similar jobs.
In programmes providing training for manual jobs vocational education is more focused on
preparation for the specific jobs or related jobs. Vocational education includes theoretical
knowledge and practical skills. Practical skills are acquired by means of exercises in
technical classrooms, laboratories and workshops, and by means of work placements or
practical training.

Work placements (on average 6 — 8 weeks in the course of the programme) are part of
curricula which prepare students for middle-level technical/business and similar functions
(ISCED 3A). Work placements take place either on a continuous basis as part of classes, or
in blocks (full weeks). Work placements are implemented in school facilities (either a school
farm or workshop), and in a real working environment — in companies and institutions. The
proportions of theory and practice and the scope of placements vary depending on the
programme. Organisation of work placements is the responsibility of the school.
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Practical training is part of curricula for programmes preparing students for manual
occupations (ISCED 3C). It accounts for 30-45 % of instruction (around 30 % in four-year
programmes with “maturita” and 35-45 % in three-year programmes leading to a vocational
certificate). It takes place in school workshops, practical training centres, or in authorised
companies (possibly small business owner’s premises).

Some schools take different approaches to the acquisition of practical skills on the part of
their students. These include small student firms (real or fictitious). In 2004, 13 % of
secondary technical and SOU employed these methods.

In compliance with the Standard of Secondary Technical and Vocational Education curricula
also set out requirements for the development of key competencies (i.e. communication and
social competencies, work with information and ICT, problem solving, application of
mathematical procedures). There is a new element concerned with subject matter
Introduction to the world of labour, which aims to prepare students for entering the labour
market and taking an active approach to their employment and career development. It is a
cross-curricular issue and it is incorporated into various subjects.

It can be inferred form the above that there is a trend towards expanding the component of
general education in the curricula by means of including more general subject matter into
instruction, as well as key (transferable) competencies which facilitate employability in a
wider range of positions and better preparedness for continuing education and lifelong
learning.

Curricular documents only set out the objectives and content of education. The choice of
teaching and student assessment methods is up to the director and teachers. Traditional
teaching methods still prevail, although an increasing number of schools apply new methods
that are more focused on students, their independent work, teamwork and, possibly, project
teaching and student projects.

3.2.2 Assessment

General requirements concerning student assessment are determined by MSMT. The
requirements as regards the assessment of students’ behaviour and their results in individual
subjects are set in the school’s assessment regulations which are subject to approval by the
school council. Assessment is carried out by teachers. However, there is a growing trend
towards peer assessment and students’ self-assessment.

There are various ways of continuous assessment of learning outcomes (written, oral or
practical examinations, independent work, projects, etc.), which are derived from the content
and focus of the relevant subject.

Students get a school performance report twice a year. The report most often contains marks,
while in sporadic cases there may be verbal assessment (a combination of the two is also
possible). If verbal assessment is provided, the learning outcomes must be described so as to
make clear what level the pupil has achieved in view of the objectives and his/her capacities.
The report also provides an overall assessment in line with MSMT regulations. There are
three levels of overall assessment: pass with honours, pass and fail.
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Student achievements in individual subjects are assessed using a five-grade scale (1-
excellent, 5-fail). The student’s behaviour is assessed using three grades: 1-very good, 2-
satisfactory, 3-non-satisfactory. A student who failed in a subject (or in two at most) can take
a remedial examination. Those pupils who passed in all compulsory subjects (as set out in
the curriculum) in the second term of the school year may progress to a higher year.

Final assessment takes place in front of an examination board and takes the form of either a
final or “maturita” examination. The methods and conditions as regards completion of
secondary VET, as well as the content, organisation and assessment of various types of
examination, are set by legislation. However, the examinations are not standardised in terms
of graduate requirements. The examination boards are composed of teachers of the relevant
school and of other schools with a related focus. Participation of an expert from industry in
the board is obligatory for programmes leading to a vocational certificate, in other cases it is
recommended by law. The final and “maturita” examinations are assessed using a scale of 1
to 5, as in the case of continuous assessment. An examination is considered to be passed
successfully when none of its components receives a fail mark.

All final examinations (in ISCED 3C programmes) are entirely or largely designed to test
the performance of the student in the vocational component of the programme. The
“maturita” examination (ISCED 3A programmes) also contains a component designed to
test student performance in general subjects (it is currently compulsory to take “maturita” in
the Czech language and either mathematics or a foreign language — the decision is up to the
student). Examinations always consist of a written, oral and practical part.

In view of the existing drawbacks in assessment — particularly the non-existence of student
performance assessment standards - new regulations concerning completion of studies are
being developed (see chapter 1.1). The regulations should be in place from 2007/2008.

3.2.3 Quality assurance

Evaluation of schools and assurance of the quality of education are carried out both by
means of self-evaluation, and by means of external evaluation by the Ceskd $kolni inspekce
(CSI — Czech School Inspectorate). The results of a school may also be evaluated by its
founding body. The CSI is an administrative body with a nationwide scope of operations. It
identifies and evaluates the situation, implementation and outcomes of education provided
by schools, their compliance with school-based curricula and the appropriate relationship
between framework and school-based curricula. The CSI also monitors and evaluates the
efficiency of the education system. It makes sure that legal regulations are being observed
and that public resources are spent in an efficient manner. It examines suggestions,
complaints and petitions which fall within its remit.

Self-evaluation of schools is carried out in line with regulations and deadlines determined
by MSMT. Self-evaluation results form a basis for the development of an annual report
about the school’s activities, and also serve as background material (among other things) for
external evaluation by the CSI.

The quality of vocational training including work placements and practical training in
companies is assured by the school. The content of vocational training is set out in the
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relevant curricula. Evaluation of the quality of vocational training is carried out in co-
operation with the company where it takes place, and by the CSI as part of its inspection
activities. There is one teacher in each school responsible for the content, implementation
and evaluation of the quality of vocational training. The teacher is regularly in contact with
the workplaces where practical training takes place and together with the practical training
teachers / practical subject teachers and practical training instructors asses the quality of
vocational training.

3.3 Learning outcomes

Successful completion of all years of studies (i.e. “pass” — the student does not get a “5”
mark in any subject) is a precondition for the student to take a final or “maturita”
examination and achieve the relevant certificate. The fact that it is not possible to recognise
successfully completed education if the student fails in the final or “maturita” examination
remains to be a problem.

3.3.1 Qualifications / certification

Graduates of IVET programmes acquire an initial vocational qualification depending on
the level and branch of education. The qualifications acquired in VET at upper secondary
level correspond to the following levels of education.

Secondary education (without a vocational certificate and “maturita’)

Those who complete this education (1-2-year programmes at ISCED 2C level, 3-year
programmes without a vocational certificate at ISCED 3C level) acquire a certificate of a
final examination. However, this does not entitle them to continue studying (not even at
post-secondary level). They normally perform less demanding manual jobs.

Secondary education with a vocational certificate

Graduates who passed a final examination acquire secondary education with a vocational
certificate” and a qualification for the performance of the relevant manual or related
occupation (ISCED 3C). Successful passing of the final examination involves successful
passing of a practical examination and a theoretical examination in vocational subjects.
Graduates receive a certificate of a final examination and a vocational certificate. They may
either enter the labour market or continue studying in follow-up programmes (ISCED 4A).

Secondary education with “maturita”

Graduates who passed a “maturita” examination acquire ‘“secondary education with
“maturita” (ISCED 3A) and a qualification for the performance of the relevant middle-level
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technical, business and similar jobs or occupations depending on the programme they
studied. Successful passing of the “maturita” examination involves successful passing of all
partial examinations including a theoretical and practical examination in vocational subjects.
Successful passing of “maturita” is documented by a “maturita” certificate. Graduates
achieve a so-called “double” qualification — i.e. they may enter the labour market or seek
admission to studies at tertiary level. A “maturita” examination at a conservatoire (ISCED
3B) is governed by different rules.

The certificates mentioned above are not legally binding in terms of the performance of
specific occupations (except the regulated ones) — it is up to the employer to decide on the
requirements concerning the level and branch of education of his/her employees. In spite of
this, the labour market usually requires the relevant level and field of education. (see chapter
1.3)

3.3.2 Progression and transition

Students dropping out before completion of the programmes

At present there are not official statistics as to the number of secondary school students who
have dropped out of the educational process. This problem is assessed using the data
obtained during implementation of the first stage of a project within the EQUAL initiative
which involved 20 secondary schools across the Czech Republic (CR) providing two-, three-
and four-year programmes. Other data were obtained by means of detailed questionnaires
used in schools in Moravskoslezsky region. Data from classroom records and statistics were
also used. Based on these data the following secondary school drop-out figures have been
estimated for the CR:

The proportion of students at risk of failing to complete the relevant educational
programme

Proportion of students at risk :

Programme Males Females
Two-year programmes for students who 17.7 % 12.5%
failed to complete the ninth year of basic
school
Three-year programmes with a vocational 1.5 % 0.9 %
certificate
Four-year programmes with “maturita” 1.9 % 0.8 %

* Share in the total number of students — males or females

Source: NUOV.

In reality the shares of students who fail to complete three- and four-year programmes at
stredni odborné Skoly (SOS — secondary technical schools) and stFedni odborna ucilisté
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(SOU - secondary vocational schools) are higher that those presented in the table. The table
does not include students who have been transferred, within one school, to a related
programme at a lower level. According to calculations, these students account for some 4 %
of the total number of students.

These figures are not alarming and it seems the CR should not face problems meeting the
Lisbon conclusions, in which EU member states have committed themselves to reducing the
proportion of drop-outs below 10 % until 2010. In spite of this, the situation is not
satisfactory as this limit is exceeded in some types of education. This concerns particularly
two-year educational programmes.

Destinations of graduates of upper secondary education

Graduates of educational programmes providing secondary education with a vocational
certificate (ISCED 3C) achieve a qualification for the performance of manual occupations
and most of them enter the labour market. Out of these about 26 % fail to find employment
and become unemployed one year after completion of the school. Their situation improves in
the following years, 5 years after completion of school less than 14 % are unemployed. (see
table bellow) Those who find a job often perform occupations that differ from those for
which they were trained (almost 40 % of the graduates). This is not only due to the lack of
suitable employment opportunities. More often this is due to bad remuneration and working
conditions or to the fact that they failed to find the relevant job in the place of their
residence.

Unemployment of school leavers 1 and 5 years after completion of school

Rate of unemployment among school leavers (%)

1 year 5 years
after completion of | after completion of
school school
Vocational and technical education - average 22.7 % 10.1 %
(ISCED 3C, 3A)
of which: - with a vocational certificate (ISCED 26.1 % 13.6 %
30)
- with “maturita”(ISCED 3A) 19.8 % 6.7 %

Source: Calculations of NUOV according to Labour Force Survey 2003 (CSU).

Graduates of three-year programmes with a vocational certificate can continue studying in
follow-up programmes (ISCED 4A). By means of this they either enhance their vocational
qualification or achieve knowledge necessary for entrepreneurship. At the same time, they
achieve a higher level of education (secondary education with “maturita”) which makes it
possible for them to study at tertiary level. Follow-up programmes are attended by almost 25
% of graduates with a vocational certificate and some 70 % complete them successfully.
After completion they work as highly qualified workers or heads of various operations.
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Graduates of programmes providing secondary education with a “maturita” examination
(ISCED 3A) acquire a qualification for the performance of middle-level jobs in technical
fields, business, agriculture, healthcare and other areas. At the same time, they are prepared
for entering tertiary education. Out of the graduates with “maturita” (they account for
some 40 % of the relevant age group) over one half continue studying at tertiary level - some
20 % of them are admitted to vyssi odborné skoly (VOS — higher professional schools) and
the remaining 80 % study bachelor or master study programmes at higher education
institutions.

Graduates of secondary vocational education with “maturita” who enter the labour market
find employment more easily compared to those with a vocational certificate. About 20 % of
graduates with “maturita” become unemployed one year after completion of the school, five
years less than 7 %. (see table above) Again, there is a large proportion of those who find
jobs different from those for which they were originally trained. The reasons are basically
the same as in the case of graduates with a vocational certificate, although in this case there
is a higher proportion of those who did not want to study their branch in the first place.

Qualification requirements for the jobs taken by graduates of IVET largely correspond to the
level of education achieved. If graduates are overqualified for a particular job, it is normally
for a temporary period of time during which they acquire the necessary practical skills. After
some time their jobs improve.

Preparation of Graduates for Entering the Labour Market

Since 2000 the subject matter related to introduction to the world of labour has been
gradually integrated into secondary school programmes. The main objective is to provide
students with the most important knowledge and skills related to their employability, and to
equip them with competencies that help them make education and career-related decisions.
In most cases the subject matter is included into the relevant subject syllabi in all years. It is
up to the school director to decide on the ways of incorporating these issues into the subjects.
He/she takes account of the links between the content of the Introduction to the World of
Labour subject area and the content of the relevant subjects, as well as human resources and
other school conditions.

Career counselling services

Labour offices co-operate with schools mainly as regards career counselling issues. Labour
offices organise meetings and discussions for students, and arrange for them to visit
information and counselling services at labour offices. The quality of the co-operation is
dependent to a large degree on the quality of the educational counsellor employed by the
school and on the scope of information the students have acquired as part of the
“Introduction to the World of Labour” subject.

There are Pedagogicko-psychologické poradny (pedagogical-psychological counselling
centres) in all districts. They employ qualified psychologists who assist students in addressing
education-related problems, and carry out pedagogical-psychological examinations and help
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students decide on their professional orientation. They also provide methodological assistance
to teachers and educational counsellors in schools, and to psychologists in school educational
facilities. The emphasis of the work of the counselling centres is gradually shifting from
diagnostic to therapeutic methods.

There is still an insufficient number of educational counsellors in schools (one per school).
Moreover, they also have to teach and therefore cannot devote all their working time to
counselling.

At present there are still insufficient links between IVET and employment. At SOS this
issue is only addressed by means of work placements, at SOU part of practical training takes
place in a real working environment. Work placements organised by SOS are short, and the
practical training in a real working environment organised by SOU is absolutely insufficient
(particularly as regards technical disciplines).

The links between teaching and a real working environment will be supported as part of
curricular reform. The proportion of work placements in SOS study plans will increase (in
programmes where the proportion amounts to less than 4 weeks during the studies).
Moreover, the proportion of practical training in a real working environment in SOU
programmes will be extended. The envisaged strengthening of the role of social partners
should help schools arrange for work placements or practical training at the real workplace.

Programmes supporting integration of graduates into the labour market

Individual action plans

An individual action plan (IAP) constitutes one of the labour offices” techniques designed to
enhance the employability of a job seeker and to prevent long-term unemployment. Labour
offices are obliged, as part of the “First Chance” scheme, to offer the development of an IAP
to individuals aged up to 25 and graduates of vysokd $kola (VS — higher education
institution) within two years of successful completion of studies (up to the age of 30). If the
client refuses an IAP, he/she is taken out of the job seekers registry.

An IAP is developed on the basis of co-operation between the counsellor and the client. The
objective is to find a match between the client’s wishes and labour market needs — i.e.
between the client’s working potential (competencies, skills) and employer requirements. To
this end there is a questionnaire where the client states his/her interests. The IAP identifies
the progress of and time schedule for implementation of individual measures. It is normally
concluded in writing. The counselling process consists of 3 stages. In the first stage the client
uses self-service information and counselling instruments. In the second stage an individual
interview takes place (individual capacities are identified, the applicant formulates his/her
ideas). This is followed by counselling and educational activities which include: individual
counselling, group counselling, motivation courses, retraining courses, completion of studies
at public schools, and career-related diagnostics. The third stage consists in a final
evaluation, and. in the event of continuing unemployment, specific measures are suggested
for the client to find a job.
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Contribution for on-the-job introductory training

A contribution for on-the-job introductory training is one of the new instruments of an active
employment policy which has been introduced by law no. 435/2004 on employment. A
labour office may, based on an agreement, provide a contribution to an employer who
employs a job seeker who receives more intensive care. This category also involves young
people up to 25 and graduates of VS within 2 year of successful completion of studies (up to
the age of 30). A maximum period of time during which the contribution is provided is 3
months, and its level may amount to a half of the minimum wage at most.

Socially purposeful jobs

“Socially purposeful jobs” constitute one of the instruments of an active employment policy.
Employers may, based on an agreement with the labour office, create jobs that are filled by
job seekers who cannot find any other employment. The labour office may provide a subsidy
for these jobs. As regards young people up to 25, the job creation agreement may include a
requirement that an individual action should be developed and practical experience
organised.

Retraining

Another instrument of an active employment policy is the retraining of registered job seekers
and individuals interested in finding employment. The objective of retraining is to acquire a
new qualification or to enhance the existing one. Retraining may take the form of special
educational programmes designed for young people up to 25, or for graduates of VS within 2
years of completion of studies (up the age of 30).

Programmes targeted to address unemployment

Employment-related problems may also be addressed by means of targeted programmes
designed to enhance employability of those interested. There may be such programmes not
only at national, but also at regional, district and municipal levels. However, so far there
have only been limited opportunities for implementing these programmes, and their wider
use by young people and graduates seeking to address employment issues is expected in the
future.
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4 APPRENTICESCHIP TRAINING

“Apprenticeship training” as specified in a definition used in the European Union does not
exist in the Czech Republic (CR).

Vocational qualifications that are partially comparable with this type of vocational training
may be acquired at stredni odborné uciliste (SOU — secondary vocational school). Upon
successful completion of these programmes pupils acquire secondary education with a
vocational certificate (ISCED 3C) — see chapter 3.
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S OTHER YOUTH PROGRAMMES AND ALTERNATIVE
PATHWAYS

Young people may also acquire vocational skills outside the system of formal education in
schools. This education involves, above all, education as a leisure activity, “post-
maturita” courses and retraining programmes. There are no statistics for monitoring
youth participation in these programmes.

Leisure education

Various forms of “leisure” education are provided, for example, by language schools. Other
private and public institutions deliver programmes developing various talents (artistic,
sporting, etc.).

Post-maturita courses

Students who have completed secondary school with “maturita” and have not been admitted
to studies at tertiary level can undergo “post-maturita” language courses offered by language
schools. Most schools which provide these courses offer a choice of one out of two main
languages (English and German). There are about 20 hours of teaching of the main language.
Those interested may choose an additional language or other subjects. Recent graduates of
secondary schools do not lose their entitlement to student social allowances — i.e. their social
and health insurance continues to be paid by the state, and they still enjoy various student
discounts. Upon completion of the courses the student gets a certificate of completion, or
may even take one of the examinations leading to internationally recognised certificates.
Full-time “post-maturita” courses last one year and students pay tuition fees. Language
schools must have their courses accredited by Ministerstvo Skolstvi, mladeze a télovychovy
(MSMT — Ministry of Education, Youth and Sports).

Retraining programmes

Individuals who have left the education system without a qualification and become
unemployed, and job seekers registered at labour offices, can undergo retraining. Retraining
programmes constitute one of the measures of an active employment policy and are
organised by the relevant labour offices. The objective of retraining is to acquire a new, or
enhance existing, qualifications.

Retraining is implemented based on an agreement between the labour office and the job
seeker. The costs of retraining are covered by the labour office. The average length of
retraining courses is about two months.

Two basic types of retraining have gradually developed:

= specific (targeted) — i.e. a change in the existing qualification designed to acquire
specific theoretical knowledge and practical skills for a new job. It is mostly derived
from specific labour market needs and is often accompanied by a promise of
employment;
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* non-specific — i.e. designed to increase employability mainly among graduates of
secondary schools and higher education institutions by means of acquiring
competencies that are commonly and constantly required by the labour market.

The outcomes of accredited retraining courses are formally recognised. Recognition of
retraining courses is regulated in the law on employment'® which authorises MSMT to issue
the relevant decree and to carry out accreditation of retraining facilities and courses.
This means that the responsibility for retraining is shared by Ministerstvo prdace a socidlnich
véci (MPSV — Ministry of Labour and Social Affairs) and the MSMT. The MPSV, together
with labour offices which fall within its purview, are responsible for the development of
retraining programmes, while the accreditation commission at MSMT is formally
responsible for their accreditation, including the decision on the nature, function and legal
validity of the certificates issued.

Those who complete accredited retraining courses obtain a formally recognised certificate
of a qualification with nationwide validity, which, however, is not equivalent to certificates
achieved in the formal education system. So far it has not been possible to give formal
recognition to partial qualifications which, if accumulated, could lead to the acquisition of a
certificate recognised in formal education. Acceptance of retraining certificates by the
labour market is therefore not always ensured — it depends on the will of employers and on
the quality of the education.

13 Zakon ¢&. 435/2004 Sb. o zaméstnanosti [Act No. 435/2004 on employment].
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6 VOCATIONAL EDUCATION AND TRAINING AT POST-
SECONDARY (NON-TERTIARY) LEVEL

At present the only form of VET at post-secondary level is so-called follow-up courses
(ISCED 4A).

Follow-up courses constitute an important element in the education system promoting
transferability between educational pathways. The general purpose is to open up a path for
graduates of three-year vocational programmes which lead to a vocational certificate
(ISCED 3C) and prepare qualified manual workers for the acquisition of a more advanced
education (secondary education with “maturita”). This both facilitates access to tertiary
education and provides a broader range of employment opportunities (in positions requiring
secondary education with “maturita”).

Follow-up courses may be delivered by secondary schools which provide secondary
education with “maturita” in the relevant field. Follow-up studies last two years (full-time
attendance).

The number of graduates of vocational courses who seek to complement their education in
follow-up courses is growing. In 2002/2003 the proportion of new entrants in follow-up
studies out of the overall number of graduates of three-year vocational programmes in the
previous year was 27.4%. However, around one third of those admitted do not complete their
studies (especially men). (see Statistical Annex, Table 10.5) A large number of students in
follow-up courses follow other than full-time studies (in 2002/2003 there were 48.4 %
students in the first year in other forms of study).

The programmes “Entrepreneurship in the Field ....” and “Entrepreneurship in Technical
Occupations” are most in demand. These programmes provide the business-oriented training
necessary for entrepreneurship. Students in follow-up courses focused on entrepreneurship
account for some 40 % of all students in these courses. '

6.1 Admission requirements

The primary requirement for admission to follow-up courses is the completion of a three-
year vocational programme and acquisition of secondary education with a vocational
certificate. Admission proceedings to follow-up courses are similar to those at secondary
schools. The school director may decide that an entrance examination will be part of the
proceedings. One of the basic admission criteria is performance in previous education.

' Vojtéch, J., Festova, J., Sukup, R.: V¥voj vzdélanostni a oborové struktury &k ve stiednim a vys§im
vzdélavani v CR a v krajich CR a postaveni mladych lidi na trhu prace 2003/04 [The Development of Level and
Field Structures of Students in Secondary and Higher Professional Education in the CR and in Czech Regions,
and the Position of Young People in the Labour Market 2003/04], NUOV ,Praha 2004.
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Applicants are admitted to follow-up courses on the condition that the vocational programme
they have completed (and in which they have acquired a vocational certificate) is in the same
or a related field. For example, an individual who holds a vocational certificate as a “baker”
may be admitted to a “maturita” course in “food technology/flour processing” (similarly:
tailor — clothing, electrician — electrical engineering).

Decisions on admission are the responsibility of the schools director who takes account of
the results of admission proceedings. The total number of students admitted to follow-up
courses at a particular school is regulated by a limiting number set by the school’s founding
body.

6.2 The curriculum

There is a separate curriculum for each field of education. The curricula cover two to three
years depending on the form of study (full-time, evening, self-study with part-time
lectures). Apart from these forms of study, the new Schools Act makes it possible to take a
distance or combined form of study (full-time + evening or self-study with part-time
lectures). Based on the new Schools Act there will be a change in the system of educational
programmes and curricula. Until now there has been a separate system of programmes for
follow-up studies, whereas from 2006, in line with the law, it will only be possible to
organise follow-up studies in those fields where secondary education with “maturita” is
available (i.e. in four-year programmes) and in schools which provide these programmes.

The curriculum in follow-up programmes follows on from the curriculum of three-year
programmes with a vocational certificate in the relevant field and complements it so that it
corresponds to secondary education with “maturita”. There is both vocational and general
education (the ratio is approximately 55:45). The vocational component contains more
theory as compared to the three-year programmes, and places more emphasis on intellectual
rather than manual skills, and develops organisational and management skills. In addition to
vocational knowledge, there is a focus on enhancing business and management knowledge
and ICT skills, including special SW. The necessary skills are developed by means of
practical exercises within individual subjects at school, or by means of work placements in
companies.

The educational programmes have, until now, been designed centrally and approved by
MSMT, in a similar manner to the curricula for other types of secondary VET. According to
the new Schools Act the curricula will be designed by schools as school-based curricula (see
chapter 1.1). School-based curricula will be derived from framework curricula adjusted for
the relevant programme providing secondary education with “maturita”.

The quality of education in follow-up courses is ensured in the same way as in secondary
schools (for details see chapter 3.2.3). External evaluation is carried out by the Ceskd Skolni
inspekce (CSI — Czech School Inspectorate). Schools conduct self-evaluation.
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6.3 Learning outcomes

Follow-up courses are completed by a “maturita” examination under the same conditions
that apply to other (four-year) programmes providing this type of education. Evidence of
completion of the studies and the qualification acquired is a “maturita” certificate. Graduates
who have passed “maturita” acquire, apart from secondary education with “maturita”, a
qualification for the performance of middle-level technical, business and other activities
or occupations in the relevant field, or for the performance of demanding manual
occupations in the field. Most graduates enter the labour market directly. They may also
seek admission to studies at tertiary level (in vyssi odbornd skola (VOS — higher professional
schools) or higher education institutions).
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7 VOCATIONAL EDUCATION AND TRAINING AT TERTIARY
LEVEL

Education at tertiary level in Czech Republic (CR) is not divided into vocational
(professional) and academic. Tertiary education is considered to provide graduates at various
levels with the opportunity of entering the labour market or continuing education at another
level — either immediately after graduation or after some time. It is necessary to meet the
entry requirements for the relevant level of tertiary education. Tertiary education is provided
by wys§i odborné §koly (VOS - higher professional schools) (ISCED 5B) and vysoké Skoly
(VS - higher education institutions) (ISCED 5A, 6). Education at VOS is governed by
Schools Act no. 561/2004 on pre-school, basic, secondary, higher professional and other
education. Education at VS is fostered by Law no. 111/1998 on higher education institutions.

Studies at vy$§i odbornd $kola (VOS — higher professional school)

VOS were introduced into the education system of the CR as a separate qualification level of
education in 1996/97. The insufficient capacity of higher education institutions led to an
attempt to introduce a so-called binary model of tertiary education, which at that time was
operating in a number of European countries. The aim was to make tertiary education
accessible for a larger part of the population than before.

VOS were set up in the CR from 1993 as an experiment within a Phare project. In 1995
“post-maturita” courses at stiedni odbornd $kola (SOS — secondary technical schools) were
abolished and the legislation in place made it possible for the schools providing them to
introduce higher professional studies. However, what followed was a rather spontaneous
development of higher professional education — in terms of the number of schools, their size,
programme structure and regional distribution.

Most VOS were set up as part of SOS. Only a small number of them had an independent
legal status. In 1996/97 higher professional education was provided by 158 schools. In
subsequent years their number increased only slightly. In 2003/04 their number stabilised at
165. The bodies responsible for their administration are regions (approx. 68 % of VOS),
churches (7 %) and private organisations (almost 25 %).

Some VOS, particularly private ones, accredited their studies as bachelor programmes and
were granted state permission to operate as private higher education institution of a non-
university type (see below). So far there has only been one public non-university VS that
has been converted from a former regionally-administered school. Accreditation of study
programmes carries the same demands for all entities, but a public VS may only be set up by
law. This is one of the reasons why most non-university VS are private.

VOS develop and enhance the knowledge and skills of graduates of secondary education
with “maturita”. They provide general and vocational education and practical training for a
qualified performance of demanding professional activities. The length of full-time
higher professional programmes is 3 years including a work placement, for the sick-nurse
programme it is 3.5 years. In addition to full-time studies, higher professional programmes
may have the structure of various forms of part-time education (evening studies, self studies
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with part-time lectures, distance studies, combined studies). These forms are allowed to take
at most one year longer than full-time programmes. Upon successful completion of these
programmes, graduates acquire a qualification recognised by the labour market. VOS often
offer programmes in a field that no VS provides, or they are located in places (districts)
where there is no VS or faculty.

Higher professional education has a strong practical focus and contains both theory and
practical training. Practical training is organised either at school or in the form of work
placements in companies. The studies are completed by an “absolutorium”, consisting of a
theoretical examination in vocational subjects, a foreign language and the defence of a
thesis. “Absolutorium’ must be undertaken within five years of successful completion of the
final year of the programme. Graduates can use the title diplomovany specialista DiS
(specialist with a diploma) which is not an academic title. Academic titles may only be
awarded by VS.

Recognition of prior education acquired by VOS students is up to the relevant school
director. The director recognises a qualification provided that the student documents its
acquisition by presenting the relevant certificate or proves this in some other way. The
director may also recognise a part of a qualification under the same conditions as for a full
qualification, provided that no more than 10 years have passed since the student undertook
this part of his/her education or if the student proves the relevant knowledge in an
examination. The examination is set by the school director. Based on his/her recognised
educational qualifications, the student is exempted from attending some or all classes and
from the relevant assessment.

Higher professional studies (ISCED 5B) are not recognised as equivalent to Bachelor studies
at VS (ISCED 5A), and “absolutorium” at a VOS does not give a graduate a right to apply
for Master studies following from a Bachelor programme. VOS do not undertake research
and students are therefore not trained to combine studying with research activities.

Public VOS are the only type of public school which collect tuition fees (regulated). The
level of tuition fees is set by a Ministerstvo Skolstvi mlddeze a télovychovy (MSMT —
Ministry of Education and Sports) decree for various field of education. The fees per year
range from 2,500 CZK (approx. 83 EUR) to 5,000 CZK (approx. 167 EUR).

Employers got to know VOS graduates relatively quickly and accept them for their good
professional knowledge and skills, the capacity to adjust quickly to job requirements and
their language skills. The rate of unemployment among them remains lower than the
average unemployment rate for school leavers in general. In 2003 the average rate of

unemployment for all school leavers was 15 %, whereas for VOS leavers it was only 10.6 %
s

Higher education

VS in the CR are divided into institutions of a university and non-university type. University
type of VS may provide all three levels of higher education — Bachelor (ISCED 5A), follow-
up Master (ISCED 5A), so-called “long” Master programmes (ISCED 5A) and Doctoral

"> Festova, J.: Nezaméstnanost absolventdi kol se stfednim a vy$§im odbornym vzdélavnim — 2004
[Unemployment Among Graduates of Secondary and Higher Professional Schools - 2004], Tab. 4.2, Tab. 5.1,
NUOV, Praha 2004.
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programmes (ISCED 6). Long Master programmes are not divided into Bachelor and Master
programmes — namely in medicine, dental medicine, veterinary medicine and some others.
In connection with the type of study programme provided, VS carry out scientific, research,
development, artistic or other creative activities which are considered to form an integral part
of their operations.

Non-university type of VS provide predominantly Bachelor study programmes (ISCED
5A), but may also provide Master programmes (ISCED 5A) and, in connection with them,
research, development, artistic and other creative activities. This type of VS is not divided
into faculties. Non-university VS do not have a long tradition in the CR, as their
establishment was made possible by the 1998 Law on VS.

VS of both types may be public, state and private. In 2003/2004 there were 56 VS '® in the
CR, of which 24 were public, 28 private and 4 state institutions (under the remit of the
Ministry of Defence and the Ministry of the Interior).'” Higher education is free of charge,
but VS may set fees for (a) admission proceedings, (b) studies in excess of the standard
length plus one year, (c¢) a programme delivered in a foreign language, (d) studies in an
additional Bachelor or Master programme for graduates of Bachelor or Master programmes.
Private VS collect tuition fees. The number of VS students has roughly doubled since 1989.
In the academic year 2003/2004 there was a total of 274 192 students at VS in the CR, of
which 4.8 % studied at private VS'® .

In the 1990s the provision of HE institutions underwent further differentiation. In 1998 study
programmes at private VS (mostly Bachelor — ISCED 5A) were set up. Most VS (there are
currently 119 faculties'®) have gradually been introducing a new study structure: Bachelor
(3-4 years, ISCED 5A), Master (2-3 years, ISCED 5A) and Doctoral programmes (3 years,
ISCED 6). Compared to 1990, the structure of VS is very diverse.

In line with the Bologna process® it is required that graduates of Bachelor programmes
should be ready to enter the labour market and, at the same time, be prepared for further
studies any time after graduation. There is a similar requirement from Master programmes.
Diversification of studies aims in the direction of tertiary education, making it possible for
each individual to set out on an educational pathway that suits his/her capacities, aptitudes,
means and career prospects. It also facilitates the reduction of study failure.

The relationship between the academic environment (VS) and the labour market is
typically somewhat distant. VS fails to respond flexibly enough to labour market needs and
requirements. One of the reasons for this is the low rate of unemployment among individuals
with VS degrees. In 2003 the overall rate of unemployment was. 7.8 %, while it was only
2.2 % for people with VS qualifications.”' The rate of unemployment among VS graduates
was 6.9 % in 2003.%* Reinforcing co-operation between VS and companies was the objective

' This is the number of schools providing the studies. The number of registered schools may be higher as some
schools have not yet launched their programmes.

'7 Source: Statisticka ro¢enka gkolstvi 2003/2004 — vykonové ukazatele [Statistical Yearbook on Education
2003/2004 — Performance Indicators], Tab.F1.1, ULV, Praha 2004.

'8 Calculations based on: Statisticka rodenka Skolstvi 2003/2004 — vykonové ukazatele [Statistical Yearbook on
Education 2003/2004 — Performance Indicators], Tab. F1.1, UIV, Praha 2004.

¥ Source: Statisticka ro¢enka 8kolstvi 2003/2004 — vykonové ukazatele [Statistical Yearbook on Education
2003/2004 — Performance Indicators], Tab.F1.1, ULV, Praha 2004.

% The CR signed it in 1999.

I Source: Statisticka ro¢enka CR [Statistical Yearbook of the CR], Tab.10-15, CSU, Praha 2004.

2 Source: Krajska ro¢enka $kolstvi 2003 [Regional Yearbook on Education 2003], Tab.E2T6, UIV, Praha 2004.
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of a number of projects, development programmes and targeted activities of the MSMT
(primarily focused on technical VS). In the future, co-operation between VS and companies
and the private sector, as well as support for the employability of VS graduates, will be
supported, among others, by the European Social Fund.

Participation in tertiary education

At VS there were a total of 274,192 students in the academic year 2003/2004, and VOS were
attended by 30, 681 students, which is 10.5 % of all students in tertiary education (absolute
numbers of students in tertiary education according to age and gender — see Statistical
Annex, Table 10.6). The proportion of VOS graduates out of the total number of graduates
of tertiary programmes was 14 % in 2002/2003.

Participation of the 19-25 age group in tertiary education

1996 2000 2003

13.5% 15.7% 20.3%

Source: UIV.

The growth of the indicator is the consequence of growing numbers of students at VS and
VOS, but also of the declining demographic curve.

7.1  Access requirements

Studies at vy$§i odbornd $kola (VOS — higher professional school)

According to the schools law, admission proceedings to VOS are exclusively the
responsibility of the school director. Applicants are required to have completed secondary
education with “maturita” and to meet the relevant admission requirements and show the
required capacities, knowledge, interests and health condition.

All individuals who have met the basic statutory requirement (i.e. secondary education
with “maturita”, ISCED 3A) have the right to file an unlimited number of applications for
higher professional studies and to undergo admission proceedings which do not discriminate
against any applicant. There are no restrictions as regards the selection of an VOS
programme by the applicant.

There are no restrictions regarding the age and the previous education of the applicants for
higher professional studies. However, graduates of vocational programmes at secondary
level normally go on to higher professional education with the same focus. The network of
VOS is broad and their provision diverse. Some programmes are provided only in regions
where there are good conditions for the arrangement of work placements and in terms of the
vocational specialisation. For example, the VOS specialising in fisheries is in Jihogesky

» Own calculations according to the Statisticka rodenka $kolstvi 2003/2004 — vykonové ukazatele [Statistical
Yearbook on Education 2003/2004 — Performance Indicators], ULV, Praha 2004.
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region which is characterised by many lakes and a rich tradition of fish farming. These
schools are open to applicants from across the Czech Republic (CR). The location where the
student undergoes his/her work placement is mostly determined by the school which has a
contract for work placements with the relevant legal entities or individuals.

In the academic year 2003/2004 a total of 24, 339 individuals applied, and 15, 507 were
admitted - i.e. 63.7 %. The proportion of those admitted out of the number of those who
actually turned up for the admission proceedings is 72.5 %. ** Of the overall intake number
23 % were graduates of gymndzia and 73.9 % of stFedni odbornd $kola (SOS - secondary
techniceél5 school) and stredni odborné ucilist¢é (SOU — secondary vocational school)
leavers.

The tackling of difficulties related to admission to studies is up to each individual. VOS
offer preparatory courses for applicants where they may improve or complement their
knowledge and skills so that they are better prepared for admission examinations. VOS also
offer complementary courses to students (optional subjects). These are primarily designed
for those students whose previous education was not fully compatible with the VOS
specialisation. Attendance at these courses is at the students’ discretion.

Recognition of learning gained in prior education is, for example, possible when transferring
to VOS from vysokd $kola (VS — higher education institution) or from another VOS. It is
exclusively the responsibility of the school director (see above). Students in other than full-
time studies (evening studies, self studies with part-time lectures, distance studies, combined
studies) often get their work placement recognised. These are mostly students who work in
the relevant field. There are not yet mechanisms in the CR for the recognition of non-formal
and informal learning.

In the course of studies VOS students can transfer to another VOS, change the programme,
suspend studies (for a maximum of two years), or repeat a year. They must apply for the
above in writing. Decisions on these matters are at the discretion of the school director.

VOS do not have programmes specifically designed for the disabled. Only those applicants
whose health condition is assessed by a physician as suitable for the studies are admitted.
Specific needs of applicants are addressed on an individual basis. The school director may
approve, based on a request in writing, an individual study plan for students with special
learning needs, special talents or in other justified cases.

The school director may also grant various financial allowances to students from socially
disadvantaged backgrounds. In the case of public VOS, where regulated tuition fees are paid,
the amount may be reduced to as low as 50% of the fee set. Moreover, students may be
granted achievement-related scholarships based on the school’s regulations. The scholarship
regulations are issued by the school director based on the consent of the school’s founding
body.

Studies at vysokd Skola (VS - higher education institution)

# Source: Statistickd rodenka Skolstvi 2003/2004 — vykonové ukazatele [Statistical Yearbook on Education
2003/2004 — Performance Indicators], ULV, Praha 2004, calculations based on Tab.E1.6.
» Source: Statisticka roenka $kolstvi 2003/2004 — vykonové ukazatele [Statistical Yearbook on Education
2003/2004 — Performance Indicators], UIV, Praha 2004, calculations based on Tab.E1.7.
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Access to both Bachelor (ISCED 5A) and “long” Master study programmes (ISCED 5A) is
conditional upon completion of secondary education with a “maturita” examination.
“Maturita” is considered to be of equal status regardless of the type of programme and
facilitates access to tertiary education. There is an exception regarding arts programmes
where students may be admitted without “maturita”. The same is true of students who
completed a conservatoire programme (and gained a higher professional qualification), but
do not have secondary education with “maturita”.

Each VS or faculty may set additional entry requirements. These may concern specific
knowledge, capacities, aptitudes or secondary school record®®, and are specifically defined.
The VS or faculty is obliged to provide information about the form and general content of
entry requirements and the assessment criteria’’. An entry examination is often part of
admission proceedings, mostly taking the form of a test of knowledge, and/or essay and/or
interview. Almost all VS take the applicant’s secondary performance record into
consideration. Each VS also sets intake figures. Admission proceedings, including the
entrance examination, is exclusively the responsibility of each VS or faculty.

Admission to a Master programme (ISCED 5A) which follows on from a Bachelor
programme (ISCED 5A) is conditional upon completion of a Bachelor study programme.
There may be an additional requirement concerning the similarity of the focus of the
programmes or the number of credits™ acquired in specific subjects. If the student decides to
continue studying a Master programme at another VS where he/she completed Bachelor
study programme, the VS often requires that an entrance examination be passed.

The difficulty of admission proceedings is considerably influenced by the nature of the
studies and, particularly, by the number of applicants. The number of applicants for higher
education (HE) studies in 2003/2004 was 117, 544, whereas only 69, 582 of them were
admitted (i.e. 59.2 % of those who applied, but 64% of those who turned up for the
admission proceedings)®’. Of those admitted, 44 % were gymndzia graduates, 48.7 % of SOS
and SOU leavers®. Applicant numbers are therefore high — they are twice as high as the
number of study places. The numbers are also considerably affected by the fact that
applicants also involve those who already study at an institution which they originally did
not want to attend (but who are still studying there at the time of the admission proceedings).

There are no restrictions on the number of applications for VS studies an individual can file.
Neither is age a limiting factor. However, in terms of entitlement to social allowances there
is a limit of 26 years’". It is up to each applicant to overcome potential obstacles to
admission — i.e. successful passing of the entry examination. Many VS and various private
organisations organise paid “preparatory courses” for applicants, where they may enhance
their knowledge and skills so that they are able to pass the entry examinations.

26 zakon &. 111/1998 Sb. o vysokych $kolach [Law no. 111/1998 on higher education institutions], Article 49,
paragraph 1.

*17akon & 111/1998 Sb. o vysokych §kolach [Law no. 111/1998 on higher education institutions], Article 49,
paragraph 5.

¥ A credit is a study load expressed in quantitative terms.

¥ Source: Statisticka ro¢enka kolstvi 2003/2004 — vykonové ukazatele [Statistical Yearbook on Education
2003/2004 — Performance Indicators], UIV, Praha 2004, calculations based on Tab.F3.6.

3% Source: Statisticka rotenka kolstvi 2003/2004 — vykonové ukazatele [Statistical Yearbook on Education
2003/2004 — Performance Indicators), Tab.F3.9, UIV, Praha 2004.

3! For example, students aged 26 and older must pay health and social contributions. Before they turn 26, this is
covered by the state.
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Recognition of prior learning is possible — for example when a student transfers from another
VS or VOS, and it is fully within the purview of the relevant VS or faculty. The Czech VS
system still lacks mechanisms for recognition of non-formal and informal learning outcomes.

Students at VS may be provided with scholarships from the institution’s resources in line
with the scholarship regulations. The regulations are set by each VS in line with its
preferences and financial means. Scholarships are provided to all students who meet the
relevant requirements laid down in the regulations. Their provision and amount is normally
linked to the study performance and social background of the student.

In view of the CR’s area and population there are some programmes only delivered by one
VS — e.g. veterinary or military ones.

7.2  Curricula

wvvr

Studies at vy$$i odbornd $kola (VOS — higher professional schools)

The curricula of each VOS are approved by the Ministerstvo $kolstvi, mladeze a télovychovy
(MSMT — Ministry of Education, Youth and Sports). Higher professional studies have a
strong professional focus. Even general subjects, such as foreign languages or ICT, are
professionally focused. Professional training is complemented by work placements where
students test their theoretical knowledge at the workplace in companies, from which students
also draw the topic of their graduate thesis.

VOS curricula are either traditional (consisting of subjects) or modular. Many schools use
credits to give weight to the study load (always in line with the European credit transfer
system).

Schools develop draft curricula based on the relevant field of education and labour market
requirements. They are mostly designed by a team of teachers, often in co-operation with
employers. The draft curriculum must contain®*: (a) the graduate profile — targeted
knowledge, competencies and skills, (b) employment opportunities for graduates — a list of
professional tasks or professions for which the graduate is prepared, (c) characteristics of the
study programme — objectives, features, organisation of teaching, admission requirements,
(d) definition of the scope and form of theoretical training, consultation hours, self-study and
other educational methods for each form of education, (e) the content broken down into
subjects (or modules) or other integrated parts of the particular subject matter, and their
division into compulsory, optional/compulsory and optional subjects, (f) a study plan with
allocation of teaching hours per subject (module) and a weekly division of the subject matter
into various periods of academic year, (g) the content of subjects (modules) including work
placements and proposals of companies where work placements will take place, (h)
assessment methods for various subjects, identification of subjects (modules) which will be
part of the “absolutorium”.

32 Vyhlagka ze dne 27. prosince 2004 o vy3$s§im odborném vzdélavani, Sbirka zakont &. 10/2005 [Decree of 27
December 2004 on higher professional education, Collection of Laws no. 10/2005].
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The draft curriculum is assessed by the Akreditacni komise (AK — Accreditation
Commission). The AK members are appointed and dismissed by the MSMT. It is composed
of representatives of vysokd Skola (VS higher education institution), VOS and industry.
Based on a statement of the AK which evaluates the curriculum in terms of content and
professional quality, the MSMT grants accreditation for a period which is double the
standard length of the programme (i.e. 6 or 7 years). Accreditation may be prolonged
repeatedly. Accreditation of curricula for healthcare programmes is conditional upon the
consent of Ministerstvo zdravotnictvi (Ministry of Health), and Ministerstvo vnitra (Ministry
of the Interior) must give its consent to accreditation of curricula for programmes concerned
with security services.

The MSMT does not grant accreditation if the draft curriculum does not contain all the
requisites, if its content is not in line with the objectives and principles laid down in the
schools law, or if the AK have submitted a negative report.

The structure of VOS programmes in terms of focus is very diverse and responds flexibly
to labour market requirements. VOS in the Czech Republic (CR) offer 188 study
programmes in 46 fields of education. Most students are in business programmes. In 2003/04
these students accounted for some 27 % of all VOS students. Technical programmes were
studied by 23 % of students, humanities by 13 % of students, 8 % study healthcare
programmes and some 7 % were in programmes concerned with agriculture/forestry,
ecology and environmental protection.

The quality of higher professional education is assured by means of 3 mechanisms: (1)
external evaluation is carried out, in line with statutory requirements, by Ceskd §kolni
inspekce (CSI - Czech Schools Inspectorate). It evaluates the conditions, progress and
results of education against the accredited curriculum. The relevant evaluation criteria are set
by the MSMT and made public. Inspection is carried out based on a plan for the relevant
year” and based on suggestions, complaints and petitions; (2) internal evaluation of VOS
is fully the responsibility of the school director who establishes control mechanisms,
compliance criteria and the use of evaluation results. He/she is also responsible for assuring
the quality of the educational provision. The school council®® is also involved in the
evaluation. The council, apart from other duties, comments on draft curricula and their
implementation; (3) evaluation of the curricula is the statutory obligation of the AK, which
assesses the quality of the curriculum in connection with an application for accreditation or
its prolongation (see above).

Studies at vysokd Skola (VS - higher education institution)

VS provide accredited Bachelor, follow-up Master, “long” Master and Doctoral
programmes. They may be studied either in a regular daily form, in a distance form or in a
combination of the two. Study programmes are developed and submitted for accreditation by
the relevant VS or by an institution which intends to deliver the programme in co-operation

33 The plan is proposed by the head of the Schools Inspectorate and approved by the Minister of Education.

3 The number of the members of a school council is determined by the school’s founding body. The body
appoints one third of the members, one third are elected by students and one third by the VOS pedagogical
staff.
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with the VS. Accreditation is awarded by the MSMT on the basis of a statement of the
accreditation commission. Members of the AK are appointed by the government based on a
proposal by the MSMT. There are separate AK for VOS and VS. Accreditation is granted for
a period at most double the length of the standard duration of studies, and for at most ten
years for Doctoral programmes. Accreditation may be repeatedly prolonged.

A draft study programme presented to the AK for approval must contain®”: (a) the name of
the programme, the type, form and objective of studies, (b) the breakdown into subjects, (c)
characteristics of the subjects, (d) the rules and conditions related to the development of
study plans, the length of a work placement, if applicable, (e) the standard length of studies
in academic years, (f) the requirements the student must meet during and at the end of the
studies, including the content of state examinations, (g) the academic degree awarded, and
(h) a list of programmes in the same or related area where the student may continue
studying.

The AK issues a statement based on the evaluation of the relevant study programme quality.
The MSMT does not grant accreditation if the study programme is not in line with general
requirements stipulated in the law on VS, if it does not provide evidence of the availability
of human, material, information-related, financial and technical resources, or if the VS
cannot guarantee that it is able to deliver the programme properly. Another reason for
rejection is incorrect data in the application or a negative report from the AK.

In line with the law on VS, a Bachelor study programme (ISCED 5A) is primarily
designed to prepare graduates for various occupations and for continuing in studies of
Master study programmes. The standard length of a Bachelor programme is at least three
and at most four years. A Master study programme (ISCED 5A) is focused on the
acquisition of theoretical knowledge based on the current state of science, research and
development, on its practical application and on the development of creative skills. In arts it
is focused on demanding artistic activities and the development of talents.’*. The standard
length of a Master programme which follows from a Bachelor programme is at least two and
at most three years.”” In those cases where the nature of the study programme so requires,
accreditation may be granted to a Master study programme which does not follow from a
Bachelor programme — a so-called “long” Master study programme. The standard length
of such programmes is at least four and at most six years. A Doctoral study programme is
focused on scientific research and independent creative activities in the area of research and
development, and on independent theoretical and creative activities in arts®®. The standard
length is three years.

The introduction of a three-level study structure is a demanding and long process. The
Bologna process envisages that this should become reality by 2010. The law on VS made it
possible to implement structured studies from as early as 1990. The specific levels of HE
were appropriately and accurately formulated in the law on VS of 1998, which supported the
restructuring of study programmes in line with the Bologna process. The original hesitation
on the part of VS and a formal approach in terms of just dividing up “long” Master

35 Zakon ¢&. 111/ 1998 Sb. o vysokych skolach (Law no. 111/1998 on higher education institutions).

367akon &. 111/ 1998 Sb. o vysokych §kolach (Law no. 111/1998 on higher education institutions), Article 46,
paragraph 1.

Zakon &. 111/ 1998 Sb. o vysokych $kolach (Law no. 111/1998 on higher education institutions), Article 46,
paragraph 2.

3% Zakon &. 111/ 1998 Sb. o vysokych dkolach (Law no. 111/1998 on higher education institutions), article 47,
paragraph 1.
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programmes has gradually been changing. There are a number of examples showing that VS
pay a lot of attention to programme restructuring, and they are beginning to communicate
with prospective employers of their graduates and accept their requirements concerning the
content of study programmes for various levels of education.

Higher education may be provided as full-time studies, as distance studies (self studies with
individual consultation) or as a combination of the two. The most frequent form is full-time
studies. The new concept of distance studies was introduced as late as the 1990s. The
distance studies (or combined studies) are only possible at some faculties, and in most cases
this method does not cover the entire length of the studies but only a certain part. In
2003/2004 the proportion of VS students in distance and combined studies out of the total
number of VS students was 20.6 %.

There are two principle methods of instruction in Bachelor and Master study programmes —
lectures and practicals. Doctoral programmes are implemented in compliance with an
individual study plan under the guidance of a supervisor. Many study programmes include a
work placement. This is carried out in establishments which pursue long-term close co-
operation, in line with special regulations, with the VS or a faculty (e.g. clinical and practical
training in medicine, pharmacy and other healthcare disciplines takes place in faculty
hospitals), or in facilities which conclude a contract on student work placements with the
relevant VS or faculty (e.g. work placements of teachers-to-be are implemented at basic and
secondary schools, in pre-school facilities, etc.). In most other disciplines there are various
ways of carrying out work placements. Their length, position within the programme and the
places where they are conducted differ, depending on the relevant field of study. There may
even be different work placements in the same field of study provided by different faculties.
In many cases the introduction of work placements is viewed as a big problem, in other cases
co-operation with companies is very good, in view of the fact that they even assist students
in writing their papers during studies and later Bachelor and Master thesis. This makes it
possible for companies to select their future employees, and students have a chance to get
used to the environment and prepare for their future employment. In any case, work
placements form a much discussed important component of many study programmes.

Evaluation of the quality of public and private VS is fostered by the law on VS which
commands VS to carry out regular evaluation of their activities and to publish the results in
an annual report. A detailed description of internal evaluation, i.c. the definition of the
content, conditions and frequency of the evaluation, must be set out in Long-Term Plans®
which schools develop for a period of five years, update annually and discuss with the
MSMT. There are differences between institutions as to the level of comprehensiveness of
their internal evaluation systems. Some VS provide for evaluation by means of a decree
issued by the rector. They have a uniform methodology for evaluation of all study
programmes and commissions for various programmes. They may carry out surveys among
students, graduates, etc.

External evaluation is carried out by the AK which conducts a comprehensive evaluation of
educational, scientific, research, development, artistic and other creative activities on the part
of both public and private VS. It also publishes the results®’. If there are shortcomings

3% The full name is the Long-Term Plan for Educational, Scientific, Research, Development, Artistic or Other
Creative Activities of Higher Education Institutions.

#7akon &. 111/ 1998 Sb. o vysokych kolach (Law no.111/1998 on higher education institutions), Article 84,
paragraph 1.
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ascertained in relation to the implementation of accredited activities, the AK may suggest
partial or full suspension or revocation of accreditation. The AK normally focuses at one
particular moment on evaluation of faculties which have the same or similar focus®'.

VS are also interested in external evaluation carried out by foreign and Czech experts and
international organisations, and evaluation required as a condition of membership of various
prestigious associations’”. One obstacle to this type of external evaluation being
implemented more often is the need for the relevant financial resources. Some VS also
monitor the press and assess articles concerning their institution.

The MSMT declares its interest and support® for better co-ordination of internal and
external evaluation, and for greater involvement of students and the professional public in
internal and external evaluation respectively (public evaluation of Master and Doctoral
theses and papers as part of associate professorship proceedings), as well as of other
stakeholders (employers, professional associations, etc.).

7.3 Learning Outcomes

wvvr

Studies at vy$§i odbornd $kola (VOS — higher professional school)

Graduates of higher professional programmes acquire a diploma and are entitled to use the
title of “diplomovany specialista” in the relevant field (DiS). The acquisition of a higher
professional qualification facilitates direct access to the labour market. In order to achieve
the qualification the student must complete all three (or 3.5) years of study and pass all
prescribed examinations and an “absolutorium”. Graduates of VOS often head directly for
employment or apply for higher education studies. VOS also provide continuing vocational
education in the form of short courses where graduates may innovate and update the
knowledge and skills acquired in their prior studies.

Studies at vysokd Skola (VS - higher education)

The studies in Bachelor and Master study programmes are completed by a state final
examination one component of which is the defence of a Bachelor / Master (diploma)
thesis (although the defence of a Bachelor thesis is not necessary, VS or faculties require it).
Programmes in medicine, veterinary medicine and hygiene are completed by a so-called
statni rigorozni zkouska (state rigorous examination). State examinations are taken in front
of an examination board. Members of the board must be professors, associate professors or
experts approved by the scientific council of the relevant VS or faculty, and renowned
experts appointed by the Ministerstvo Skolstvi, mladeze a télovychovy (MSMT — Ministry of
Education, Youth and Sports) .

! For example in 1998 evaluation of all business faculties was carried out, in 1999 all medical faculties and in
2004 all faculties of theology were evaluated.

*> For example, at the Economics University evaluation was conducted in 1998 on the basis of which the
institution was admitted as a member of the prestigious association of European business schools CEMS.

# Strategie rozvoje terciarniho vzdélavani 2000-2005 [Strategy for the Development of Tertiary Education
2000 — 2005], MSMT, 2001.
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Graduates of Bachelor study programmes acquire the title of “bakalai”” — Bachelor (Bc.),
or “bakalat uméni” — Bachelor of Arts (BcA.). Graduates of arts programmes who were
admitted without “maturita” are only awarded this title after they complete secondary
education with “maturita” or acquire a higher professional qualification at a conservatoire.

Graduates of Master study programmes acquire the following academic titles: “inzenyr* -
Engineer (Ing.) in economics, engineering and technologies, agriculture, forestry and
military disciplines; “inzenyr architekt — Engineer Architect (Ing. arch.) in architecture;
“doktor mediciny* — Doctor of Medicine (MUDr.) in medicine; zubni 1ékai* — Doctor of
Dental Medicine (MDDr.) in dental medicine, “doktor veterinarni mediciny* — Doctor of
Veterinary Medicine (MVDr.) in veterinary medicine; “magistr uméni“ — Master of Arts
(MgA.) in artistic disciplines; and “magistr - Master (Mgr.) in other areas.

After having acquired the academic title of “Master” it is possible to take a state “rigorous”
examination in the same field. It also involves the defence of a “rigorous” thesis. Upon
successful passing of the examination the following academic titles are awarded: JUDr. in
law, PhDr. in humanities, pedagogical and social sciences, RNDr. in natural sciences,
PharmDr. in pharmacy and ThLic. or ThDr. in theology.

The studies in Doctoral study programmes are completed by a state doctoral examination
and the defence of a dissertation. Upon successful passing of the examination the academic
degree “doctor” — Doctor (Ph.D.) is awarded, and “Doctor of Theology” (Th.D.) in theology.
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8 LIST OF ABBREVIATIONS

AK
CR
CSI
CsSU
EQUAL
EU

HE

j%

VS
VOS
HRD
ICT
ISA
ISCED
ISTP
IVET
MSMT
MPSV
NVF
NOZV
NUOV
RHSD
RISA

SOS
SOU
1) A%
UOE
VET
vUpP

Accreditation Commission

Czech Republic

Czech School Inspectorate

Czech Statistical Office

Community Initiative

European union

higher education

higher education institution

higher professional school

human resources development

information and communication technologies
Information System on the Situation of School Leavers in the Labour Market
International Standard Classification of Education
Integrated System of Typal Positions

initial vocational education and training

Ministry of Education, Youth and Sports

Ministry of Labour and Social Affairs

National Training Fund

National Observatory of Employment and Training
National Institute for Technical and Vocational Education

Council for Economic and Social Agreement

Regional Information System on the Situation of School Leavers in the Labour
Market

secondary technical school

secondary vocational school

Institute for Information on Education

Database of UNESCO, OECD and EUROSTAT
vocational education and training

Research Institute of Education in Prague
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10 STATISTICAL ANNEX

10.1 Lower Secondary IVET

Reference year 2002/2003

Age
Total 12 and 13 14 15 16 17 and
less more
Male 484 X X X 18 92 374
Female 439 X X X 28 98 313
Total 923 X X X 46 190 687

Absolute number of participants

Source: UIV.
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10.2 IVET at Upper Secondary Level: School-Based and Alternance

Reference year 1995/96
Age
Total 14 and 15 16 17 18 19 20 and
less more
Male 281769 | 26539 | 61829 | 72591 | 58068 | 28 712 9650 | 24380
Female | 265797 | 24048 | 57356 | 68251 | 58507 | 31088 8 987 17 260
Total 547266 | 50387 | 119185 | 140842 | 116575 | 59800 | 18 657 | 41640
Source: UIV.
Reference year 1999/00
Age
Total | 14 and 15 16 17 18 19 20 and
less more
Male 184240 | 3424 | 28610 | 50792 | 56005 | 31813 8 826 4770
Female 163064 | 1833 24829 | 44008 | 48962 | 28344 8522 6476
Total 347304 | 5257 53439 | 94890 | 104967 | 60157 | 17348 | 11246
Source: UIV.
Reference year 2001/02
Age
Total | 14 and 15 16 17 18 19 20 and
less more
Male 206 812 12 25938 | 54561 | 55196 | 43339 | 18382 9384
Female 182 050 1 25885 | 45831 | 46662 | 38166 | 15455 | 10050
Total 388 862 13 51823 | 100392 | 101 858 | 81505 | 33837 | 19434
Source: UIV.
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10.3 Apprenticeship training



10.4 Other Youth Programmes and alternative pathways
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10.5 Vocational education and training at post-secondary level (non-tertiary)

Reference year 2002/03
Age
Total 17 and 18 19 20 21 22 23 24 25 26-29 | 30-35 36 and
less more

Male 20 602 18 2554 5 844 2416 1011 639 630 618 537 3122 3213 x: 30-35
Female | 18 210 11 3 445 3770 3460 1079 439 377 408 512 1974 2735 x: 30-35
Total 38 812 29 5999 9614 5876 2 090 1078 1007 1 026 1 049 5 096 5 948 x: 30-35
Source: UlV.
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10.6 Vocational education and training at tertiary level

Reference year 1995

Age
Total | 17 and 18 19 20 21 22 23 24 25 26-29 | 30 and
less more
Male 101 950 21 10040 | 19720 | 18639 | 15639 | 12769 | 9000 4930 3054 6 686 1 466
Female | 89 654 23 9579 19346 | 17725 | 13739 | 10508 7052 3 665 1823 4 600 1 594
Total 191 604 44 19619 | 39066 | 36364 | 29369 | 23272 | 16052 8595 4877 11286 3 060
Source: UIV.
Reference year 2000
Age
Total | 17 and 18 19 20 21 22 23 24 25 26-29 | 30 and
less more
Male 117 472 21 8206 16446 | 18898 | 18354 | 16596 | 12867 8 578 5507 7 586 4413
Female | 121 001 32 8313 16 867 | 19630 | 18377 | 15853 | 12330 8576 5781 9327 5915
Total 238 473 53 16519 | 33313 | 38528 | 36731 | 32449 | 25197 | 17154 | 11288 | 16913 | 10328

Source: UlV.




Reference year 2002/03

Age
Total | 17 and 18 19 20 21 04 23 24 25 26-29 | 30 and
less more
Male 131 790 132 2432 14116 | 23495 | 19267 | 17137 | 15564 | 11683 8 052 13 940 5972
Female | 136 260 153 1519 17633 | 24653 | 20990 | 17867 | 15352 | 11180 7233 13011 6 699
Total 268 050 285 2951 32249 | 48648 | 40257 | 25004 | 30916 | 22863 | 15285 | 26951 | 12 641
Source: UIV.

73




	磚鲛嵯ᶹ醆ｊι�폅ဘ顱훰撲뙡㭗蘯㓣ፇᥛ㉤笧럸䠺�℗뙞뇉럘얪扵釲祝훅杙쑅ﯩ阨앾綰齾ᇵ堤礵ဗᡈ謋턙좋训ꔬ⹕隲⸮㜠謫ම䗗�骲ƿ棴⚺葅厨⵱톜櫧둨讒ෘ獟ᅝ쉪̤┃♏宋釺픛냉祗导퐖ᬙ봘ꢤ㸛낑ኢǻ앦暠ⰡӫⳫኢꤡ製쭒㮚⻖㛂鐡⸬锴ꩪ遬蓄┖㔲ᮐ䑫⑗赉䴭솭䮪ᶃ錥镔腛궳䴷诔른Φ뽠扌珆汚쮪畸媲랷మᭈ娧뻤캺⸹�텖⚨ㆧ惌㛋鱭䑐揎ꚿꃆ㔮断檱놷೶˅땑攩婇�ꎬ忱疔睋ꦿԳ舒鮁걫鶽妊喙ꤘ㉑셞콐듩髢紥⭦斥⨧곕껌ᡂニ판賏ﺉ욪ﺠᗥ�藚콤栶㴅嬿䎹뚙భ痵챾쒔咙䭅痪ꙅㅣㆾ栲벳襗笕댛鮟췌這熈⛃ﭐ䞘౟错ꋉ괣剅ꦎ꠲氥ൕᦹ��ꪌ搲챐⯒說ຒ줰莪⡔푆颌큦攆ⶶ頕�꨽￹쾇띿簹Ở粻茶뜷쟣螟�ㆻ店힕潭ₚ藙쿷螧鼮빾ﶟ謯춱귥磕ط᾿�㼟ﾰ攽벾ﹴ둶竲쒤뾸뻹糱椉얔弇㸿幼뢼﫸❗跒庣훆碯㇖월᫟빼樍创蛆啮㕔ṭ꿾윧놦ꟿ벸ꦭ㉛迖𧻓뽝ﻣꄾ狳鄽祱쯥퟊旿ﻋ﻽灳科῜�廻䃽햟즻ﮣ⿼蜿곱귩칾ﱴ鐹幃榿ꛭ杝׏汅辍볌�걩ࢰݾ뵃狒게坻篹菱念엱矻￵讫䀹�솎틪死㜗ﯧ쬏忟햰忭ꥆﵪ俭짋㹝庙ᵾ릸㫼�㞑쎫䎝퟿㻼缏콮⸾Ἳ᪯揽ﾾ並﫥촿⿌뚟嵾ﱾ猼ﱴ唩뵽弄떇﫳꜊콆쮳퇲韣췗彯⺿糫퍹霻뽾뮹ﳭ磽緼流鯫⽏⾾⃡뤹坽闟曧輝�獷�生黇쎇譯䟩⷟㾎뼎䖽뫸塛彼￼쯱꘷ൿ꣊ゑ᪺涊㯋㟚Ḷ皸�意窌獛鎨距萇롥믖﫳牏ᯏ긿綺﻽氉︣⏟骙뵮轡�罽枻堮��嶅췎ឭ냇呟慳�咘简궰맨戛䝙篘촕㛷婊薮識⬞鞭嵞�쯚זѦ䙱影ᨑ뷢⺳明旭䉫婒䚰꼛꽭�垹틥먪垺埥쩸켪垺�ᄕ嵍靲靛鎜∃垹틧�螺줖ퟧ�繗熟莶紳﫛쭯嗻⫯例ꆮ궷뙬뉁�줆䏋⠛斃ꥥ锍圶塚曙᙮涹斃튲쬆巋⼛풖愶軙惏㈛谭콬끧騽ᚶ돁튲쵦᭫쬷ᮔ陱㛨嫎�덁�츆䏋㰛谋�욂蛜ً쭀鯹괭ݭ做ᛚ矽隇㚨ⴓ淐랴쇐닑٣쭇ᭌⴣ洰랜듁튲퉦쭋ᮔ隙㛨婮�둁�팆䏋倛谭䝭サⲵ쇜ً쭔鬓괭坭做뛚ꁫ索菚㋖ٽ쭙ᬌ⵫洰뚼뗁퐲휆珋崛Ⱝ筭纺뛼땁椉沃깥뀍橋愛蝭ゴ⓶뙙母词껟礷㓤�嫧웂ᨐ考⠀䰕ꝳ紩�玷骠옃鶃�ẫ⯧�Ǣﯲ啡๡๡쩸䖘⊬⽟ᶦ〩稘⭧ ꁖ꣇詹⧈篞ꎯ咕箨㷔ỪcᠮⰙ畠툡‣‣‣豰冿㱇ଲ∲∲ኌᄙ熶쀜憎၆星௳裈䣈䡨㾍䀤鍺䩍졈掅攨웛윆聇㲏铎膣쾰༃ࣂ≧悥뎰簴ⴓ검ꇖ閔瓍兙䉑궖텴靑奆敳쮒凙惴歄왘布㱂攧鿵㻰ᠮ憀紋�ֆ嫗٨奩駾쬖瓤豢꙯ᗔ児䝁ᶤ䎮ꃠ芕ᚨପὛꔅ蘕⁃뗉Ĕ⌎᥈而䀆텋覢䨔唡﨨慔枊䍾ꌤ㑊ᑕꊨቅ헍슔愖ؠ狈灡瑚Ꞅ儥谪慔ণ䨘啅䕄儥說∢躅㗄貆뭚讻�乥㢹脹藖ꑷ脽骀褐玕颫Ệ匋刽刧佀횜邲귩鑊ᡖ芯۞稪␠菠ꬄ徍ꮡꩨ樿뉹桤䇇㩎悏ゑ㢇ↄ䑟䷨㩍밈煘觃髐ᆛ蜦᙭ᨶꅌ॥㫍楺쪩藴랰嗨됹ꊜ踨ꝼ쿜滱札ᤘ᫊폶ᕸ똘ᡫ雧ﮜ嫢夋꼱㑭 ထ饡ꑳꀳ嚝Ν뇥賅斌ㅣ냙众頯㛕셇怦Ǒ슕䜊떃煄Ⴭ䋧ᦜ袖䪴䭏賴⍆�Ḑ|ꢍᡩ嘒Ę㟏ఔ麹댖쓋ӌ草篲剏䃵⎠髽슓顇骏侌箯㺖畇퉄讁ꇲᓊ奋뫛拀�ᤡ쨀쨛ᇎ샬쌴被觠鮔칊枥뎣珟ಪᘈ咽郯৹麐좷憳蔕❱칾乨纵齚颐郾碏咏呬�뗨�Ϙ肟鶇㸢�䜂慠ⱋ챥캃짢覑ⲅᛋ殘걅ꑲ럅胣턄掁㜃챾摺ۨᳩ᱈鿼뒡楧汁鸰ᓙ룼듎Ꮡ窿Ս䟶�鸘碫瞾㯞�駓杳꓅ë㈭辯๏훠঴퇱括百㨫뮝鿪쑇ꎠ乂帔ⷆ錭ዹ㷻齧矰椚છ孡婹輕℣磚C媠且�᠍䎼蚱䕫쀚ʪન㲰꤄谩悸吋钺艒靐⨘䨅䒩锨딖ꔪꍔ疔摒刿刪䵊ꕊꥩ襹盟ꤱ풪玡塌鵦㸽妕枳䕜ञ䫰兂阒혌쁌⳶�凞暖鋭콒팄ᣌ쨊컌䎧쿏灀ૂ년딛⪈縂갬捥簅惡ﷱᗤ쥗Ⴅ䍇ῼ袔訲ꊣ裨⠡㨊袎䕵ᐏᶥ䌷᛾紽畹蜜任廾힇鞿ﱫᦟࢇ土靑땸﷡햜쿡췡澗垿㵹兾琔Ἕꕇ䟡텡皎ꊣꏤ䵇맑公璔᨝蕆蝁㮊貎ኣ쏨ᷥ䔷誋뙠퐖ᶕ䖇꼸ꪊ躚ꋃ鼜䜵텑䭴吒ᵞ∺檈๏痔࿝ꠞ혉冈ꉴ灇�㹂욈ء쿂㥛ᵕ䍻쐼�ᇬᄢ蠳籽螙㨇뺄싰�ၦ鿂⌦욗傈䲞蠞�膄�㲢麨䱏ᅓ桢扳ꨉ淌흡ᥭ냏蘼솨껧ꤺ븱䉆᭓��篻뤛疦㷜༷᪫㳝࢚롍펗炋♬틨ຍ�즛㓫ํ�䗓浫茦骰䎓툦쵎쀛⟕燝ꊉ笋桴鍦柁믋濑쑍骝׷笋�罆뎳㞛둩앝㑻덉魖�悃曏ﳒꘕ瞣��槅经諷潚뇟돢㶻짩ﹾ鬉뽳张댠㖵䟄伲謰㎋뤛锉ࢿⒽ؈뿬粑㰢�⏼蹛앛媾鵇蒲뫣嘱沺问롕�뙨㛝䩷�阽驍럒ᶷ䫫㙍�㖟�铒镒멒湗쫭쩙荲嚡鳓⢧㯊ꆐ犂琋쉱镲뚥ᲄᦐﮀ먄蝽쫉ꁲ貨᰺⨧菊膠㨪勂ଊ柳싫࢕₡$哳葯䮡盇놓爐旀Ά瓡宊䌦지璅ఘ䧁ﳈ鐴爉̂瀀ո䀀䑀ˤ㏀춋芈芈興⺕豲�肬芬芬芈⁹읰瘃ຠ�ࢀࡈ而聹�ࡕ䨃》찂돀ⰰௌʳ菙쇬恶〻頝찎昇뎃�᥀萢䈑ꆈ偄格ψ剤⦲㰢㰢㰢㰢㰢㰢㳌Ṧླ蜹쀜怎〇頃찁玀㧀ᱠ踰䞘⏌ᇦࡳ萹순憎ぇ頓챉츀−−−−≒㨃졊죂珹☒츕ⓣ를䤙䀄黋Ƙ煘뻚ೀ賃칛悜蔈㟀蓳ዡ烷䮸拉�኎扤�騗뻦涯熀厃ᑞ铰ꋱ엝鸑䭰쟱켼홅굆⢞ૅ厡పᐭ蔊輁༈枀ꭧ頙ᕎꆞ⥔ᾅ⊒ń恦ᒚ葚ꍐ殼ഐ膽冧ኊ蹂텑ꡥ觇찼曦ㄳઋ䈅䰨Ⲋ잺ꢒ觇먼홅奉⠫঵㖡ꨤ�ᎊ䥂ㅉ⠦৅⒡頤ᒓ葢鉐㨒䩇䋩䠨ᴉꔣꅴ⒔躄튑债ቪ虂쥇슼ା꼐눋貒轙ቕ㚡쨦᰸૧闂禧⠫Ɡ急鳛詢蠔ঠ鱈େ�灺⸜뫟˳蘤嫠ᚂ灥䅈뢄ᬜ쉵ཱ�䢸蒄䯈뎄㱋뢌ⓜዮ㤉鞢葋嗂ബ煬鏮ኇ볳즢ਖₘହ钐䌉㦔遃觠趂ฯ䐇憣ቶ㕡⼔㙎᧛洜⼑ᵗ࢙햼벊뙗뒽씱냞߸ί砻靫೐駨댒덖˜쩞뮲∧䁖높芬⯉춊ྫྷ썡쩰긲Ჱಧⷃ쇋ࠆ斸䌙歒˷ﻆ巁懦簘㟧靱轿싸쎅旼⇄슽壮퍲➗ᬀ汈汞汴沊沠法泫ꐀꐋꐖꐡꐬ煘焜䤖蝄凇妢᳦䖁㈌쉑ᅚꡎ컢糺쥅坮뤎�텙鸜ᙎ煲혦䟰ꄲ秺㥸蜂⡏컪㭪鎳㐹ᚔ실걋踭莪⣉�댢䧑鉪⡥噊믔資섷౮혅욂匕顅脑Ḩৌ諀だ鐃옇ㆀ㹓㤽诃⏸裢ᬪ䏃甸삋�黗贇἗趹旌ᕣ�穸端◻ꂾ﯀㺼תּﻳꇮ춙䮨הּ撚㓚槂ẍ葇퇸代睩棂類鐞㜴ೆ斎蝨�▿溗⤿橂ꗓ젮䵹鲉겝柝碤�쥶쌛❋嬼㳝薀ⴞ紜伷㶍물ﹱ㲡嶞읹艴䍔뿋箖푹瘍㨿캠⵲䧩⚭묦鴟柒껛ꋮ�宜㛍ῖⷣ䚒㇐琶뛛鼫᭣쭃掻춹簾阿㳜Ίꖍ뇲탘湛⹮豵ྍ왘絨沷⇧㟆慎웦㹖㟆蚇웶񉳆�㛿쓷�쎮ﳿ捗Ｗ�✍੥湤獴牥慭൥湤潢樍㐱㌠〠潢樼㰯䱥湧瑨‱㐹〯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‸㠰⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚嵯吷ჽ⮖㮝뻬穬쾌ⴡ⑂宩ȕ퓤ⷢ⅍뚀墲햒ꫥ�쳵�㐷筙⊵꫄䌴鏫玎뾎맆ဃ圊戡׊ऱݪᙋ䡬酃⚋ኲ嫔倆旀뗀虫ㆈ蜲㗋䄍흊ꠃ蹃䬅兂ꬖ㕐Ⲗ푀좐㐤勐ꨘ⠥䬈䦵쐚夬䄫䮴ꐠᧀᲈް’쁐阁౥᷀偖뚆䉙冡႔殑ꇩ풢◖羱Ѓ႓▌䑁✉覒턕즀ꤡ銆Ӄ⠨丙ᕊ∤ౌ䨡榱ꊌ䐚ረ埈䮂爵敔鍚똄쪭奒䎎妑㐤훔ᰱᄌ窦邓㔃쎛鍍忎Ⅷ㐠酳愤颵겠杌安왒Ⓟ쁐⹪怨㎆䷐료嘗諑撀ஔ淔ꕀ�뎈膡곖셢蚰縕⠫Ꚕꮍ玁牅춂뇎唀昨㟌Ꟁʹ姭鰃�倈ꌥ챈것ᢵ鋠㭡碭逕셬䌋兄䃇堗딢ℤ욒ᑊ얜孱ꤐᏘꊴ桠⠷㘰鑛㎰ڎ엀ᕉ㌰籌⠖̍⺦쀉茴�␇칤彠퍢㎨賄ﲣ艥惃譁架ส鑍帔쪊븿碰纂ज़㼺꜂鄘繹녾볾禷罻녝㼏媆濫폩퍋�㬷睮ᶹꜷ誏彝₭뫂꜅띴䫗텛涐뛘ۮ망︘鞸특㳃ꔥ깶溙╮㳃쵋�륩虛ᚸ╶⻍灹襋鴛枸닄謳ẋ뫄譵虛鞸�內롋븪�燆垴퉽ᗹ깵쇭돖䗩ẋ뜽曛쵂ᮺ읢黡⹹뭴迅㓃已㙷轅髡⹹鮻읢鳡⹹鬇迥홦롋��疆믤洮鴻덷즒랙㭗暸䯞曩黡⹹鮵獧粥䮾뤳뻒╟熛夋褾欭䠜릷䤳棺ꑥ榩斒軄뭣晖젲휝䍟쉵쟄⿡쪑砽櫄ౚ⷗⍧彭�渶鼺狼ﲹﶄ왿쌯譇ổ揵�⍹璽�旗쮮靝⾻幱뷢竅흣踞읲휯깟뾸繱﷢龜韨쮣鞓鞓흏�죫⎯辏輯릿鿛⿨턛鯋ᮟ⿊땯輟俖펱郼ᘊ赇ￇ삳譟랛ྻ��㞓�滭湃ｪ�멇ﾈ䅋꘯┟壷忋ﾅ쏕뫛폮혇뿯봙퇷㟶ﶍ絿揟�七准ᾲ朧뮫탉짮꽳詭喋㙻Ꚋꭆ톞鵒ꄕ䖻ﱨ䨫욾긯훏홏⿞룁㪸�綵릾솕狕삮秽쏵长䬵굚㡒뜗鞛럸렾�䰻঍�㌞狕㟫㩞굧凚흞偕迕揟쪵裤ㅹ찞譇竕㵔묟裪ޢ嬨꡾₪ᾈꋺ膨縀ꨟ胪ޠ度꡾úᏈᶵﯳ웸䠱㸸貏ߣ䏀碩Ἧ敻밸辗䈻幎잋떳ᾖ꿸绸誛叜鳢㞧령앻↮Ɪꝴ短쏳ꦯ竭썙쯣৏Ꮮ�带볷枼狜臗৯琐彇糵ﻗ瘐�볷뜞鏡붿锏巓垈푼႟⚼퉁簞䉅�뾾쉅࿷瞚念ﻪ仳ꯞ徽뮿쿺놱纼�焝棽쯮쾞禹澉쏮ﯺ賓溿妟垛뷽擘类뫛뺾龜㽁殷㾏⮌廿篡է꽞徾맞뱻螏ﲵ﫿듺뼅᠀甔䢟ഊ敮摳瑲敡洍敮摯扪ഴㄴ‰⁯扪㰼⽌敮杴栠㤲㘯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‸㠱⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚佯ᬷჅ뼊迭◢뾙ↁ⁀�媠䗬寠荫ꮩ懁⪜х빽缣텬脴㳥适筘熰穼㎏迚ꅖ嬌ㅨ䮡撆᱒㛆ኒ瓆᪲呆হ⦣蘂咛薚੣଒᭣དྷꇩ䔘섨㰽ݓ硻৖橠땋䳗遢芸ᭁ薩랐勳ꦝ勠눘न졢઩鑄䂕씺ť囪땘ৌ셂섰謹ᡦ䴎蛙讲ࢳ◀०叀০욇▘寵㬰ࡠ荏졑綖ቐ꼥ହ맂푂캹ዴ邋酀⁄撮唉㊁䅈煙谔䳈䪽陡皕陡㙬〤먲챍鰐ፖ惮�襸䪢師ԏ兩ꔒ悇논ꗸᨖ簫꺽堨ች稣㠑鐕㔦ᐕ晕飝ޫ゛៏訔⫌괺ᣦ혝ೳ榡⫌Ꟃ炱웢삎㉈�醚퓯夅艂삎おꥐፈꢀ࠴呱叀啱匄曵걈唷䕡㘷䕡㘷׶�Ꙩ斏먩먩ꩁ鋫扅Ⓓ⧊㻎溊늑讛Ȼ㮚ᓬ→䍨㦈렩�荙納�ള顛〷➄嵼꬛ﭕ㫴⽟񧗼盘㠞⻿뱹౩㥺켷龎Ἷ໇�ﭷ辻诽ꟽ띿뫼냿碸뿻络苫㚾精껇᝗翜�㳮�೺ⷽ陾䯿뽊罳ﯰ㥟鏖栘꼩↠玥竽啊ﶉ읗궷ᆢ北憼�᪔枲罹릻况쒗膯䭼駸㓰禉꿏碚ᾗ碙砻ꘫ뱎ﳐ鯗穭�훛♾殽ﴙ龆�퓛྽榩띏翓킛険ﯴ㜍뵩ꦷ使폐鮾걷笰泩럴寺ⷽ雾�泟囏皦龵㾝霕�מּ䞧羞⯼泟仿嵗빕ߞ雸�향庛윳ᵺ疭眞콴뗞礼鎡埖竧虞姫鷾쫐⭫뷓弙穥ꦷ䵿旨锯Ḍ寺ⷽ陾䮿ꗿ㚏䏲��﻽㙀㹫羢᎟ؾ⿱쿭믅㻰熉漓罾﯑拻濼�ఀ揽끔ഊ敮摳瑲敡洍敮摯扪ഴㄵ‰⁯扪㰼⽌敮杴栠ㄲ㠲⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㠷㤯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�減㜐ﴕớ讖䌎줡င냜Ẋ᙭惻書ꁚ詫壑ᚊ苆翟㞻돫Q顃猈吝Ҏ随㏯൧眹寄㯯誐揁Ⴭᢢ⍦賬꠆賉Ֆ呶䄔嚌訓ᝅ燕焄깺윙Ｋ맬⏆䰘愗뷎丼훕⤘謣⊝ဘ䪤噇š쑻䞑⨌ʧ␰Ȍ䐒䒠ᱴ਴猦ᣉ醮퀠①␞鹫턩燁掅ȱꛈ쌀⬡爡ኦ⣀/솟삢召䈂ㄡ搠➝䈊諺ꄂ⏁㏁猙샰Φȼ圅ݲ톫ᲂ戺勑⥆੉꜒ౕ᪲诉ꮁ꠆튛訚헅ꈴꋗ蓃侄鄍裤⅄貎蜐酡桾遹๑ㄙ蛨綊ਖᢢ惬᳃ꭠ箙ீ豊䣠ꉡ㡩縘鸳ᐈ䪂獑〼ᝒ〼靡ᔼ歆֛蟍腀蛧髡❹鞼㩄늒휝䳁╊䠔縩栒ዃ큘졚詞쇙◆鹋⨰㊢捥䩊⍕ᡘℙ鸳ᖍผኦؼ殥࣊ㄉ㈼垍๎�␅诋ꓻ麫쭁ꏃ䔎䨞ꖃሃ롨⦣躥䒗妣荮乊ớ饁ᄆ㱧끧젓ꈣ㖹⣹ˏ嫾꽞疿艽씽矕巜櫅숚ਖ榕畷⌾﬙Ἅ콍㳍砲籨븛規㎾౸뵱學黱짰涽槆䟃럵來濫ⴓ庪곷迮曵퍝圻䟝嗿콨�쎡孮ﯻꞋ쎮孮�כֿ럝㼽ྻ㔖宿䀕閉倦ば缑�쭾뿞࿏�ﷶ燽ꍝ骖苡뀷缽�㩓㵓㵓㵓㵓㵓㵓ﴟ叕琼펖搸캅侎㟼�谟轳�ｙ⫂秛뻑뙍ꝰ洗읭謯�෱㯖瘻㠟ᑙ脅뇑਴稛楖㱂嗱뉟㼏躖쯾嫵䗶䖻拓黤叕⚖᜵끇魖䉘ꃣࣥߗ蟕ﻰ쭮뷙᷐�靖몟睫뭘浹ꗚ뷙껮㟯灭䲜洎퇘䦁颶랾φ�᳅饾ᠲ᧕ోƌ쥗ಓᄧ茧⍍䚞賉玜㳇�黏햱韃젶☛뎍앆녱讷酬㑿염ᕮ䐗ꕚᵘ�뵹떾땺絯틺趥㞖�殺皱쒊ⲭ扙ᕋ꩘仅刪톪閭嫙멫㙿泾뢡ᵚ玵롣圼췿ⰲ缭ꠖ띒ጿ痏⊦䍊ጿ缭დ↱蔯号겟㜆粩䷼겷飞틔魧뵖捒驺բ㔫릩�銛竓갷駞퓔ﯲ祉꘷㗵㞙�퓋덞㚽�謇婢땗贈뽿럚⪘꟢鰮㶸倆鿿淋淚�曳窿쑳禳㍆牱７漱ꕿ柝秈椸ꈻ麴䝴螓훍쌽鏖ᴇ�䒷㽩�큽㚾ꝏ嘷෯옣쾵犲뫽ꃻ졳ⶖ取瀶㯲ᯏ꧟ꗮ缅᠀捆䧹ഊ敮摳瑲敡洍敮摯扪ഴㄶ‰⁯扪㰼⽌敮杴栠ㄱㄳ⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㠸ㄯ丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�漜㜌蛿誀廚譇⓵䔠ࡠ뮷ᙍᇻ書낵➎溱�赶豠✺ᓭ敺い毈靼ꡙ궴ꕸ⧤ቡ恇沣㢊舱㠎գ瓢ᕣ犒泌⹸⹨슨⻆竈�㽥靃쀈ⴟ㇂컶㰺㔽쒒뜄驡퐧씑놹⪌⳰ॅ⤒ሣ뭺吩䢣ṥ䨲균⢐㥇ᣉ鲡Ჽ㥃�Ꞔ鑀꜄唥⡧謢⡧땇倶㨥⠫傔ꉣ澂鑠ѳ캎鄞䚁Ă╵첖謽ఴ䕑㜋모쳨摀瘖쟑쩠訹䌹ৃ聲달೥氕㊔猱木ᜬ锊铕눋慉볍「ଗ煂ࡕर걸솲熰᦬᭧풃簢᧵䡱ደ䕡恝㑸✑▘먤歸聲숫ꄁ쫙鉢ⴥ�䩂言斫云䛔鉢㦃䜃걫臐㚍Ṇ虲␗�酐ᠠΒ섈⻠ᦌࣃ鋆䓻ᔍ෉㨟ꆜ㊔⎔欽৊딞ⱞ냕卨藚鼄敕鬉⻺怾ᆆ醦谲偁Ⓖ茊鉘ᮅ휫눭◒䐱齌ぬ儲묘䰙異냅䔟捝섌쬄좘퀤얫ᲓⅧ⣧汑倮墦㝯虷쏏鬯﯏쟡盼륽绚෗㠞蚛㼶࿣헸慿ᢝￋླྀ擿빽诠鿰䄩쏥鵽㚽筿㼏뿬྿澶쎯꺠래᭮➼㿉瘜껷嬨෯乖篞઻�ꛊꙪ蚫﷡焼�뽬쟯濶��蜻羁浤請漏渿㸿볬왏鼰ᦿ雿Ƛ륲霅櫮擜碗쾹旕�犧Ꮇ啃�뿾령呺滴弿窰祸示俐◢⬒�࢟焘┈藻ﾪ強쟍視ﮟ�؈꯮羵㟖೟驱ﯣ替㣹쟔댿㕿蝴홙﵃⿍㿴ﱥ옛몼㋳䫣键꿌볒碥쯋㌯㝞쮍鞻밴ⸯ춼푸꧋䬳⼵廪摖緥泟넣풚꧜禁뮬骛䨋�헜咹睚㖷꿜뫀뷦玤櫝뚵㔟⎵哬ꕝ淍Ꝉ췵삱뒩녓앞��浩绍�쾷㓻ᥭ엘ᛳ˶騏橚콩覾甯훼뾺៣�γ纅�곧垛㖅ࣵ䏢ᰲ�氮葏⇒൩䝭ங減㚧﶐坼翂糕坺羢贸쇫౦狗齦置︽渭❬鵾�豶ﵥ춿䮜痶뿋魧�硳鞷帡侓瞢窃⢼胝㥓︭쀀쁈䷖ഊ敮摳瑲敡洍敮摯扪ഴㄷ‰⁯扪㰼⽌敮杴栠㄰㐰⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤶〯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�濛䘐蛿쨂붴ᝳ矧捷脠胭�둁戫蹡唊ᐅ淾緟餕䌄酸樏锎቟⸹῏హ⑛贡虖厠豍ษᝬ⦤媱�튰핀薱ⶁ䦰궁鯭뜠奃欱桎�핚຅涟䈩萭螪悛ꧻ梭萔㏲栵꒔炴㖈ꉘ踑㦑ꬄճ⣤䥊꛰잙䷡辫⬉䦒寠体㊅࡚눩㠨ㆊ驅䊌⫍ᑎ滈ЊꞴ䋶�傏撮≲쳉獁ꂜ뎫ʥ湑䌦ᅓകᒵ璕䈖䬣恠ᰙ㇔猁䰮캛귪ḃ뗍췣ꈻ맵ꎈ憍聪脢�ꩱယ高爁⪥昵⁂鏙㢈ꆚ악ញ�决鲩Ь夌㠥ၢ࡛స▱璖풉訓ㅢ吶ସꕚⅆᏋՎ줯늈匸旋੎᧭㋕ɧ仦⳦ᤇ롧┹〖䴑鑝⥑㢰遹䚱姕늂ᦫ衑볧舘㖺垬醣兀玕艄ౕ찳⸮짉뉇匤㮑䨐䌕䫌뎖⃬핅ꍄ鰈榈㒋噢Ⴭ⁆凋ḉ䥱∄韪ﷅ㴥촮⒨ᔛ䪡鰈䗔䍪骊筮䄉៦ꭗ쌟쏭樹潖㞟᛫邆瞛뾺竽�零ᮮ嚛螗쯕窸婾�핦﮸�꺖㿟汖쾏뿬韠殳붋᜘໽瞿㽰ﯱ李施ﳼᦋﯛ믮ﵺ맞⶷Ͳ硘脮拟뿼聃뛫욿蛚蛋㬛ⰱ벻ᾮ蟟㟛㼗ꯡ浨⠔횆魯䭏瘻�：묚皋ް팩挗쟦Ϙ뇕뇫还룁优宀맫⥳珧㸰퓰밸慮狮瑠ꪩ鸲矮�옚ỹ⟌鴺맆Ꟍᶝ㬟驫瓂�痮潳춲䤿ﵱ녵﫱闭ﬃ～ഖ༯俛춗࡝ꕖ쯧ꈱ븗讉쫸ﾯ덛汷ﭺꑘﭣ첪勽䦎뗱ꗮⷦ싸钻紳駰搢箓䦜䳒梒杍窽�钽䦩礲ꇑ葧䵴싗ᆿ쳣꼣뻎蒯⎾컣쮄⼣뻌萯⎾쳣켣뻌蓏⌾쿣켣㻏ꇡꗞ眃㩲꯺៽꧟ꭽ뚍썋筅쫱諔㎫䡿㶗璼⋥찪퉟�蹗䓏갢ﶕ廚좙喤뿬擥㎫䣿೐駉䩧嚑ﺁ偦♫㺯詨ｴ⠳錵鵙䕪꿈챤赧厑缄᠀╰௜ഊ敮摳瑲敡洍敮摯扪ഴㄸ‰⁯扪㰼⽌敮杴栠ㄲ㠶⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸ㄯ丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�蹓䜐ﶕ隲䤶빝啝﶐ဒ鹤ᄑ⤣晶⌖캌̈잎철蒿쿩檗鴄汋䢉葙�寯卵믫驢贡ڊ镂⧽忆徭̉鱪ܩ瀱ꁁ鐺졁 ⡁뤛퐚名뒐ꦋ娌㥩ݰగ�꫘ጉᔮR棚挵ත奠㰦᪒ꅬࢱ姌ʹ㥷閈鑓풎ꂒ쐐Ფ橒⒠�䖘槷䱝르켔ꅒ独࠱ꪘṢ㐵导럕ẜ拠좵⌊䳙ဇ陨꣓錌脟궆㑰仝㍥₋䬅푑ֲʩ֮曋裑稱쒈턺蔄䈥儵遥씩蠥䦌⚐族鍙ᒠ氖㖈䣏鸛僮땉ಒ䲊㕃袡맫ॢ栳㷄졃記蔍ⅆ녖삩吶㷄桃記䴻䋑⥲흋Ѥ�ຉ虔肪ꄔካ倵봜鈌椉⦑ꄊ摝䠭⒥꺧袑䶊⅄䆆Ⴃ僗叄⣉ꌎ⥢푢࠱娲㷄棅덱䡛倛镎걒�ἆ쨜咆咀쑐ચꋩ⦐촐ٓ畈꠱躡텬﵀⬴嬿੢ᒓᛄ⣆硁豪ﴨ衑괟䠍贱ꦆ᲍膬Ὀ㊓暛五错툧侦䠧鞗펳㭻镣磱犺驮ḿ골ᮎ垯៛꼔㱀㓝ﱋꎚ믤㣻禺巼뉚乗鯕췯譵ꃩ엦辁盲鼖ἶꟹ橳￶�忾뫙⺧梨ﻭ꯭度욛鱕밫ᣝ㡫즪¨䤨붜狛ፙ繻덙뵹䵱劍㾮篻鬒﷛�㳔羦犻ﳳ煤犵㼮뜦紞눎䛊煆왈﨤௥뉘砾꺔幓댦輫씆푽즷�䳤悒�侘搙쫹曹ଞヮ铴⯻⠥뵲뚫ꨯ⬶埽˚콕﹨깨⣫ㄒﬢⓊៅטּᢹ뎥淇�적㬐朷댸믳췃ݳ㞟濾볃㘶쎥踣ꆠተහ䨳걂�ಗ㫣仝杦識롾䁳녕첰亴㫽끾�㌩�ꯅﷲ㜼᳄蘒좸驇Ϸ䵿䫙ඇ铽灼嫑⤐Ꝁ鰂焊蓜ᤥߪ※⠎ꨃ⹘讇∧疐ᴔߕ쇎㵫瑀໘脸烏㖟첥꽄ꏿ핇ꏺ桔ᾍ恍໔䅶倜嗷�猻촋㧭鏓乎㬹뒓퍎댧캞㢻杶콼誗녒度吼襒ึ␟嶆絝�砊䕎��鏛ᤛ㧘硡奏�㡡駎�콰ꀇ๼㱉콰逎᳸�䄺烠꼓ꔳ᳈膃ꐳ᳈脃焎ݲ鰃㧃ğ㡠佲ꁥ䐸먶탾雼꿖蛿愕퀼ꩌ잫퐋ꡒ䞕闩ʪ䳣�쨅吩ꏊ粼䪾耪읇讞㡽ꨜ引竢ᝐ攜唞㽽꡽凌꘶뚟࿕ந늎⪏鼾吮ꃊ뇻铣꜏巀웮厎鼾琁뭏᪻伹燺ꒋ￹㿜ﻨἃ鳼揟랦輶뮏膿ИP햟不੥湤獴牥慭൥湤潢樍㐱㤠〠潢樼㰯䱥湧瑨‱〶㈯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㜸⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚�䵯ᬷჽ⬄物⽙爾Ё拧阂ⴢ�ἔ孵ఋ加⡨㬟抶䆰뮧ÉẼ绒볇狩ꅓꨱ쒐前腁翋⎒Ȍ観ȊႫȎ邍鬃☣鞀�㉲ஔ關ꊌ꟤☃ᜥ㜈ᦔ�ᑐ⣐ᑰꠞ쪡늁ሚᢧ蛆욑䟔ᡄᤶ噃䤂ᒁ✗⓳ڏ쨃錡ᙔ货鎤搼杻ẕ爐ᦒ䁎쩋鈣鏲鋤⠖햒䬱␹⨙伾홢㳉턼髅끨ꠈ⫆ꭁ옴帋恓鎧‴鐂ꁎࠀҡΐ䝥Ĩᮒᕠ㒞氼즑㴪㥲㌤㥊嘞䪎ꋖŊ蹪冔ᰍ౉軖豇ģᢏ畱ⶪ쭬蹋䫔䒂ꨠ㙞ஈᚥ⣈Ყᒐ氽ࠄ�ẑ꤉鈜�頛␹䩎訤䝕掁⑇춬䡲㑛ྖ᳍ᐨ航撿刬ꩠ铭ު选儲잙΁唤뮘ꂚꈄ䈴蕬壒춠씐ꇎ俶㚱䕥䋄�꠼賂㤛佲ᒏ䪎툌䦎骍✹樳黤栞涁⌨⫲嫄ꚼ⋯䔲忤੢䌔ᣁ砬袍霃鍇讠檨٦㚞礏徼ᣞ연癸噏ꀯ麀�坤㍫簳�绹뉫惔惗킼۪垍顽퇄ԍ贚빨 棢ꡉ崃㑺邺ݩ솃㑺邺ݩ솃㡺Ⴛݩ솃㡺Ⴛݱ솃㡺Ⴛݱ�㵑⼚㵓䶣柪밆䘍盍갇䓎昧崏鯳靽稆쏶撚阮驯⌏穐槄ۺ玸񿯯蛫笈楸篼쟑◾쟶쯱룚`鹞Ἆ쏕㜝俷뮓຾ﭭ珜㿞ｾ壘옺點엧ￜ市㜟ữ鸎뭏鿤䯾相鯝뽧´穷㣯亽䫴⫛璕焅喂鲬늶ᕔ馼쨲嵥嵁闑侲㑝旹쓦啎鼾㖯ꃊ亟㺕坐旱뿱㎧ྭꃊ캜㺸航�팇噐╹锳꟏੺ὄ꽲奁�탴繴뵻稸ᴿ΅筙啮畺㭺�噀╌瓻ꌜ�玿ಠ�퐖襾埾眙䣟崠큯➮膮셙෸ﮉ绗ᘴ㡪ꡫ硞獩幍Ꮋ☭梾稀ǔ늠䦣ں曁茲穐먇旁茲穐먇旁茼穐먇旁茼窐묇私茼窐묇私̞㷠콺胞쫧㣵틪羀绽ꏉ对䳓單ꃽͯ鶮爅砫彠뫊ᖴ翠굼짓單ꃽͯ쳩띿）　略̅ഊ敮摳瑲敡洍敮摯扪ഴ㈰‰⁯扪㰼⽌敮杴栠㄰㔶⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㤯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�減㜐ﴕʽ뒗ⰹ㌜鉀ဠ癯⦐싶췰䆵嗇끠ᖊ舶翟㝃궷⦺媠䀎똎帿褳籼澸⑷閨옐䎢騂ﭿ਩눁㠛遀봩ݒܚ頽ꘄ嚏ꥁ穓௒ೠ鋕扚હ奌ꎠ붉䌡ܒ䫳頜⩹貆횛䩨�좃ᩐ䘔䜴⑫肪⎌鮲趹连韞誏鈜⦐残▤鰼ผ騭㢂䎽햂诩踂ꕀ�↤䈙გ驸ڂ寳఍ᓅ㌊僳谚ࡴ虚₲䄲鐒뤢䫦녥ခ旋聨ቖ䎨聨㗤◰㡰⠻ɇ煭Ҏ≤ࠜ딚ᬪ蜒㠂䞫Ꚓ঵他㎪衱��蠆辱膜궐䀨뒐越⮐輏䙰晣錈ꓖ덠ᘕ힆慰慇昻ସ⩛켂蹖泴ꉁꈫ艡ኽ媂�賩䓮᫊ⷤ諰凘ꮕন嫏⢼撛䇖⃙ᗡ≊홳ڇ滛㌸詍⦆䂩Ɡً獅詉ᮋ넩薜ꈣت옆ꦙ泒�镖ղ䕚䈖ㄶ鐬讏夛鯘瀇죧⺺쾽清Ჽ清Ჽ清᳍ﴫ帙遫쳆Ģ赞饒莒垦㐠衹ﭶﲲ諸ﶲᾮ홿漞蛳纽篷ອἂﶵ�㇜೧쏥ﻫ⛽䃱ﳓ樷ﱪ瞒괊ៃ嫮㇁푚벣迃헪럍稸�⻿堽蔴泿큾ᣆ��ﹽ뭛ཧ􇕺枝꽿볜渞㩼薾뚻ۼ﷯烵槽盧뻌�㾧劺쨺ꬒ啺浪�鵕奟腊畞敹Ԫ鎩듽浖ꖾʕ놫鱟綰㶼碕ꥵ镇嘟硫⩗랏ꞻ兖엦芃䍼펰뽢༁ꢂ⏌췷狤犿�泯㏁昋㘿삾㼰⒥燓맺魯䟵㥇쬡䟫䈎䴹㳦죱鲟獲᭳蹌㧹邓甡柲₏Ụԏ擲䁆ཤ섃餼郑͙✏磴䀖㳠줃ḽླྀ䜏磁Κ㲠턃嫰耦ཨ蹹炍꨷㴣쿝롶婿䮙癇�쐜쥽갣ꦝ頣툝⧳軔፳蓻⤧畇횤⟦䠿ﳊ髲褹툟໲醕啎쮑︜醏Ⲭ籚蛔纲㾲껒䤙犭ꇴ㎫ṙ奏�摡㶱⎫ﲗৱ閝刿原ﾶ敏紵䵏総髿売䋇㜓丿��˿罘䬯瞂嶥祇ᛷꦿԘã췥洍੥湤獴牥慭൥湤潢樍㐲ㄠ〠潢樼㰯䱥湧瑨‱〹㈯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠰⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚쭮⌷ჼᔂ뤤ᜏ�Ⱆ낝䌞ڲ壻書ꃘ掯恁੤ᦉ＾헝勶愐←쬦퇁瑩暺詓嶤䖇墽쐚⓹趡Ё톑垐ᱱᓀ碄դឹਨ⺵⊠㪦Ⲡ㥦Ǎ믬ᘮꋐ정镨톕阄⑗夈ᮻᚴ⪻嚄偘緔稌븵䄘䈆嗲ᢈ舠త獎庨匔ꑃ㨌餅懐ᤦ辁妯䄣޽ڍⲺ쥃ꎈ渊퀨⊙ȴꫪ٨㓕ැ梪᭠轗�躂䪂钂吷咠⨚ꄹ說䬞䡵䅊䥵覀咗퀁噝艆噝奵䅊䕵च啵च啵च䵵⌴髪䚴�ᮢ埝ᡝ౞儂誊큧�ํ允冕ᐨ橀쪜벋ㄨ艆䲊ꁡ䥆㔻╨ⓕ䣐䢪醠ꄡ䨨诖⍌㊲嶃䛎䎣逢桔楼扨퐢Ḡꂈ鎼㤧蝔䠭验칪䕶㢄觃垽嬝ᰑ瞹ŕ憁�਎鯉㢞⍐ᄍ傥ꉎ심咵㌙᪵槠瑕Ⰻ鿴᫖䗐奡⵰梢譇ꉛ족貢讗愍⇸膴펐摋泉踳褮賥ꈞᑨ鐢ᨅᨕ⚾礳ﴲ崭繝췓復痹�ꆷ濵ﻅ鯎嚛�㶝췷鯭㲝⵮἟뚛ᶊ㟛歿効嚴얟㐬Ԉ͔増溦돍�図랗鯕믽ꕃ⧶᛻㤼篵慹﮸麟鹰鄿鿊헼쟎晲㺯石囯﹬ᮐ矯ꟓ毝舀洋ʸ駞態샪闻韓헷蜚箸�찰籃ﻼ썢⬥퉭⯹ﳎΖ鐒觱忥溱�㒱뽳ᤛ貽﯅迻묞᛽〯塁쇔讳췝쭫歞짽둛�䳰㘗㳱ඕ轟掵역塼⳾翜Ҏ蘜讏섿멹⳾�ｸ뻻짷澇愽奸羞梨쭺৾힗禨铖㬏집뭷Ỻ钇﹁涴㧔�訟왓屮憈融⟷票蠧ᬏ㊷↞戼꧋鏽࣏畵ꡢ齪첢裺䑣ẅ紀䎟⢎ᆑᇹ㹑ᨣ눸⟢ㄢ쭣깽ꈼ䙤臌ꕏ㒶䂂┲儝⎲䣦纴둃㖢纶謟⍪䛔佶᥊ﳣ㗘㋉ﵴ鞱璓蔲ᴆ럗紨ﯩ๣鴣ଥ᷆㩇ᙊ鯆㩇ᙊ鯆뉐爿��䵣笒夨릟渚�럜伷跭䧑뙛鯆棉뉩뼥鯻즦녤䝋盪➛︶��ࠍ੥湤獴牥慭൥湤潢樍㐲㈠〠潢樼㰯䱥湧瑨‱㔰㜯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠳⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚䵯ᬷჽ⬋帤犾䠂䆀㣭ꅈ퀘녯蘏꺭♁ᒫ倜㓹ℵ뭎ᩚ䓑䬁ᾢ㳭᧎볥鉲ꐜ꘰䗊煊棿荾蠁鰠ᘃ㑁놫餧ᐶ–愶逦軑䂞壇⤨鍰剐苪饰襓຦갚㦙狁ꦐ⤗攄ラꊲ섾꣨蠨♞吆죔譾앨榨儣ߓ陠䢇ア↕鈠蛴ꮤ扈榉손쩧恃㨤鬨ޕ⫉т鸠မ⨺ㅢ傔沜丒ဪɅ劑ᚈꉅ폔肨≖擓抽Čᔥ䗉㊍ᩃⰵ훂芠ㅀ授墦ꀱ鉍膵⒐퀲֍酪㒕芖뵾䁦匆赑낢㑡㜫쩕륌ᣁ絀냒㏆঩ꨠ䳈襚腥ꕒ顒붫귎贫詪║挔곅혘╗䚙⣔䰩⢪鷑陑䑣ဨ⫆ₜࣈᡚ抂则갮ꋊ〿闊䠓ᅗ䙖呣ꡕ衫᝘捈둊䫖僖홒䉓憍金앑迚�⓪ⵓ暍兪⹪佮ᗢ泶귊旒者㒵铖�娑謦ꀨ馲�䟖䝂烙䵤튱ꚬ䌸腅폦燢ꫬᦱ桪ێ�櫅啞苙釵㇔䥚㑭迄�惏❫ᬅ欇卒鐪⍏ꉅ㖤辟㷊侞걟桿ퟏ⹢튐慺綹纾㺻﮲贿䁸ﻶ檿㻕✄羽㻻ᬵᷙ鶧供逴ꇔᎲﲆ葒᎒뺐谉쑽ꄴ♔騐ႅ⚄綡㈦ᒛၴ藲壗࢚僬௅ㄡ求ꄯѣ䉔薰灌꠹᭳很욄骳뇯櫎욾돳颳ꤹ᯻컎揎ꛦ泬㬻輹鮛뎱ᳫᨷ杣�㣖㕮컆뺳熬毜鲍絧ힸ㤛龜욱깱猶趃嵫캆뺳煬㷢鯆혣滎蚾덩氽注㮛웖⍩캆뺳槌�絧페뎥㤛龜꘱杋猶䵣캖㠻﮷�쏕뙊䑯뱟ﮆ籑㟎蝹ༀᶐͶ ႊ彉າο햦훶촇벡꜓ⷯ쫍枕㱴諬⏯췦ホ炯吪휌ﲯ헠段큗ꯇ»꓍慿㚿᩹绵ﭶ升㼔㎠亴￈쟯ⵂ闸櫽쯮폝塚魛ᵳ떟�̷ᦸ짐䶆渲罻鷎纵媟빔붓鏝䢸⪐諮墕ᡘ༊ᡨ╄䅷鬦ㅞ⻙햜纽뷙�礕鐯旽쯭췡騞왗ꐇ趘횧�޽렾�쾆३㘌焾㾋⤜蟌礎�⡼颾䡰ဝ考瑀໘脸䠎눃坎꺜㤝䧊霂䁼⤐弊쒗˱ꕀ샓яጼ䷰㒽￢ﴗꂓ퓡�齛일溘緞矏ﯦ租㯯寧緧뱯鳷緳뺭鼔먘먘먘먘먘窚銧䦞♹髤쫤쫤쨤༤핾륊ꊅ菾쨾ｹ싱鰴珜沜숑乞㡞៉䜸旡砍䐞潖㏇欠璄጗軗䃠ࠇ暎㿊ⳡࠇណ힀อᲯğꯁᨬ㹠꼁ᾫ쇢ϲ᫰넚ⰾ₯Ľ傃埭▻纾�画엵弍緽쭴篵鱬ﻘ�暳띷헦잳��侇䮪뗛径閦�溜뽽矽ﹶꍞ쌿虿೿᡾㣼헵﬷ﯝꟛᮏ靵⭩믠喡ᡭ⪙ヒ鋪诶埅쌛嗼鐯มﹳ枕懡㷒ᄎ⸜㼃䐸슙眯㝈ే㢼烼퐐犇�÷⭝栍੥湤獴牥慭൥湤潢樍㐲㌠〠潢樼㰯䱥湧瑨‱〲〯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㜹⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚쵮嬷ႅ待쭶鍋狾䠠ࠐ랻ᑈᅻ᝸橪墰ਥ䆐럯᥊Ⰵ䐐댨ਔ렋쭣嶞㧤잡㑦鈒䌌䥊઒ﴷ帢筀硑༸㲐邵跕䂩බ䃚ڗ삩ථ臕ߗᠤ﫠諄唼졁덹䃁닋⬇᎗膆芙₰働ፖ⒋춾所誘镺�왦訞Ⅱ훬ᆆ邘䟈䶘ᄢ౦Ⰴ鄧櫴℩禄ⴳ؛烈ॉ췢煈具韚搘ꮻ▧錽猂麔�䰼느獭奊죄䵑ᅕ埤ᠲ돏┧䒾吅頬䲎�喚Ȟ᚛Ȟ♍Ə銚Ȟꔱ죰꣉ᖀ鎫몂加顁ᥑ쉎늯贘釹�礖숾卬妰퇤ᮠ聃䲾㚪脤筦躈�丒䬥⵲K囜跡儜ꋂ鉪�⩹暶삑�免뇍᥅膺爷䲗叵찀쮹렛ખ⥻晘㈧眃♦⊁ꔑ䜙뎘杆妰ꪻ憺沱斆䝡쾂퉶ᖖ�뗺鑐퇬븨祉넩ґ㒅㑖檈ꐩ䨐櫅Ջℿ㮊鈒渌ఇ菽惋ꄦഞ䜱嵩薮؏殄瀠쓌跂셪信凛⪭ٔ爊⽟⹯볚ᗧ﫝綫纄蟢䝰민踳耽ퟋ춯꽞疍഍甍伴敨勗ꙶ趟♞훔㠴盐썥䴚᫩騉莚螆멦신ヰꁉ崳慰죙㒥盍Ԇ澗鮻࿛췲쭮篽ퟝ獈쮻�䍴糾�韏쯕癷￴竻禹�澖ꯝ﹡뎿ﻼ涻里窷絼狭�輏滾粼罺�彩㝥땟ﯕ纵忭翘ﻮﻩ說ﬕﲓ聮ㆾꢜ병䑐큈뼲嗿䛕톽좱䏰㙯粣웯뾅畴⿒묤톉꘎䷯銄⽫Ⰾ䷯鈤伴ｴ⿞ܟ㕱ꋉ䏓᧰蒁퇐理㱡怼㒝Ǐᣈ클ؼ挰멘磆惔ŵش挰㨃騱ᡵ䂝ōᢔ儇퐙퀅۫ߐ檿�ﵪ뽶緧먾᧝䮿䮲펻꒿６雑뷴묤㶽䬺꬙�뽋틓뮤뎚톽␽뵋㪫᧝䮿䯒펻꒳髑뷴묤괳ڣ笩鵁餰탑붔캠䰘手材☌瑴놥㌨ጆ㫪쀺茲憠ꌎ갳뀙荑ߖ᧘賁ꠃ菿턑ꟺ齏Ć'蚡㬍੥湤獴牥慭൥湤潢樍㐲㐠〠潢樼㰯䱥湧瑨‸㌱⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸㘯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�漛㜐蛿ઁ庒讗뼀⎀﨑㑁醃抭᷁ꪶ遥듾줶抻뤄䠎篰蟤㏤僆滈픻껁թۑ蔒ೄ䥠䢝栴䡎⭃�엥쑐甶໐贖櫞햔ಂ母䈍ͽ챆᠐㊃ࢄ嚌퀔愔࿉픈臤᥅㌱뽦辂曱�떇䝒喛ᄜ춚엃톒ᣁ톐㈨뤘戲쪠和誋넱婝ᓥ쨍搻뗥掊ᐅ偢弄跇␮晕⌅㗶셑䪀ꌤ䛡⢍珡꣌⫀ㅦ諥醀㡚⍅➞ꯠ↞㌢⬩ꄴ膔䅊⪠䊪亢✵逘複턡ń蟀ⅴ悈ࠝʇ灯ʇؒᲪ␸뒐鸄䜒⎅⍥ሜ覧腩鈣ऎ�舃鏱騩ᲅ຅ꏐꅰᐺ倊ꤼ↔嚪ᠥ㡪⛁兹Ꙙ呚Ⓛ텘⌜무嘐睐素斐鈊ꢐ꫓䁇樠㪲ߑ膇غ뀭趼ܸ䒍覤ꁊ芃뾕鋡ဥ섡蔄蟲뉦㡔谐働␸뒑쪨覎ɇꊣ삑灤㨊Კ໼⁴ﱁᐸ곰쟇�룝疳煽뉞嵭멙缹泻溶뢸뻚ື鯥Ặꢦ婱鯼凓聕ప㚥龺���騏뻫〕ａ욿쏘댯ꮋ罳菎൓㥛籞ꛌ～注㸎ﾌ뒏侩亩亩亩亩亩ﻨ哿灁쟮꾍샱광ﮀ靑뱥奼�뵽頓ῦ졡躾㳧즑졔뻯唾ｐ詺⡅答諲赒봿ᷳ랭蒴�믟๡箩븏쭗㽾뫰ⱎ뭟﯅犵맺◺棣朿縶⳯먏埶㵣嶇씱懻흢㴎迻븧㺙껹연㏙ꗇ񟙐統䏺瑃ﹿ㙔黙탃筰훿묛꿁㞻헥嶇�矂즑Ί➗뭾母靦鿶ᮌ颢㼶㫟ⶶ믩ウቍ톩䑓᝿ῼ侀Ā뮄龨ഊ敮摳瑲敡洍敮摯扪ഴ㈵‰⁯扪㰼⽌敮杴栠ㄳ㤲⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸㌯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�詝㜌읟에޸뛵椈脶魂䬉쵲飅䁊婈ᬈ�夷腶蹪ꗝ�㷗頋뙾훑㤳䑻袎웓ￚޠᯐ晧㞰䵑㞨ǭ뇜烮쇒热쇚裷ᢇᦫ㜙ﻓᫍ잙㆛늻⽨ீ෻뷯ᢋ쳒緍븎�컥际蟮Ɨ紅뇁��瀴蝛㚄咻䤱譛㸇맛·䱞픿먍妴�嬮䲷嚛⌆瞳糩㩆鮓㳆顭싄邚呛菚⓴ᢃ�蚘ꔞ捘ೱ巖愱ᐼ운᢫笌寂汯ꆓ잘타뛃ⴴ请㕋쏜泖廇鐆냗ㆵǮ痘홙뫜ឺ奻ᴰᨰᙃ昱ꫥᵔ㲆䴍᛺�ꞯബ�듡�⒀ﯚᛣỗ튏䀾㾜ෑ⅐�㟄蘄㹧⒳똞娌⚟讅䐉㶋↡朱瓫᥼뢶麥˗횣�ᭂㄿ�쾖橨ᡒᓳ⍩ᓳ댡ᓳ뎭ꎘ鼑䨱㼞晭㵋ᧅﳘ拈횳咐鼝댬蘯�歟댘謽٫Ί턘�淫磸䅓럳↳㇬밉�더ヮ볙퐬洞䎸놹력暭굧ㄤ왙೟鈗⽮㼼�畯㼿��￥潿볻曶祻洬�湯渿绷ꟛ亩彺戮뷛롽נּ໑�춟鿞࿳绵䜓ᡑ㣠ﱓ枆踦㨶酑튁킑䲧嬍ꧨ惨炮쌥ᴊᵊ畢蝃ݳ鵕튑킁ﾩ洽蛔䲥꒖𣏕䍨뗜輻谽រ㖡ꁱ갈橂臣퀈歂쇣좹阒휏纗�᫜⍨ᨹ�천虐踷ᘳ띂⣧᭫馛ǥ죩왚䀹犺녖釦᷊鱮걥洆鐽ꜛꔦᑐ溬ᖷᥕ닧瑣궺촨錽❻ᒳᙤ챚郝玲䜱歁盏줞떬䆐�뉇⵫ၤ쬚ә㴧篖냉㼕⩶ᄘ䈹�聂⠣�호萸ᜪ晍䊈犡拖㒄〕嫅겭ႂꢖ㗬ℴ玡嫖炄탈蕪眑鰡푳ꅚ㷂⁛圮哬殃泽䋶伟㻾ﻴ�㽗ꋏ힞㧓휺㨄鶚龗扫艁꟦�꧹礩皧ᑴ橾床괉֝骟靚毲연ᡢ蓮⦶❴ܫ㼳엶蒢摪繦諭ॅ즔ﳌᓛጊ⡅玡嫉ꒀ割목휲朏㈧㧡吃鎃⟉य똨᳕仰奭ㄉ㦜粎ਧ烥갧俦闳㨹ݰ㈮鲿㐞꧳ᶲ绥㱎츁ᚯ⯧祲ຘ墯鳡喍ᤏ츒閌史듘䉈郇ᚺ主⽁ᯣ闳槧╨掸爾ѭ㲯鱏㬯䄛輫츇淜꾜Ჴ톺爾�╨⎽爾鵭৚⢭篊뗆䲃㳢譙梣⯚듑ᕭ糚礍�㻭밆浴䔛齶広㚺ꊍ何喃㚺ꊍ何喃㚼ꉍ乧它㛼佝ꪮ꽴塁ᗦ砖⬈쎼〖鮩ᖴ⇥䊵寲૲ね㪵뾂䊄ꣶ쫔託邂槓꧅߾疇泤䋅쳝臫륐굂괨疰犡咂앷윽낄鳯奼秬Ｚ䜆젩鿅퟇㶠舔猩㻹輞甎⻊돼�Ćô펊੥湤獴牥慭൥湤潢樍㐲㘠〠潢樼㰯䱥湧瑨′㤶㐯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‱〳㔯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�껬쐕蛡宱쐅沯齯镋䉈턙♊僈ఱ䁑鐌蠢Ω맻咹﫝慃ጟ眆氊럗坮흺皛卽�㡬⮟＞㼼욏骃�輹퀖皞孛듳斜✟鯶뺩쵳諭嗌珺࣮파ᴶ伞蟧ꂭ緟쾳�곱쏲㲭轫�῿獤鮅휜贗拈ᢍ䭏㑎醝ᔚꍶ嚌錫캊뚍翎톱甋쵑�쾀㻞橷쵚뎭잜ꢏꠞ枲씘촋�㽇땵굣挎굣掎嫇옜甞䜻迹颣굣掎挝᭳ᳫ�捣躾躭筵໧췚ퟑ띵듏㓆◯㥇잛�쾹멽⻨鹵໇ᷙ烎ꙶ鸻杛眰躛ㄗ彳뇶쬹�⻰繞痏㧛碓猸續눱�㖇骷㟇泦瘦챎뱤煞쌎謾ᝏ㙛䔳睞졘調邊㦜ෛ揱櫎噽츶믒�댝뎕믦汇췙鰋浽�鷭㠓☝�䲨�㚨�挶冯넙丼澑鸻�짏믜�ﱼ⮱躘냳㭗ꡩꉘ攵蟇ᤶ숣ṳ룂왬酣츯뽼ﯽ춷�ꬶ視�ﳝ�ﻫ읿绿쏛힛띾Ṽﯦ﷘�ῗ㶎緵햣몭橿嚝韕잪뙧햺곮ꭺ罖嵗햶鿕쏌鏪癙涫喝噽囻ꩮ쾪ﭥ疬瀞鿾ﶃ緡ﮧ罼￣饑�辯ﰺ⥗銞䝝�펪칧헗㿫뮺뻿꯯ﱙ�彽类껯￪㭿홷涿꫶핷嵖꾾덧緗ﲲ竵鶵�鱨鿗㦾竐痄矶곯ﻻ篖睹緿域�뿺캞廟ￕ矶곯瞭꾾덧綗鞿正ﺬ퉺겾󯵷헿곾ﾹ麻ẃ︘겷댞먞ͧဌ銁᠔Β赤⏙䥶銝搧�鵤⟙䥶銃㥈ຒ菤‹䠎銃㥉互鏤␹䥎銓㥉互䖲䠖줢夤譤鄬鉅뉈⺒诤⊹䠮銋륈⺒诤䙲⎹釜䡮␷鈛즍爣鸞鸞鸞鸞鸞鸞鸞鸞鸞鸞릓�瞒㯉鷤乲➹鎼Ḉ㛟脱瀆선ᦈ䄱栌ฆ␛쥆늑氤ᯉ䚲酬␛쥆늓㯉亲鏬␻쥎늓߉䅲逜␇쥁犐ᰤ߉䅲銜␧쥉犒鰤⟉䥲銜⒋撑Ⲓ䖲䠖줢夤譤鄤៉䕲鄤៉䕲鄤៉跤䙲⎹釜䡮␷鈛즍爧릓�瞒㯉鷤乲✙莆䇃ꁡ퀰栘㐌ᨆඃ虁쎠懐とᠴచ؍莆䇃ꁡ퀰栘㐌ᨆඃ虁쎠懐とᠴచ؍莆䇃ꁡ퀰栘㐌ᨆඃ虁쎠懐とᠴచ؍莆䇃ꁡ퀰栘㐌ᨆඃ虁쎠懐とᠴచ؍莆䇃ꁡ퀰栘㐌ᨆඃ虁쎠懐とᠴచ؍莆䇃ꁡ퀰栘㐌ᨆඃ虁쎠懐とᠴచ؍莆䇃ꁡ퀰琌㨆ᶃ蹁잠提㇨ᡴ఺؝莎䇇ꁣ퀱琌㨆ᶃ蹁잠提㇨ᡴ఺؝莎䇇ꁣ퀱琌㨆ᶃ蹁잠提㇨ᡴ఺؝莎䇇ꁣ퀱琌㨆ᶃ蹁잠提㇨ᡴ఺؝莎䇇ꁣ퀱琌㨆ᶃ蹁잠提㇨ᡴ఺؝莎䇇ꁣ퀱琌㨆ᶃ蹁잠提㇨ᡴ఺؝莎䇇ꁣ퀱琌㨆ᶃ臁쁠怰〘᠌ఆ؃莁쇀恠〰᠘ఌ؆΃臁쁠怰〘᠌ఆ؃莁쇀恠〰᠘ఌ؆΃臁쁠怰〘᠌ఆ؃莁쇀恠〰᠘ఌ؆΃臁쁠怰〘᠌ఆ؃莁쇀恠〰᠘ఌ؆΃臁쁠怰〘᠌ఆ؃莁쇀恠〰᠘ఌ؆΃臁쁠怰〘᠌ఆ؃莁쇀恠〰᠘ఌ؆΃臁쁠怰゘ᡌదؓ莉쇄恢〱領䰌☆ᎃ见쑠戰㆘ᡌదؓ莉쇄恢〱領䰌☆ᎃ见쑠戰㆘ᡌదؓ莉쇄恢〱領䰌☆ᎃ见쑠戰㆘ᡌదؓ莉쇄恢〱領䰌☆ᎃ见쑠戰㆘ᡌదؓ莉쇄恢〱領䰌☆ᎃ见쑠戰㆘ᡌదؓ莉쇄恢〱領䰌☆ᎃ见쑠戰㆘ᡌదؓ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ슠〨ఊ菂ꀰ⠌ઃ藁쉠憰じᠬఖ؋莅쇂恡뀰壬䴜︾ࠆ䳁뛅섟稟Ɱ뵯撼徆봏렞爋릅�渡랐寯鞁�渡랐寈ⷤᙲஹ藜䉮↷遛젭爋릅�渡랐寈ⷤᙲஹ藜䉮↷遛젭爋릅�渡랐寈ⷤᙲஹ룈ⷤᙲஹ藜䉮↷遛젭爋릅�渡랐寈ⷤᙲஹ藜䉮↷遛젭爋릅�渡랐寈ⷤ㛤㛤㛤㛤㛤㛈㓤㛤㛤㛤㛤㛤㘾㴛龞赏쾆솆솆솆솆솆솆솆솆쇷꽄粽㴞櫦蛺�䀘挿咼ֻ�핣俯뾥欶熇욦묅疷ꃝⴸֶ�냛ᕾ묢湗諛뜗�꾸�犻뷦繻췽ﯭ㗷�ퟜ澯맟平뾽꾿祟⋹敵뿽쮒侚룽譶㮿ⷳ먮뚟ꩬ絕훽쩘閺徙ꬲ橕웽쩚镾뾲굊뭟禬쫽绥玲ꯇ폐쵎塍璼퉄ꮋ踗멨綹摷덴ᾭ꾒㺞は隮为廨ꓵ◒잓틕䯇஽뒾㻺磢빙몺ꦽ큍ꎏ⟿鮥ꮛ�嘷딗뫩㌾�팋췷᤟矶幝�糼뿚췒픵廵䟗볐ꮱ�ﷺ핇巻䰇ꏮ폛忾௟ܿ鳿귘댑笶拏䛬�녧⏶泄麍�㙢콆蠽᮱朣쒞跘댑笶拏䛬�녧⏶泄麍�㙢콆蠽᮱朣쒞跘댑笶拏䛬�녧⏶泄麍�㙢콆蠽᮱朣쒞跘댑笶䫾닄⿗鬧釳挠㻷韔䀘ᙪ毕혫땭헪闚揕땽헆வ흌圯ヽ磲἞뙢볾⩽睞叽홟ჸ姵⿿苀蜉흲哽鼱步䪯쟼䞀Ā鰵⭦ഊ敮摳瑲敡洍敮摯扪ഴ㈷‰⁯扪㰼⽌敮杴栠ㄳ㠸⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㤯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�漛䜌ﴫϴ�瀸̄Œᝅ펏ꁈ爓牰愷㖐�춿⼿뒮嚲摉䆫狈馝醡랜犂�镪�※ꀄ핁䦈ุ愥̵ᄕΒ䩦̭ᗶ㬽㇚鶞Ꮃ͈헝㮦鶒鑦ꂤ阝灪핁䴝ᵈ㉒պ짠ꠧ耂ॳ횀釘ဤ‍垑왍⊆㓄ꋼ訴∖㒤釔刌椄勜丒㑰㮣쿎�艦ݙ⿝㑀ἀᤋ镞酞僜丯ᑏ햸㒋״싨瘪呝춄Ҍ�퉍ൕꏙꡦ퐿笱忄䑙ﰞ│鎴耈誇욊έ؞⒊⋶笭冱耲癅鸹䱦䞠ꡙ븚⹕熤ᩂꬃ䯝읅ὐ༻⬴㧒䫧Ꞣ쎦꣤哐齪礊穼Փⅰ䒩鑀䖻␐殷֪ꥈ⃕桞㞽鐞䣛⥻粬ﴄ帙٭ㄟᝆ欶덣䩌㻎�ퟮ揶凓쇡쨖⥋扩嘙痓셰ꐚ�충�宵毑䝃宿銕ⳗ鉪ৄ䦉ﵩ嗔ⷒ⫚꠩詻㵕憋幔ꍹᩍ豅୕믷蚨䚌렶韘낣㖃䐧䩍˞䰖ꤚଶ䥈躆뙔乯ឯ阊퇠蟅濖澿宼㿿﷓靮൵熶硷፼菹뇩잤狺惰闐좡熶硳珻ퟹꜱ썰濓랹⿴፼햍�擼쏍췝�堎︲鹣쟵㢃蚦턨䗶䠴Ψ࿔ⅇퟍ፵䴥漏픠쏞Ꜧ螝∧巉й巯剙翺﯋�ὗ霗�㞫̓⪋፼概澙偎쫩붊浔乥穳绱離謂틏럺祵筵ḏ湯濾�䜃⭫ⵠ쭱识⸆鴮픏ᇑ⦓炍緕Ɥ⛒뒠솉㐽桠⋍樶듼ﳥ뉹揚튧Ӕ꿷弿弮總箫鿗�멫䘵貢ﻺꊚ㡔䄣⟐풍⚕墆쬪㊚䘙쬴ਾ匍힥歈쏔ರ쩡⽓공ҭ빕쟊퍨钂懵빡᳀澠ꗮﲰ쐲׹薼婰헒�챰搖赔쫄ꅑ諼栙좵ᛸﬔ嶻蓶॓秌ጳ虤⋏툏ɑ爘樏攀㲀㨀᥀ᭀ�嗡ডꤨ揘흰裣캖鏵廊㱹賵꣹栳ㅴ㧄蠞㗲植ᶟꬭ攭헻䷜ϣ덭䴑촼좳葧㻞팛Ệ뮲쌼歸뚣㶗늫퇺媣䆓詚띺顧ὕ쨽兩쾨�板뫿뿵�䰝ﮮ⪏ꟸ깪༧갾삨﫹钸סּ縞描Ⴛ얇韥꣆쌛쇱ퟮ퍮⮂킨獪䑵藧풐퀨㍪ⳛ깎ꏵ乻碗ﵔ秆訤᫴큛祩⛞㈓⿛࿒ꯟ᛭៩ﶿⷒ褀棎験蟈겍䔵䑠䚑◭簡㓍飧쳔ꝩ蛾퐚벹었탦풠킐㤵䩇奍덢４�掉픢覣ᒶ릒춑뾧摣휲ܯ컄ꯣ臻睁橱뽦ﱸ祾煵﷑皵掇톃䴍ຖ썎㒰礮⤝﫱鸒黭桏涨ญ삾ጼ롖㹞쯾㏠깲뱫㑳㻬砄綜埞鞗괿ꗵ纴䊴䷫췅坭跷響�ퟫ쭫̸⛛涵짏섯ܞ⭠ꎾ�Иå耊੥湤獴牥慭൥湤潢樍㐲㠠〠潢樼㰯䱥湧瑨‱㈷㐯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㜸⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚걘�೽ᔁﶀ锨列‰Ⴘ⡺䞑៙ꘆ�䡝ꃹﬞ銻蹧ힻ鹙㦀ᅹ้儳鈨똘抠�魂쩉䄎ꤴԜ蠌䢠娔钐褕풐앀ୌ㛔Ϋ䏬ㆈ麂㐃ᒊ琅㦔暀䌭ꑀ䋭ي株፻ഽᥨꅃڠ蜔ፐ訑䠉䢩⑅࢛ꊍ≮ꩍᄣ镬瘒ሧ剔联⇁㢉顝䎦┫艆촺骠톌⽁ꍕ攁䇪ꉪ৆釔⎱蜏꓿ᗳ䂶撺ᩮ仦ơ첆ダ䪀碁첗〠啽ु媕鋒埳큒띨ࣆ鵙ᆦ⁪양毈騂倃⪆㨦䣃䠹ɩ赵刳︩⊠曏狈겳鴲Ρᖀѳ䨚䆆蘔掁䙱彨碭遠ㄴ騦蠚͵桴儍虆럙䋠대ᤋ韀㪡䀕ꠘ퉦≃늨␆컆蜉悟䯼쥬Ẓ΋픀�홷顛ꁦࠚ얪⛐⣕ဴ樶ᙨ壳ꤸ婃類勜贏ꗣ渵䂸ቍ뜰遵丑ꁦꠄ턔갅蒢礴ꁬꠃ痕굘ᚙ喣扝끥帉⠛芆䓕䂐坨ᒋᑫ佪풊ꍕꑚ鷑㍦桴䓰偗濗�嬱벻幝깾뷿ﳗ췝㐰䋃쏕﯇期菶⒞嶨镩ꠇṠ饝㭑�鞦㳛䝻㐠솲喋觱矷鿮ἶ宣棴귌貓䁚桏௭ᄗἦ滔⏏鏂籃쾛쿏퓧煤伅᳕訋륊㮐瞀鷾�僣怄逩鸩饌⦯ₓ俈撗ꅱ᧩䝥홉�픯韯쎷桁鐮윳⑋僤鰄禪䈯떥ꑑᕱ鸸ᱭ敯⻐喼�쵮ㅔ뛺㜢䩽쀹䞏镇叏즉ᄹᄍክ猾훽旗ﴦ㓜㷛쳏㉹攫修ꌼ�༻伝ꌼ앹撔Ꜻྏꌼ�桸빪踧븹Ꙃ杵圻驴휆혿ﻻ쿃랛྇摻쏻賞꽔徏턻韊稏鎼ả眳췠Ꮯ甽뾸¯뷕໌桢䂊ꌭ飺偱癁㶙샔序턧フ駥黸隅଑鈥ꟓ�췮ﱾ珳퍇厯지븨떅凚빡褃ଝ틢싹਻禊쨌훝㏔쏳ຏ菏Ꮫ昝㟳遭覔꾭ﵒ㛹ܼ줏㝺♏뛔䏛勒㦔㢽韘ﶴ骜⢶㎈낀�黣ಿﳢ㒱읈ꕹ杫渾絿̧궟컰巫㶎弛ҹ皞牎೅緥᳟뫐븭뒟녒樻븴ㅪ轂鲑➗⤯뽰閚杝ﳰ셦寪�찇᭬ꥩ릪롧뵒全쾺좺ⶲ䙄Ꝯ敼燯�찢ᴩ닜ᕞ礪笷猺䒇홴梽䴽췬⾙糦뙳揢厕໚㹳︖㯫�﬛嗩磷戾뺃詮均匡뵭濛䬙￶珣텤袝⠏垚鯟鹒�掳촧휾䃴뼀̀쵕频ഊ敮摳瑲敡洍敮摯扪ഴ㈹‰⁯扪㰼⽌敮杴栠ㄱ㐸⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸〯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�欇ჽ⮂ﺀ함䘳ኄ䁱⧴鏢ꅮᭈ䥉펇ﳻ鸙淌涯깢냷螎瓯�⶧鰊㕊틽댤⫤耓ꤹ達령ꢩꎉ殱␜鍛꩙᳴咫鲔粨卒鞠庒焌熲ṃ銚왐䶽吇騺퐁ⱑᘏ�⋊ḍ놉㲓銳➙ᴑၲق焍餋씵Ʋ䀵凥䀊퐃ↆ홀衡莁ᠦ踠连렞쩀ᝓ傏㩂豮署⠓⫈ꇬ匨铉䙏膠؃㷤ײት磋ꗻ棁㇊ꥨ푛゠㴐托˖ȡ䛓僁뼽爮㵱䛑჉䁦踨ㇹ∣竢࡙颁뀠䂒顫ꂚ塊炱탒荫売᫗婢ꖘ蜘檮芶덱⃄装⵨⊷蠡裑쳣੢瑶㵁賞뵊턤㧺若ᚊ喐ؔ唢己敄䠃醻캫䒋薫ꬠ燡ꚣ얂὇㕉춮蜩劣쪊᠚啂帬衡䶔堔㆚Ղ賎脐ꍫ₁�〪僳⪱撕쉿�઄浑ꈎ얾怷䎱鲪뢟୚坅̕ኈ腢啡꺪愚ꑑ햼㛼꧆帛ᚴ婸촐ꎅ䯐扐歺趸牎흨٢འ뻕꿟荷넍職꽶㾿糩蓄뭯鵤揊헮햧쿯銯ﺺﵸ참ỹ㎹팱닗ᆡ蠗狥쓗띯�跙顂ᄑ∫䅉埈ᚹ鈞镾䛡ವ൪巭᫵ℤ쯭朮忚쿘�뛟쏎薒荐▏₴◧䌡⤣冗鲥겄ꐬ⯤멂형늭굓ࡅ杋�夽듕큩ꬺ接譝뚫ྙ㊘몚䅝˗ᚸ涁�༹콹謯寋䵥麹촳짳찚䳪妿됅뼜핚옍ﳼ뫵减ꚝ琘┏鴭띙춇럙ꅳ璗뷃￻묿�ﵞẪ鶎齪ງᅿ䷍⪫✒귪퐅꺮忈ṵ圼糹鞷뗪ꎌ䝤￮⏲഑㹞翾픵繿옌뗽Ꮨ鮑ၽᶛ䖧鱚펿訬큩ꬺ㉴汕꜎鷻揥휏῿빽羬�ꍄ仗졟愬ퟨ뉛�⩥麹弇驧횅䩵脫﹦菀彂䷗팇폦餴賔璞멧훋飺쁴䷦饥樶俍Ṷ橼㳻豼儤鷋쯟樾枚㳟쭡᫫폌ᯊ违䇚석蒬涱웜놁譬☏毘ꛓ똭鰻ஏ욧헱猖눋俠䈴쿜鼻阷僇紃痜ꚴ涠軻铚㓵蛤釭拹炻ꡮ졪ワ跹ﶇྟ곱䇀ⷛ엲릓甃៹㹡웱傤鞙톎鿐草ᯌ㳏鑬⦳㷷麒쮔㣳ꗓ７怀꜏瘦ഊ敮摳瑲敡洍敮摯扪ഴ㌰‰⁯扪㰼⽌敮杴栠ㄱ㘰⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㤯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�減㜐ﴕ˽q⺼Ł胀䗐䭚щ�㼸袚ᡰ生㴳둠꽤䟢횬盎㧃륚䌌첕䈣ﯤ䁒Ⲑ䃸䎠臕澥삭妐茤켩䆣ꂍ⵨℥䭮㇤棉惍�炲䁂⦞ꎡ鋟䪡曣椹뒎⪡╏꺁拴䢑⸱∂᠑Ԣ⭎⋪暎ᚡ烎�蠭䪈劵⠇틨�ҍ쐞䄣ᕣⅨ搲ᚂ䘮瘗呔�┛ὁꎲ啅킨혣ƌ驸Ḵ᩺興쥑ﰮ⸣竀拥鋘崣ꕦⱬ嵔뼫붟裴Ḧ혿녹ቆ楚쒓㌳㑒짙ꙑК앚⩖傩蘕棔搚艿쵉䕭爝鄂뫤࣌㌙膀ਅ㢶ٔୢ쵦톈⡻䐁垆偆鐽ቄ촣蕯닍蝂⎛⑲芔桽월䨩홓蕆栴鿕ҍ썞᫉⍆擶ᐌ䛉朦⤢䠹桯ᶫгꢒ䜍况酃剓늑杨搟◊헢ꏄµ愚ⶮź궮ǃ槳軃뉇㖤桧誶騰횐좜ⵘʉ�蔑祕䕂ኟ紘⺩碔ၹ웢劫꾔遲琬㒲坐ꁑべ⽞汾�쏷罶鬿⻞힟䏜볽泾앲翷핖⍪샕拳ﻮ﬍淞슮頌粷禿ￊ䂱莌㫐쥬纔쵃�ꦎ䒟螑ꤣ刚㘡쭸땅頺섂쵮�눧ﾉ鞫濋輧ᒟ줻橱죸ࡢ䟲祈嶸삑㒎賣䠙쫖ꇬ㒔鶇닋偶᷊湣댖쟒椤絋ﳜꚓ캘앎旧ꆍ☏天ཙ⤟氨抧ﺽ쇿볽헍ኺ￮ႛ㮶껁隡⫫傶�햧龱࿥╦燣ၹ蛥몰㢄걃욬߆ꜣ䌺멚✍픺效潪鳅떟얋辞⮐넼⅏Ẽ윪��ힻ住ᑻ磿邳鿁闎滑勚ꥑ鞺曔簴樼獎趱⿂ᦞ빉阴쭓㪏컲꼢댼귳ཱུ䮕喖ꋾ擷㸀خ笷懌ﳔ鯽鎂═쾼璽粶鸞㤳딵墱ᜌ䝫�󾵢焦㵗ꀬ׸퓢䲴暲쭱௢ⱏ徜�㫉댭�젙疶눶腽碊夁䛱㼰˵ὄ㫭ұ嫖ⴞ﷾錴쯃ፘ駁㚑ꐯۡ�‴쯓伪観㳽ꓢ㛋펦㫏ꮡ垸쪟읯㙸锿鞧Ӌꥍ鳏筿튎伮꙱擷⛇�力�㨾鋮䘪쏈浻䏋཯㟁鳇毪ﺣ琞㈟뷗∝䝶ទ谣뮋袇釛ѧ䞟ﭐ窷戝ퟯ㌘퟼㋘⿀�ꑚ㘍੥湤獴牥慭൥湤潢樍㐳ㄠ〠潢樼㰯䱥湧瑨‱㈷㘯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠱⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚ꑘ嶋܌ﴫ蛾肱汉똡ӊ陂⇉�蓶懛ⵡ忲Ⓧ쳎�盭�䟧鉽疧풞华ꕶ䪔謙║ᵦ푄ꎙ솩瑟酔햝㕱痧隄�✱뼊䜭ѣ틍ꂤ䏌⢩㥪퓔퐈ާ黕౉崍㸴跰槐鍽꧃ላ㭆⋼䮅玆敒㡃眩븆뭙偞䧌托⒲辰ᒖ嚳၃䨱଱鑼റ풢ㄡ䘫쌬쑨�䞖鵬ࡂ財ꛀ䉦爄㚕魩⇀좵ှ⊜奰⥤ㄊﺔ慘쾙뎸‶ꔅ哰凄ꈕ僉瀬뻐抪ꨣႣ敧䆌噍䆅猛왒៳댔ྲ䀕ꑃ�叵豳䖝獵䭡෷欉⦵렠괥㭢쁪뙟캩噗쨄꬙陋ꨞ袹쉲췘嚕曺�쮈ꆞ嵴剭鸵䚌揄㔄䜯ᦋ⃆퓓᲎菈딱謤擓吉᪶磍ꖡ疳덴墾猙覽撌陂汛̩髄ﰔㅔ䴟ࢸ禆遬溞煅豞ᶋᣃ朞拪⅒눝⭆뽋됌쭫蹄䣤뒕␥鯦噡吏遄꧙墚쁢윪ⳏ碳鍗䴕ሦ㳜༱Ѕ磳礛킚퍻ᰕ걼ﳺ쿧쎯㟯ꜟ刾볻ͭ㯬﮷潯࿟ᾫ申㻝ṮฟẾ�疸�秉䀚₋苚Ӈ훹쟻ﮇ뿯Ἶ龜죨㯎ﵸꐿꊅ竷藄ᘫ뮩暒鯝ꗷ뺃�娤쏫㓤ᩃ෱褧솁咰曶䧛࠾ᚯ랺ᰒㇴ셉暜棂ই濂ꥎ㣱豰雉훤ꦺ弲繩䶦쀹䝞㨶죯䪾麟펗漐빹쪃蝸法玻앿ﳴﯝ族䉑Ǹ럻⽿綺�케㕔嵒밄粒ⲹ䍕秞↿鳉娈Ꟶ멒࿨躖ꁡ퀶욎軌⿜ᑄ圷䖛뮇齤ꨍ续Ⱍ湱ᆧ櫦렜ป鹦択蕺䰉꒮⌵邲蹬臤畤ཤ嵇䛁筙䝒ศ굃ㅧ䷜얭뵾ជ蘶⥟꺟砈ꁺ畁䦢捔혉하쫕킔홙〗㐹켅暇䒪䄩뱣Ꝭ㲧᥁似禙ܤ갓嗣㋡哻谓켸Ꞣ鎝哦੟䄈⒯⍋⃫㪲⹹眫茩꺷鋗㗇挝᧗᯵斤ἧ�瘔ન㳙䅹牿窱荲彇䘇谼�䔒㏣醣짙愣얋ꑣ쟶䜠ힷ群鞆躸ᕎ䎇軵ﰤꀦ帅뒏駉䓻蚳ढ़❇襫统树뎙᥏띡暿㸍�礩鷵웋풦濢㹗픙꞉ޑ﵈㣵隦㋗䏵�斤鵎赗퇓䢢刦彡㘼嘼땓羡桼쨿ᱽ诏�옭풰捚♞풵丌螮ꋪꐊ빮徶႑�阽㰭繃ᔼꗯ䇺闖�㭔뱦䘢⟇麭躸鴦ⵔɚ着㖠攝媕⚦严鹱騜ݴ爜恹㨎㢰䆖◯ꣽ灆︫쀀ㅯചഊ敮摳瑲敡洍敮摯扪ഴ㌲‰⁯扪㰼⽌敮杴栠㄰㌹⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㤯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�詇೽閂籀非挈ůቂ낽ᮼ灠졦鲁》猤랇葛睪헪뫒턩띧塇ⶵ뀎⫚ﲓ䮏伩쓬蘖蘕엳㛝ꢻㆊ栘덨畣혒ĺ꥘ጷ렴疜⦥鎇伭綆뎕퇃릕�ꥪ᲍䉄乤乘ᶁ嘫룙炋ઉ璷뢐剳ௌᴒᚨ鯅餕樒柍꼣渡䜇㵘젱娠⏇ᣡꚕ㶂픣鰆ඏ瀀㚏‭鰌죩剄뒼ᴬ罠焆먭�櫶೐ᇼ볦鏢హ벬䖪䁈䣂橅렺͆អῆ梃灘Ꮦ灋⩚펜ۂ쒼꘦ꐹ벉ᓩ헱й穣랐揤古ᣃ맠舲㍶ꃃ헯⇞嘴鬸Ⲩ袼閦鐃䔅ᙔً謊篟¥㎈仕䭢⢻♓䖎⢧⥲塴�⢧⬵멪죑ꛇᩲ琍㿤돬騵薳హ꘸⮀䉥脲譥ꝛ蔕ﵨ倭䗳倒ﶠ拴⧼ᑖ끪噐殰舕꺀�૮᱾죡ꉦ莅ᰖ㷪ᴹ娨ఴﲐꎇ힆଄�蔢㩲䰎㿤頠罹췥⼿崾㳽﵀韟ꁨ雷霏콇罀鿝连븍潩킷篜㣿哐ؿ﫱仄籝볿瓫隣࿷埯罽ﳫ쯧蝛꟧돯錷娍考豌븭蝀鿿嶎ꠃ된畘䏖貕瞏轏缾㻝￀﷗ꝛ逗྿䞳䓣㵨ⷑ栏婏뒺ݭҚ창栳퇆ᚴ㮼⥼쿣oꕏঢ়ꗔ骴䵰喙ࡻ㵄੍泓ꕒ榢鯠깒�헚ꘙ灴曹づ饌⫼誙泟ᘪ퇆Ḵ亴븇⶧郛Ẵ簇냭䇋眀된䶖㵨㦙챻큲゙��ۚ㔌㤍㒎軹䵰誟睊㩭툺ꗘ榓�竪権滚⓮蜶ꧻ⪠垨箼�황볘鵵鉺ꫣಓᑏ打⦵鶉䶡哛厁푉픽梹֫쬭塹鏪勄闎ᓽ뫳췦컣㥏Ջڟ퉨游麧䒚ﮌ闖貵莱귞㕿廳뾋羕鰡暋﹭ᔿ羍ﱯ풿鎶ؽ鞩졑⪴�㉺颌⹢䎤蟁⵿ᜟ型㊖诒躒㩑둌ꘟ☣ꭤ璙참䱦畄뤯鎙蟉갎ꦬ摤畈䖖짐愲ꮛ垖垯ᱞ붲㪩늼糥햅䧽䞀Ā갘ഊ敮摳瑲敡洍敮摯扪ഴ㌳‰⁯扪㰼⽌敮杴栠㜴ㄯ䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㜴⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚셪ᑁᓼ锆㽠믟�䉀牔䒌㟱၁䄈廼箫幧ፖ䈲鴈Ờ卪曪嗕呷佖泤钓�ｊ狡彍ꔖ芚訇쎒ꠒ됤⌸㶩٧⓭闀匕爰儻ό䥖꫖㣥驚ꆠퟔⳈ険๲䬽剸伽拸䢣ۙ펀趴鲓펴懂ᄞ䁒짢䐈鶻အ疑ꀙ倏幋䔴倇髷䘪娚鄃ඪ₩賚䩉엔裠愭ြࠞ촺ᄼ㫌臠톕稅ẽ蔞㱆฽碌퀓碌웷䅈㶁蝫▂蜷⨋⹳晒션替䴠鼛㴄铬䠕ꔇ謨醔꽚鰞ꈴ判窤铖ꍆ㹆ꮑ辯倣鿂쌢鿢툢齲财忍獉胊굨ꮔ詼閗醯抬䜾嫶졗䇩醯䉪䒾請퇨셽゜Ḇ福申傼凔⃥丏鶫漕⣖촌죩愭楡㤨ⰴ㴌뮵㠽첓ੋ氭̵窀ꊰ⌒泯塋堂퀃텴皅埐�杗ꡄ杗룔�皅ට댫鰌鵝憳꫃捶薓꒳ꬎ这喇쟬꫃捶헡ㆻ恗杧묷㢀뮋�ἷ흗ﯝ篮궆Ͼ慷祷鞌콣耹쥸泪陚皵똹䱟ള雃뒭愬⽪濡隱㖋ⱊᓟ쮢瑛赒⡣凚鞣钭兊委⺲᱆㚇ꦫ慖᜵羊漪湽��蝟ᦸ쑇禌⥰㓷蝋黧͖◻ό轗忶式异馼纈瓹뺼鉼磬῱動⧔帬咧邽合᫳現恍潫኏齾迕Ⓝ㷌鹢瞹폮視ﯲ䓸꼈�㋖ﵠ翮恻웠槉亄Ꮱ�▎ｃ㹰塏閝ࡿ鯰宀Ā챊풠ഊ敮摳瑲敡洍敮摯扪ഴ㌴‰⁯扪㰼⽌敮杴栠㄰㜷⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤶㐯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�減㜐ﴕớ讖䏎灈 Ⴙ㴔⶚샶췰䆱퓔낢ⴔ֍ﾾ澨鵬謶튥Ԛ䀆氽�秃�厩㇄遊ꖐ덽Ꙑ詽驽犠鰌䢠∆䪠嘍案餌�袆ꮥ䖰ᥭͭ㇞陂湆�첍̗据ኸᤳ㈮灈ㅦ㍦ኘ㕆൐〮耔㐕̹꠴̜ᑺ�樒̥咩ش哤ѐ䍋沠蔦왌ᄕᬳ冠颌騒逘㝥‫伉虐㉶舣⑆侰蓌ԥම椂咁쐔ꠁ饙骢饩ᩘ䉙䰃咔ꭩ䂒題Ήᆋ椠篢樚⢑萺芆灇퀐ᨥ᪂稄穃檝刴邪馮喵ల㒚婾ᦋꏶ畈̋ഡ�돊뢑玿ஂ�拼憶疌務㪤�䧗敫鷴࠹瘊좖瑟�賅떚歬㮈찗蓥ᢍ䖰螢䤪ⳉ擩⪬쭔間䔫狪릠效�㏷纠ﵙꢋ㜠鍔沤ⱝⶶ侻鎠쫚᷂뻍뗧賍鶛閪砂狫�읞ᛒ�䱖芖虝ḭɔ鱺ꞕ˧�䵀緓⦞؄ᯂ崃榰堫咡⇅㉕梔퉙ꁡ輌ဴᓽ磱抸᩾ỷ�諍ể㍝篹声竸槵㱾㰌랛侇埛읷믡檳㭬`滋ǹ᲏ఓ젎�짟ꎐ咈Ꝃ溗맳⶗묪識掴㆚팢剉颀쉱脣閝ੰ㫘턧훻㦽鯃橿띆渡⹢櫸ᦾ�쎛懳ở蛥發砺 厄Ⱕ㬓䴩嵻綕Ƛ⯏맿᳟踋ꥍ⁅ߤ‹젎�팺�蘷㞼맡촍濅脺ꠎ�擅즊錕✫乖Ꚛ㈁体퍩鷬擙즲鎱鎱鎱ퟌ帳箚읆絁ݧ�ꮻ繢鯒칳䳶߫㥆쾥킙飺㥆밢楧拚᳣⚋麌椱츱좙ᢚ揜ω杢툜࢝觉齣�⚆佸록뷝溆ꭱ篳�렞缿ꊿ뺺﫣繼眭㞿賻춰᳷ﻦ�猳渟ퟟ亗쀵࣓瓣잇꟝ޔ诼䗾⋿㗊꼞點辻뗫喩締⻰켺暀쪙彉핞ḡ헧媋罺귉�䆝䝈碼瘢昞⇕ݶ⶧揚㱂꫏폊杢剽⫗琦昞⇪Ổ㌞둹蒨箠朼棳ࡑ콹⁳豻ꀧ㲸㱼ｗ錄И�痥︍੥湤獴牥慭൥湤潢樍㐳㔠〠潢樼㰯䱥湧瑨‱ㄹ㌯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠱⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚䵯⌷೽⬺똗輾䢊Ж஬�梐웮㚈뱙듹鑶叏攋沁ঐ틣ꎞ⡩㒹爌㇤쨩ࣚ＜劮ي젹ᮀ逑ౠ⠠بᓭ꾠ڨ撀͆㘠膢㊫쑀씂䨊딚嵲鶥Ү홙⁈ㅱ唖㘭ꆐ扩붫≮�ꑔ婿冤脳잨奂㚔ⱟイ餗ቃ┤퀆䖠䢃⫂逰댡햠಩ءᩒ越ⶲ檘ঙ鍪炭虔䎢䕎�┍ႋ䕎僧ᕓ䬚⪑䕎�鈆젭ἡ뜨輻챀컚胅ᡙ㼢嬮昺ᗓ딤覍重ቨ఼㦘鮗಍憝ꔱ呃骆︩鄬͵뢤栙梒┗欭契땸⩞₵噐퐼핹⯘Ė늡눦吪뙖噤䗁᪪䡳ቔ䎚鎚⑄녖അ搉邩떂ꊖꤦ໐ﰃ勄阩根⅘⻀說ꥩ셁䶖譎པ〵名湳ꐉ腘봰ꪆ郅퍚씔䵍Ꮒ퐼䔊飅㒰ج촡鴞ⳕ푐ɂꬡ訁텪錩֤ꙁ㦠閼ꈒ킆꽈㖸춪ซꖹꛢ⡭甑䁣낢ꚫ蕉꥕顊劎원ঠ뚴墇䪹槔ꋫꙹ꼉ᄴ٪쮋疱퇉ℭ䱪ௌ阒ᆙꝕ㖪꛻ﳸ㢬�믽ﷻ쎰�㈞矃稼湷잫잧﷮ꮫ煿뿽竺焿ṯ㞄폯烽�懷纉濟뛰힛鿷뭁⥗뽯ม඗✴딯ﲧ뮇懫窺੭⎋⮁钴ꘕ釠ꓺ菭੏鮲苛�곽檸ﺶ玤珀㥸黓컑覓鵓昸ꥳꉳ툌✿猢侜⠳鳒㧮䆜ꅳ�㣧Ŷ蹻ყ㲠칱࿢ᤏ雅럈⿲诼᝾㽂ꁌ�涭뱲⌄鉳ꜟⅅ鰓朸ﴈ⥵黡꒠獨蛓辐鐹࿺ᅒ�㋧䄿䊲筐ꢝỼ迊潉畉畉畉畉㣖ﮱž퓠쮣♿竔傿膂ἵ샿컹ꜥ볌�骽ﺠ聾㿅韷퍴縦Ở䵻쬹跉쬌ﴍź높�꧟넩㴿쟭压띞轿�꺢�彄嚐⢉봪趫驊Ԍ壢詪蚬荸獼ﳾ냝ᴞⷥ⳺㍼矘蚋﷦滷魾㨙㟍侖睊윧痊嵪쿽햎ﻄⴀ໐Ĺꠎ�ꃫ躿傒鈇䬞ⱻ난ᱤޞ暆댺찾篢댧﹬ⱞ쟢俘毄鿓엫䋪礝좃鄇⌏䙞擤䕆鹦赧瑴ᵢ翈枏쉽䞜櫳⣶뗋鸋파꟯훬⍢飡髝擎㎜给꯮Ǉ뷪Ổᤏꡟ筐朼ꁾ�鷱胺斯먇ߋ鮉䗾嗹뼄᠀ꄱ䴭ഊ敮摳瑲敡洍敮摯扪ഴ㌶‰⁯扪㰼⽌敮杴栠㄰ㄱ⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸ㄯ丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�潛㜐ﰫ㲶鞈逋І혂ⵢ�Ὓ䴌ୖꄤ⣼묲䮣槴⸩礤牶隳籑뗷鱲ꪽ靤欪딹ꁔ歵삩਻遄氎㐑듄䴝뤻낤쭉촧孉䵼닕퐳㦠퓅떌鏥頬ႏ즚䨮ㆻũ䳯ꦔዳ෈ꍛ컈銫ꏢ零⍤乪踨ᗆ�̡⢐ꐢ딻芆噲Ѝಹ霦�Ԛ붹ᨒ⨾�膜嶭⁀⚏邫禒앳뚂Ǌᄅň舁燎셀⠖쾥䉒諫嘄ၵ蚛긞퐼䥕杔뱭┘큨ⴘ湼桄뷌㎍Ֆ㮾 轂᥈㰊銤オ䁞愣䩔鯓蠓凤䉞빠臄䊮䘝䠣㈴퓫昌വ迌큨�倞迌퀰첉猸줂꓁탄역㒔陑၇㵱ⷁ゠꠪쫃ᦖ肤鰡㔱묥☄ᐚ゛╪軒늆╘㸶檌殺떈܍彌윖鹪丨螏∵⧬樨ਸ਼二划恘빰㢉璅썉ᐊ֌턆ᐵ圼៍拔鋴젔䉢⭉덯ᕫᕈ㴗ⱋ䭶㕬橬叏ꔉ偳㔼泊儣汌⼨麲䔼㱼誂빾뷹旳췹湿珿晷慳뻽絿�蟛ﯝ앾睷ﯽ퍇㿬矻쎻ﰊ߂쏝췽쏶簨杧ᇾ럝瘃쫅ῗྩ泞㲢꟱嗾䗊忟�㿬㼿�봮㣲ᖱᙬ⪀칔鮤﨓蹐㳟㦽�礗䜥ꐄ룚ﲊ荋玌彬⹿鲜㘹異梁팧✏乙��㣙乳⑏踎乛줙Ụԏꑎ컰 砠㐹쎃볠臰ꬍ蹷�蝯镟珞�梶ီ佇⇗禬襽礔퉬Ⅴ莓᜸뎅ᰥ轟酏牸또鋁턅칬⅄菃ஜ�䀋Ự氡畸䀋Ḱ俎⹹ₓ㌼ꠧ㱘ι啾镟磛꦳藨롑濓튿㰊℺渔�또ᴷક׎氡㩮ᑊஜ�⢴Ɒ昋釡脬础뎅죰䂖㲘ⵄ蘇다솼跊乸�殪殪殪殪ａ実涣赖펞랚浽��뻎獵╽귞랪�ꋐ웽됽뾟䫘୞Ỗ퓇�轭훇⼄絬혾緞뇵몯ﭼ翻硶�hᙳ頍੥湤獴牥慭൥湤潢樍㐳㜠〠潢樼㰯䱥湧瑨‱ㄹ㘯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠳⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚셮嬷ჼᔞ��靀ဠ湻⡚₁檫ꥡ唪ᰇ淾뺳钶㐚咼:��燉퐴蘘剓੄�氠ݒㆀ❭ؤ잔삭᪨ꅄ㊠ꅈ翕䊍왪ㅔ넱趂䚣뜔듘惄桝ꭱ梥ྖ䂑﫨ɔ﫰誌竰Ꙁ码퐂ꖤ⇇᠃ഡ拈劗栈뤳⨁劫ⅨᐤȄ越ᝀ킨뤘芆昲Ѝⴖ馠퇄퐈ᩖᅐ਩騑턪₲전莒堔䈱㥶ے춥㍐ᚓ੔䲗傠週ዌ面貄剋㉆艆꧆䂁ꤦ揠循崣䅃씲䷐債䲓套笔㴤ຄ利媦ᦏ鐭匫づ譬ｒ켥⍀ᛳ◣ㄷ讜䅣㔵㍇좂媀䊦雱墸䜆궲꧙뿚獦Ѩ摑ᢏ괻줹낙τ䃅牁Æ됚쉲ꋚᤵ烪돊੔㮣׎줘顚컕ᠨ龹歈ઘ狋ᓋ迅劋ʍ扥䔬ମ얢쀺깽㺰⢹㛋ᑓ쮪㴲㑚켅䏄☔袀�蒬겈戄ெဇ䥽�庰樌ᖠ晪⡐룧谡⊥䝩䅊瞲䊣꠱傴퐾ᾰ亪騮슋妡ꇚ᧐棝跖뎯照댗䀭鐄齟뵚⸮�겢䛻い褤诉煕넞、闪䩫쫄럋�ꟽ쟧秽纳笎焕毋ྻﯱ폲溻뻛ﲎ꟥抻뽻糽᪂㿙爣氦韋㭛趭쎫都䝸菟逧㹦胛＜ࣗฃ䬻舚ᶐ菤※怇깓✺�挏옞貋菪샓媇㰘礰좃釗鲼榦瑊꟯윶냯읇킎ꁅߤ‹젎�쇶䢝놼맩ᯢ㇭㰸媜慄ᎎﳃ襮佬ፎᤜ㜹혉꜎蹏喔े߇㶈㌏�燢셡ᖀ팛縦Ḝᛌ腓鱳슃럋韭曹溿뷺掽ழ㲠퀿�﹩돬鿮㝏埏龶魯껶�輿⇖ﻩڻ䔸ﻝṟ￶烷룛糸耟羖㿋羍믇ﮏ뭻흓᱖瀤趫蚣᥎✀쫽棱群櫛娜ⴤ箓扛鏏럂㡚䣶嚛痂᤭⑻쏎旂᤭⓻ᤢ㍚䣶᚟펄㍚䡲࿲쐃誃ꒉ݄菣Ấ複螳삁ꐓẜ㾾돼姾⳿斷鷚䘋⥾ꌨ⽏폼�校앯ᑅ⚜텂諟⡊鹰䘋⥾ꌨ㓡谖≾ꮒ皒ꍱ됐焏ꑎ㢣薈笠㋡谖⋮臤१�씽逓ẜ㾾돼姾⳿薷ᴝ涧數몽㱍涅㟠ᳶ暀�纷棩ӛ䢣馨�媜灆㍑뽛ꢞ테퓯ᙚ⚜테퓝傞灆㍑✞듑䲪箠ጏ�黰媈❓ﵛ老u䂒∍੥湤獴牥慭൥湤潢樍㐳㠠〠潢樼㰯䱥湧瑨‱㈲㔯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠶⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚嵫孇ჽ⬋絩彴睧矶͂⁲﬐ቨ냽曼ꁚꩣ걊䕱棼晖랑됤슁샑컷馹믣矞䕟茋넉‗䨐ၝప䨮☒쀮唕旇ℊ⠮뎊꫋ꋧ歳镄풼ꯌʂ歍䐍鸽敁톅違颀娑쑈₪㐃섡偱℥즡喠⊑婳ↇ₹禠ꑙ⋹苄脐ꏆ␈ㅪ캂鈣ဃ䔽쭀姏੐压郺殎ꀈЂ⠆녀䢊꤈∠줯考䫊區మ窆ᢹ抔걧衑줋䊌⩵ꁪ䞍␮Ӕ諄‡韄芔咱킄ꉘꡲ唋⒎炂恆࠿掗쉁ઊ⁈嗴≱Ⴝ蠘妥❅衑苪䦪蜘땋ᆣᙅ偩쩁䒌噔꾹詆┡ᬨ�퇃�퀫⢺ᒻ㐁榏ሆ૆舲偔뷢ቷ椅쪊ဣ䯰삈醳戔镢S턎㉢Ն貪闣⟫퐅월竭ᆨ接⑰ג짡㑮唬牰Ქ풐ন襅躎鍼ຘ㷇ᰤᨆ襙私쀡斕≆홎挄려핃貢바쓨玀澍魗萘궈Ệ❻쓦킥ತ玀凉ꓳ౗馔ប镣霶₤ﯢ연癶뿾砷䲗�そﲾ�蛩돾뢚龬韫춅齔긕㓹䥋䄜ϔӪ⾇㍟泎鞋῏훋鯹俛⌳씍틿鯮炙鮫�ܜ鞚쫹胉�௃꾎뛲齓絎핯⃕㞲䵄걅ꟃꬋ�û숁瀹볃箍㝃쏹쾣䴚浊랑앥ꟍ㼩ꧏ�嫝⏫萼黛䞝ࣻ㯑뻱Ⴅዙ葻╯弿췴糱❺瘷�藮슝줞덯쉛ဍ␃ﳀ盶엘麮㩝羺꠼솎↦㒩┓ᙠᎬ౦캓퀨ቝ軙楎꽗袢虿쌯꯹破뱛캮ᙿ濗阶뒥䵷ﵭ䪧嘟镭㕔Ḧ話宭겋寀ڲ腢ꀚ�ﱞᦇ贍搃앀㕠庽㜐柳쫦闍⮛垶⬯寏돵㳓绷솼۳ᫌ欰꽤廉벒䴒븯ﯶ斳ഝꟑꛏ�筙ﾐ゛搩뀿悓䘛⌬㙾뒱숒ꌶ㘲⇖̶⌇㚊℞䘎져蠇㢠鄃㈎栯ܩ瓭튕丆맫숏�㙪폻஛Ꞓ欓譟鮯﷫☼셭님墕빳ὶ坉�閱祷闡ࢪ경쪶뭊缄喖縫얝嗶믹㮯㋷⩷�ꄞ䆕�뿝띏⡇健𤋮旹㾮忦뇁薇垶�流綥绺㋗卭뮪䴜浬쎬볟ꚴ퇆皶ᨎ�녝낔̶⌇뚅蝲肃㱲邍荼肃㱲邍莼龃�꼭ῃ孏鵻뾻쩣磫ﭶ嫒迡귯�ꯤ⍸澧镶坹｛老ä叛੥湤獴牥慭൥湤潢樍㐳㤠〠潢樼㰯䱥湧瑨‱〵㤯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠰⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚䵯ᬷჽ⬄穩⽙ู㌤脠䃬�ꁅ檫蹡䄪ᐇ淾緟ವ�⢚�環ﴬ컣챻㯼큦ꨱ쒐ꥒ죉ﺦ䂩ᣈ臄Ƈ鐽䑂劏톐﬐繕ܵ끺䰋�ꛅ‾퐨⠹䡁䬵遃ℋ渜⨷̒娤̚驤̥傌抨ɹ뛖ɑ䑼訑䢭抰⡑㙤薫ᡂ坃౔ꈡৄ絔膚⏤ჵ㣤탨燈ꄾ訊ꤤ䟈冚씑牔剂邏≇ፇ⚏匠ደ릏嚠薔쓢刄樖霈⛻桊ℱ㧊䃕ࠤ禜㶃㺊᳊躐ꎐ육䜑轃軪ꌨ㟕㥚噃죑礶덡АΉ릛瞢脬壍�郬种�んㄘ⦹ᢃ鈱ᡝ퀽旼ꯖ覑ꏴ㡌喣⎵Ṣ䎘둅䯉梧ꌽ㡺엄嚳ၐ떙┅칞ƚ蘳㯢삜Ⱋ汧᚛头뀴ꬊ跄覵河氐췅鼛ḙ埗蛦ᰡ䟳褐葄꽏㤈祽栩↯伵衋䢘䁒녚悱뀿ᥭ䁞㷚儤㨢₳⺕ᑄ鵑那擳ԩꕔꬔ퍋⫈六喥劂왤땠䥩ᑇഫഺ庾᱾Ḯឿ꺖쏹晵戝桸믹ꎣ垯糼Ʂ쟍蟇떹祸붺뽛ཧ쯟㛛뛙�뜗輟埋㚫ﯛὶὡ껍뻀绑羮眃韯Ỗ쯷ꇼ緺쯥龏緶况맵턷棈闯⌱벽Ỏ݋䟟ꕸ﹮넝纱䘬㘴ﱣ飏ᣙꗹ羫Ⲯ닅禕稄⫵奥锭渞鬏兊엊삂蠯ᨓ慹T氎糽䕸퍷勓葧橛⥠�﷡驦鰉巳侜ꑏ鱔瘜ⳑﶜ㑱Ც伜㭎㳀⌻໩ǎ贞퀁࿢᰽蠇㲈錇燴⃮䦏隹핦瞅潿땱埙옣備箇鶳딣備뫊㊯눞腊᧍ꬼ蚳㹶锲꿲࣎穪嵥魗⥇ꂲ㺫貏ꏭ⵱矊᛺䶟鿌⩏鰮뱿쾡覓䙎��軔ᵇ�㠼牤㾇✏擴䀎磀錇㱺쀇㳠줃ḽỡ⹆㍸絹灵ỗ奇爻ㅇ瞧僒밣ᳩ텹䟊褹틯騚톓狤쫞�畾矍牚緒⽸멧珥팲ꐾ歂㺾뭠駞ₕ勽ች级⧓ᮤ㊾䄪몏卺坞笁ﻯ괭�義᭒槞郴彻ĆM沫蘍੥湤獴牥慭൥湤潢樍㐴〠〠潢樼㰯䱥湧瑨‱㈸〯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠱⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚�ჽᔂ絩兔쯋Ё⊷䁝މ懫䷰荪洜쎲횐ᔤﻻ鸡㦾쇖ꋨ䏭됏雏쾙㏃ꕈ㦛듒쫙撔熙腕☔떆ĩ鬝Ώ࿾䭁儠ّ兽钔럥乖�䳖⪘죀ꠐ쨝ꭢ摂豈글利☆廥슜菊畸呆殦츉좗萏囆偤蒼ආ̡煋躑Ίԑ㲐⬨�芠䇆も۹숌ද駙䃃뮂ꃡ�쉢ꀑઋ腆Ⱜؚ놰ᡨ꓊ʍ呙ꂑ⨋㑲憱탈觇ꋒ噛ṫⵐᘝゅ֥떆똸눁ꢲ䒠쪒鑵┗偙䞌鰆訅䆃౫㡨偠昐壊Ձ쌓欸桸溫珐࢕Ԛꆲ䀣ꀑ觹ࠚㄖҍ撙辠鄢⦘ກ写䫥⤴狉肠金搠᪴ఈ霦ᐄ劓᥹䱓誖ᇄ欿㰮荥暏瑃ࢎ髹론㔿辐蠙঄進燎T蘿鈍﬍ࣉ䳠ɂ犙埁⫒踵큮ꪝ䅪頸겁饍꛴㳠ꖰ騵逆�耒毠锢渨઩膊㞔鍈댆툠⋖살╊갑ꇡ⵫ꂈ鵴酟㳃ᩈ茂ែꊐ夃ච袆빹퍽⽮蘯�丯�컏훝듿㑬﩮머봸�쮽愵泦窒籊⢢鹤頂ㅀ⋌渺沖﷦硻돪缼Ṗ鿚ⴙ諅ꏾ䧬里얺뾾왍￶呦ﶷ淍撯彯כֿ祺偗᪭躺石닖Ö딆㭄ﮍ⻏辻�꿁ꇆ鲡療쾋ഏ휡ྟ鱡ኗ䄭동嗟쇌抭剷㑼ⷈ㳌ﱅᛱ碻�衕阍ῂꀎ췻ﯽ묒῏嵝깛⵿쯳橦欩鏄侇Ḩ슘࿃놪藋뵇县૮疮蟖鴪矫柼췎⿻毼￐翅点壳参쟕뙊엝駙Ꝧ䘫퓘챨䗞弯ㅡ啄㍊﷛冺玀栭៛�趽睍ꓝ扶ﴄﯕ꼳૟堓ﶫ￸犽㷿瓳〾﷗궧꾫ໟ럺㏧▬د먎궺꿼淽宏鿬퉁㷯뒭ᣝ浠㙇簌﫧鬣㹠㷞᳕巉࡛栾栵궻⶜擸怋睯앹㦠镝㲟켚瀂䢀ᜐфŉ䁮ꁮ黪놬šໂᲄ㤈猐챁颃ぇ憎순蔹ੳᓦ⣌冘ꌰ윤둕ฟ㌮綩쩴㩼鮧㡉㡔㽏䲼༖蝎蓈ႶĶ娛평팻倻褉站满퓐ᶮ킇䯕莊듁껏ヅߪ雜텭恪⹼䪻ͣ陀㴒��⣭総ߊ糱组ಉᤚ㇣쐌趘煢욍颱拆躘ㅢ욌飑扆䍙챨㴒�涆刳䍩뜙銷苢渳⒯ↅᄳ匘ㄣ଍螺㌤晨쒌ጳ滄谕㍶쒌ᄳ盄谑㍦쒌ᘳ窷ᤧ஀᭙�Ⰰ湤Ű눀뢝଀㼧淚윥줢�⊦箿◀�᣸퀍੥湤獴牥慭൥湤潢樍㐴ㄠ〠潢樼㰯䱥湧瑨‱ㄵ㌯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠲⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚䵏⍇ႆｊῙ쭎翔䞷둚椿湉㛑숍焠耈싁ᆻ⣚羟럊滆ả릠䐙燎偸꫞秚繍⤵蘘䪩⥰뛟㦤頬⠡镢ƅⱤƇ鋼ᔉ藘Ʌ酗ퟀⵈ뛤ᚃꠥ뜔㑚狋ꄖཊ꣕猨됤ᘰ騶፪ቒ≓檊꡹娍⦓欵䐊ඊㄤ訞╄䰖懩識뭈뒈䋒鐭䈏ᗏ䎏檃偄轊꺂ṭꏜ䊎㘂ꖈ衍⾥遳ㄽ䣥䴏ʹᓏ쌆�郭艈䉦坎誨神앆曗䎏ᩍྻ鞫洼旴棑稴㚽谞춶鵬䇉閳㴅鿃ꑒ㎽곘ᱵ붺ᇀꗡꊖ朋稅ྖ�쒕ꯏ愗ᗓ돇퓈﹬췴訆䓍삎頊銱㊏剀䟋썣蒺⟓茀놘Ḷ蜤禞‒팣㟊紎䚏᚝㷀᪫�㶏䂥赅堐朱ᔼ䘮껌悖簎ڴ꒮휂஛Ạ憍꘧츕雋㖚Ḗ짎メŰ獥⓺᳘㪉摺ꈸי≵㶜賢䦱덁骂氨䚊뀫냏膡䗬簐쀔뗳懋镪ᐽꩳꗨ퇈쌨绷滸楳ꙣ簸走玬ᄌ뼙㇕๧鿟뿷ᩮ쎧﫱쿋镧荥渁룚歞灶炙庝﹵蘿티痽�﫩ﯰ熵뺺ﾰ못紘纹뮾䛉쟵췣ᾫ鯳錯鬷➧�鮓쿫❨⾶饨녾㲏澱ꃍ便燶쟝헽쏍띯󶱿⻺䱵缦泒뼵폥헽﫩꾶犭㢦썻࢞ᢂ詓䠗㏳쏫矞칁⭛เ컈腎㧰㟲�蒝﨟늳릾ኝ碀蹌䛒Ｉ㨯ᶠ힏덛૬珖⦰这鄂㤤꟩䡎뒹᫦ﵭ溲籲栲ሟᬹ甤ꝭ쥉熇Ⱦ⃇㸉齫ꓓ꙳㗶뛙즓释醑鏤馂꒝鲺䌁ᶒ鏊塃붆㣭潳쫋✧乆䩇䙎ꙧਲ漩좲䍁㤤➧넦㉗䏻ộ뻂⶝Ც፲�鸝뉽῞偐瘝牾膜㛖쑞鏦橈⟤ⳟ↓䱆㨶蝌ꍃꛮ適휡ꝃ犊軤푎些ꮡ綇泿陙㰹㐙ᰲ贎馺䏦嶇ᰏ즡턡卷좤猵㑱좴粇䰓蝌쟦遹瓈�㋯㡤榇뤻擦뤚騸摞빃ꚉ䏦捳젲㩤奶Ჲ푃牤瓈툝는�雥㯤㉱졼氎奇螬�䌖綁鳑Ⅻ矈驦欦๙雯郋쐡쮱㧤㨺ᵲ�졲擒턡歷죚晫☎夗１怀鍤ꂟഊ敮摳瑲敡洍敮摯扪ഴ㐲‰⁯扪㰼⽌敮杴栠ㄱ㐶⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸ㄯ丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�減㜐ﴕợ䯄ᥲ蘤င袓寚뒈紋籰淃㖬媅Ꭳ죟䣔깖즞�쥏媾䟎ﶼ亹옐䏊镂滶錃⁾ꛀ∆版넘쀧ᩲ갆䫈�燐芒赩ㆨ顎ꍐ�诩됔᫻頜娱鴦脢ᦿ椠狉嚀ꨏꮁ顝ꬅ䫍阑掠鲋ℂ숅‎Ⓓᩊ䂨ନܪ猔颣恙䂘ꎩ삑꼁ꦍ΍넄䌄⒦䈜顝駐鿄㸮Ωꁧ짴䢁ꫩ䆔㗹㣌ꇕ䝡叁᭗坆膽ໆᰭ餞Ꞑ⢚ṣፈ䳏竉퇇⦐頞㝗녶溕굵幇諛㘁诩┎ꤘ䴒엇憎樂幂喣◌턹憯ꏗ鄪偱봖㉧폃陥溦韡ꍤ互챀췴犂佼᤹蜬긌婖꼣썎驍༛ਟ먞颣馥ѭ舿䰏욂͌䔸性ᰥ₯䍲䀷䴏ﻅ橍伴怕ꚇ⚊�땢耚郹힖۠ࡳᒯ䌱䞱㌡訹騝૑ᰴ�䞣תּᗞ띳⅘뢺謅쭕�⒯̟㗙�絃ꔰ邝ษ⦨몯૦倻ᾂⷓ궋௦ꢮ賁ん迃᲍嶯蔒焾�好쓮꿞꼾涞ﾺ庯织➈쓰祵뇿〚軯�ס럕Ύ믕﯍﫢Ꝁꯏ魿뙨矽韫靯꯳�槵⣧휷迷쾛鞧宐㟏忢뗂黱痋䑘⥀춉篷糱﫮쮫供ꞻ돝﯅曽灻쏦֫㣫λ⃮凛垿烹췣폝힯ꎋ抯⭟줊绷앯䮀�锵⑩濈脣͇瞜婦㧩냍록﹟淾姫瘽�栝佊䨋獎펽୚ꤣ៤揧됴灲ⲇ໛豟逧㠩視쬛㬗壠瀗壞ᢐ蹠뾚㓇큦䭃꟮ᲮᏧ뒅㦇磯Ɋ㬗倞릀翠鰶灢ᲇ쯄㧵ꎓ鋊슜썱ꚝ஘䜮ꁣᦜ去珚ᲇ춤꟯鰼⥉雦鰺㡧鞐엁ױ�䞻�༓닽⵻䤋䯈묠问鱑䊖盬鲔َ駣䊶꜖⟯鰸⥩椉㤏ह鱇ख़珲邐獏젹쵱梒郳撪ᏧⰭ⇋邐ꔧ搙╤⤿烎邐ꔧ撡㤎䴒爾ﶄ䲓蒜鞖遵䣈�ኲ獤䣈툓늴㤎䴒늜繂ꙉ䊖ꔥ搝ኲ䘉妎鼇謎ख़筂혲잡䥂훓俈㑉좺뒄蚄穂⻣葼ﰼ�葤蹃鎄丿⇓␡鞥◤㨤፲ᴧ缅᠀�걘ഊ敮摳瑲敡洍敮摯扪ഴ㐳‰⁯扪㰼⽌敮杴栠ㄴㄲ⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸㈯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�丣䜐ﶕ雲눨퉎循濒樥怕◙촦˞ဏพ堋왨쏟뗇莁愌蘨儞泗埕㥵㮟듒쫹撔럼殕턲焲䋊ؑ뱲䙞ץ䡆ꋲ⚰邔ྉ薬若㥙ꬠ⏙꠨ળ嗉觠咊吖藙쌨૊ᣇ⩳蒔摚勆隱ಉ딆栴ຏ邌㉄鄥롎准ቁ拇莆跄踄ഛ襄୬⒘萄ᮙో낑ᥡ聫嘻ḳ䙙㣈銅鑘譱쪊埁耠ᯘ蛱쨊㌁걘㋬膉邢걈郄枓闵釗舫ᯄᜋ᭑ଛ턹陠⍆礋ᯉ쨘氤쉆㘲؛饤⵬汘ᣒ쑞㇩웰ᢃ㆑﷣졚췘�؅丼灘ڶ如鎎ꌐᰔ邑ㄼ銰⡱ྤ讓遘ꥧ꾘裈옃榶셎⛏뺰歉砦籥❫ꌢ굥ⱁዤ鐕ᥡ썫䢜见ᭅ嘐Ⅷ즲ȶ䤠脥勤芌祅飈劀᜘⟊첋蜍⾎̪בᝠ⌤䘙怣੿ぉㆲᯉ뎾�姢臀厖것䦯╋˪䉋횁ᱯѯ젨らᚒ셛즒袢珂⦂曍턩忲ᤦ㵉附꾼᜜磴庰䗘遐Ӑ흑耛㺢舿粨㺗髖�虘쨚쉉䝘뀺﫴곉핾饟躦㲡黐躝献쳿봺᫽㦭꯽智砵騩匝㓟讴糿整�뵩獺넻鶜쾪�雬㗳焽㿜仫徛妽돼ﻔ�믃昺᧯鰬⟂䈳㿖俹됯躾䵎⽦鞞㼧䭄椝ᄘ稫䒣펋猳᮷츦둅풨纏왢ီࢉ鲡鍾畋싶㦐�ݐ╝໘יּ⁍粵䚷毌卫뱉￹밉엿埞믌Ǟ愥ݸ菭狀㳌鬜뮼䥭�Ꟗ隱ꧼ፹덤毫쓱轑䟷⃹罝쇟≳籏省硋ꤍ忊华拋簊┷ޫ羮䟣짬Გ쇧䝼踦韵㕾뿖�緐蹦ﲖ땠蛹낷㒲힌濯ᏼ姙떀듮Ј鸵缕 �쾚禍䏪筝ٶ켖祺龏쪼嫋賾퐴譙덠劏ᘒ軘莗豉�耏먼睍텁絖쿫�᣽僛橆쮽ꥶ쭙릤䓫⑖ᷞ헳理ﴮퟵ琲꬏뽍츖診ꐥ莬䫏䀚ڑ툰劓௒�腔�뵈�䢭Ṅ騶䀚֩㔝튼◒싒魕롲孝䣷娝검ꅙꇊ蚇췪ᆒ㢂ꗙｺ玽颜�ᬈ⫳썁䴒受엔븼꙾Kය빁徹ᮻ縬睠꧋�ᯬ፵婝먼咗⹮傗ꗗᚐ敕ﷁไ桺筭゛⌥㞄铌ヒ퉪襖䃉渉藧蜋澃ᵒﻪ砅㷋躓롥ᗰ굮럼�廌덿㧏荝싧慾ꡠ葷꾅๳דፇᰟ鸪믵贿౮ﰾ浼쐉崾䷂㷣蠓�ᇇﭧ₥↤輵⍎▸흀ᨋ틐讔麁㐍∍ᬠⶻ柨渚袯耴隫࡟㵻邺춑웁ꭈ�䄺䄚뮫䠴嬢緃฀ᯬ筦鏽敹য়婏첯ꇇ栉䏪丩ㄍ蓡漁؀᤼䫾ഊ敮摳瑲敡洍敮摯扪ഴ㐴‰⁯扪㰼⽌敮杴栠ㄲ〲⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㘯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�歛㤐︫芾ퟒ梤醠ᒚ蕥謃宒紫﬐튓湠覃ﯯ﯍죱䧙ᳫ㡶댯嵦魆誹磧巌┸꫺侮냾䜗䉔艝졅觤䈕▲⌦◰ᕬ뇎�ﯰ踥⤑ࣝ嗉斯౫琹쩎볮꫉৤菈깄嬬껤걄焵�慄뱷쇻ꁔÅ㙆倶ᒥ呭ࠇֽ覓剐鲄闊⹄蔩幀◛兠啌甉찺ᘠ莫蹁癈ꋼɤ撅ⴰ䭐앀䆆逨ԙ∶ଙ蕕媀質洯摔錛ꨚ內줻윈꛷�喝⤺੪㜡ٕ锳╇ᑭఞꁢ揢⠦꡶脠拵资졈䄭萉䪆ࢦꞜ商萌ᔎਲ⒩ꘑ㊊↊遑ꩲ虈꫉癀䛕蠉齵⽣守쪙㐂䓍䓦࿆Й∵䧌쩙鷂搻ꀚ⟅ꅐ鍙䠝郍뾬놑瑇蔆ؔ똕쉏ㄛⓈ⠚貢팊䇃�٠앞豟燜瓆㘎夵좈�㆙셤뛏텱㐟�犋ង⪷码䁎晝柳ᘲ莳焑촊뎸䂆蠢䋐瀱ﴄ㊊礁ǂ햼耜廀촋肐뱹䆊荻赟疉胨춛얟诳꯯ꮯ鯅��믡�濟扲䭳ᘟ䂂鶒鞋쮯頋돸熥闡슶畸鍇黹䢞믉쯻꯫롙괇擱毟۞�蚵ﵖƫ䔪엯ꯕ딙庑뼘溆眽䀧芃똺㶵拋蜚邲͒踅닼棅ၫ兒﻾妿뾆澛Ꙛ羚橭ኒ⣯␭孁�풊瀗梈蚴蹡킔簂邏䡹䓊ഩ䴢锃邦Ṓꐟ楨䣳袔轄穐瀾릘ⷞ錣稐撆䇭逽ğ⬚穌濽ꊧﷲ傈룱찣콰Ⓩ綒안⻭䔬맢呲얺⾹癦署椓푏⸫飚ᄽᠼ䰚㳾苤媶蚫ᎍ뇌䃢ᬒᦑꑧ⌹姨鐓ⱞ뛆닁舱Ẫ�ﯭ璂᢮㻝�虡죀펃ᯏ콖龾係﻿鎂챡桕Ꞓ苶鶭췇ꎙ䨯⤨콨⋄䊉鑨꫅稤뽷뙪흫䣳⑒馏㑶팿칈罊蘴軩ῃ⦐Ꚇ璲彺쨋鍈猗⧏䀚ᯒ넼쑴ત딡鷬霨쵇쪾譴䘡⓫韴㊷䍚侀둵Ҹ�⋥ΐ爏⧓貒弛튴䎺歛蹂�깈ꓝ諄㌪剨ᖉ잊쓇嚤莏뵣髦喜㑖鳴ﲊ鎞覤皑萹浴鉓뙠ꦌᛉ䝚擗൥㼲䴯淦�旐谣ꩅ縞漙饞᪈遐䬮꟠펮䡹Ⰵ妎ທᚂ㈞᤹뾨鄿�㞖낷㬊㽕巩봼�㜖釱㘪匯ྏ켗⦝㞖透䁚뭈旮ᮋ钱䣩⃽⇀�颱꼍੥湤獴牥慭൥湤潢樍㐴㔠〠潢樼㰯䱥湧瑨‱㐳㌯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㜵⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚䵯ᬷჽ⬄穉⽚຿ऄĬꝅ팆ꡡﭦ婫䞈ꨍ搙跿緟౗嫙ꭄԚ桌츇�ᮓ噚�첿䙅잿嘑즀匔擄⮣攤⣣攤쉆䚒뉎䚲爔⁤괜迆䳊㯋艑㸚ᚬਦ닠哰ꋬ喴ꈓ哒麅ꡒ‖鉊駗蜸�괲혌脔椣䌆劔ㅞ㔦⁡�蝄䧴舢쌨鎎訬⼫⦋鐕㤙⌍⦳ԡ虷鄥쓰శᅢц鈈ㆢ萘줆阐⌅鄐⏛쐒扤够ᠵ場⒣⅙釀밑⿆䀒⿆⨈汫ᲤⰒ麽ᡎ䃱舌硁榒㋁蠭戄켖ᘱ鋥妋ᠩ袄ᡙ技熓┆ꮐ鍙肦⠒和ጽ쀷凴㣍ው興靘牘逧酀믷첐쏒若ⰰ鴡넗⤏扎ᴧ㠰躍﯄ᑧⶶ袑菨鳙㍀㬝�韤젛䢒཯锳蛗螥㧋벇ᓙ㌊౉ᖋࠩに⃇礫뚨흀୲↰ת캅챋莲讑洃拈슙䒗ꗂ끈霭몽홢ᬡ䗶ౢ㵉솆౉롇ॸ쌴▀��ꚑ_⨱童붰ᘑ쌧踁堾鑙쐨閈郘䦽繝ﵙ붟㰶ྫ樼릯䕽皻勮춛譏鎛竟㛋ᩕ㗒无唯锞攲㾨ꖇ極庝嚿㛍櫑곪龌㺯濫施뢩ꬳらᩦ趋᜵㨿礼繵刚Ⱬ麕谮Ḿ헋ﮛ펪㪻䎣ᆝꞘ龖蝯続瘾펷謁鈆ཝ㒷頯ꬂ㝽ষ䰢劙஻즓荥⽹蘊트䅚᛹˒그蝯껿䭕꟞ꫦ䎳炀㳘隃�覆稲鴭ꍡ꫸쁭헆췴놗Ⓨ籶램繿롟쵮ῗׁងᲿႮ㦸浳煑嶲埑ᶏ鯏埤栔苖㠣㷥醋腐́蝑쪙끓퀘䜹ᭋ흛鏥扚⽐衡ᐈﶲ颶挠ꀺ鮃辿㖞㜷ἷꬳ깝鷱次겗⧷襶駧ᶞ�鉞ழ쎢鳿㱶爥ក㚊�裋뜛ᬊᬛ娓䡩辍웭눡嶴絑㨅閏獂㽌院厰礲ਮ❿췫馣說鼢㷛䫌紩鍒곕롙仫┻꾯庽洞៍簶緶珝ꨢ䚳뱂䩕﮷麸ﰰ믹뢨ㆉ⬚ﻚ�빊㵅㧔쮖誘죽䳨ऽ钉吪헶㊱㦰빃⛨ဦ볞制둛쫆괭ᖿ�阺᮳뚱뭭䳬婄媷袼쬦阀먷䮥追蝙髜粼嬶ྋ纶◪⠻≝⇠啀楆��嗗썷礨겹绖ﲏ쏚殩鼵끶䃷驽핳蓟�癳꟝タ퓛謰㿤뿶⋬ཿ旲땭퓶및沶﷯Ͼર঻�ﲐ�訩뒤躖ⷛ븏ᢩ濯蟔诔ే⿒⇏儭䢽�ᡈ쬥�琀势ྩ뜃�ꤠഝ剷ತ㚱ឩ㸀槞謴เᨄ槐᷒琄꒡嶌髲炤쇮䌚栀剗邺ි悎膴琤폛酒㨀踔ٴ⑓㩒券䙇誥⎙�铢炤煯䜊̺鈩ᴩ瘝⥾歇㫸沍槟���迠蝊녣쑿㔣뻻둳劾ᵯ鲺潱絛�Ý섰ꤍ੥湤獴牥慭൥湤潢樍㐴㘠〠潢樼㰯䱥湧瑨‱ㄸ㘯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㜷⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚孫孇ჾ⬋紬跶㉻ᤈƻ傚⪤⛊鯩莰轝脭᧹飖ﾾ�쨺뙵㦲৤䇒桶콼珹是➔抍㖡ᑧ⣊꼷칥ᆂ焹血왛⽂㒞琨駠堄ﳋ穀ㅤ䤄㙄㋄홄瀦님慯劒째鞽怲餧䝓亦ҝ鲍ᢅ倌ꬿ첆Ꮬ恫足腅狰픹釄䖂�酱鹴㐚ᜐ⥁䫺沆ӣ邊煄㫊逄锝ぢ눢ģ뤨ሰኑ䣀䡅갸鈤ꤎᠹꬎᣅꬎᡅ턜つ㈤恰ᐝ勠굄췈鎷ꐺྉ唗豷ᨥ䱹韅តɸ뗧鏱㔢鼡䗱�镧ᑊ⌏쀠⤗ݠ쒠㩠쒬㩠⒯㩠ꐨ��隇̰뉺ᖀ冲㸁ೖ갑゘斞䁚⾾၌�牪佒푈袦鑢舛�ः솫ᔘꠑस妱ሑ㻉G怐ꬎ٢倝﹆쵋蒩鑔ތꑞ䕠摡⤋砑⁖膖䋳ꋥ혊⛴苵㈏萣ꭖ到㰧艔쐃낙뱖㔥䠒ᚃ萔㑞롁擅梒ꚨ멌ᱢ␑⪙鞁关辄兢셅䨨鏪肑诪聑苪聑닪耡ꑑ읉샟븝ﰹ뺟�菑췸갹渮曳ڭ囅텅�揟뷃款ൾ᷼㚛뗓姛ﳤ餷펳晰⊴診掴盆슎ஃꎺ滈풓몦풧䙷㟍ﳶ氾륩ܧ靨�Ž滩릚䲛퇟鎋후ꞃ㭇鉺⎡ᴢ넵鋜䔒༝৷䜒﨣턵ힰ錵뇜冄뾔≃Ꭻ췘�덒餟ᆀཊ聓�怘巵ퟓꑿ滾浫뻝檾뢕陮෫亹땺몽薗듈몹䣋싉畩䥽榡뷺䋶Ớ崻踃쭈棯䢶ᓘ폺䡞Ჶ덽慣⯨഻槔칵凳히穓‿⛿输彆얲馊鸖㡪ⷨﵢ�⥓횫养缥Ӽ봙齏ꚗ逜㸿쬊㖹湮뇹䜈㪻ṏ斔풫⟟藑諒攣궲믶땂⭝棡奨옢긮ṟ緍ꮾ﫭빾᧖�找鸆媓蚰Ꙥ榐紲钺俒꙽㋺ⷻ搽酳켾⥷ꄝ係爱穘权�싟掟�攊崍ᨺ랦裤垊룎뭝䥄봇壚↕ꕦ特႓믣뺙ﰎ皬ⴅ赝䆻䪽᭷⮿瓎퇕㫸뚝�ᬱ櫁䷚풇撷㷩쏅늳ꔏ㝒봙졝ﾁ㰱洢྽뀍埒끒螞옉㬜儽ⵯ嫲剣�揧宷䆆閝䅟荬Ệ釻哟轀⼜露魟辯ꩯ熕篫뛼瘼濟俏魩歂䊫泏橸�샂쀯퉬輮㚧爵暍澴㾘潟魰蜾坾辖뜬쫅⸉᏾㼁؀椄睫ഊ敮摳瑲敡洍敮摯扪ഴ㐷‰⁯扪㰼⽌敮杴栠ㄵ㈷⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㜯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�伛䜔︫⏵ꕕ嗯鲹輔䔂助ꦣᘅ�㾸�躌凂뿯矎㯀눉℔묟㍻鴽�쫦䐪枾ᭅ嘖겢⃀⦣㴃꾌ഌ灱虁呎ୈ쩙쬠⬗᱀훊斦쪤뱣㻙⢟擅ꨠ⊲匡쪊埑㇧᱔ኡ㦪ъ肤눓逕婫䗚ढꂲڭ쥙䙐鯀࿈⤲踵蓶摝戔聠ㅐ哤銬╅鸄斘䲰䀓搄쾜ल扢츄ᦉс䚆䠠죈혱艳袘㌅ꀠ뭑᥃늛聂悔�ඔ妚Ⅵ벖㔃搅奥艥괌ﰟ≳㚐ᆓ偀䘒䴍摤쌲౤擏㈌ɉ阵怷᝝ⱼ塴솆ⶺ烄걘ณ갓縖戹蟚该僈ڱᰊ�ۇ챩๮ቾᲧ鐅餒唠宔Ђ駑䳫끡䑓晐㓠䂕조ꀜ뇎ช禉采䘐쭙떘馋윣䤬醼⁒拎�⽤᪂㰕ᒕ㟥뤄鐄日굘蒼⁎妱ථ뀉섂祁仹꣙똀ᦩ⃈䠒㞄홋ᗨ達탢펐臘ᢍ〆ⷚ䝒炩같⃑▢れ松ᆕ愣䭃綄ꉕీ攷ꫠ䕮萌忖‣惭얋昸䈾趛菦桽㖟ﵤ돉焊䓸ﶊ��暟災물鼬磗燝ᰢ磠ꟕ�뎿鱞㖇Ꝉ练䬯彂쓟춛징�켾꿷Ꞌ쮋뮫�ꎏ鎓�爵䎩๴읮᫨늰㵛ꧺ㐞훥ჵ艘둪봮�ফ༵ᤱ롡늾㙹ꡌ댷銞퟊恵뤺鿌ன潉⹭彷㵬篇鷦癷ﻨ蟯諪䡺㷼卺紋刅鉼ꗗ讳ᅺ厂టέ碄췾ﻲ��践ͧ荁䏱耖淜씏⠛鍩벥뉚뽞䱧讵揄ة䅦湾彌�᳎ꇷ㧾櫶錏洖䠫⣩⡯끖Ꜷ䥆틧諲칗Ⴊᖷ単�蠦�퍍䆕㖅੢㞅꺬떩쁶傔꿭跤藗䩱閦욆楞巓䶣欌䧟䏣㘴픬ᶺ桌⡏쟭ꫧ㨿砿姭�蟚㒺鹃없眼不㹫ຖ玤凳盹ꦠ�韔⡅奲뻙微ꚳ锴ꊟ辖砭圣撖橿﷙즇여鬸ꫠퟞ읷헿Ʋ状ꫮ䣔휝�櫽兯꾖靠嫿᱿鮛瑯㞹Ắꄟ짉蟓헲爱괶✜睰뛓Μ礉꽹肄Β᭷륱힛�䛚監뀜⽫䦚�寭⋟Ᵽ덩ឦ똋楨팮ꢶண뭨谭ዺ榋쾥垗븩緝ᆞ秩덻喝曄彗磡護牟｛⾫ﾾ蒓込媳긞◜⋝걳ᮯ楬ꩇ鱼ྍ�퐓闵崴铋펡枸봇矓翷㙾䆩яᏽ埜䶃윹耱紜ꎟ䖻렽ힾ县ᢖᅊ귔傿搂浕櫼ꉒ䜲鸩࿺뙚駚흳荷�긞ᚼ�뭺剱럆얎犦펳鳝휟Őᠼᕮ荄輧ꢻ㻯�㺸㼍嗩촾뇿虠晅몍敼㰹ྉ엒乺➵筎➷�罴஛䥋ꣽ㝬쾦슗䞪㉨ॽ팤㱼큢Ἵ౟ﵥ똵郩篊멳᣺鷦꫆綗↬ﲣꇤ䆬ऑ㇖䲛Ⅼ豷ౡ폀﯌蝲੦ၱ솗뜧ꢙ᷿⏉䴱並윌혎밆맟᫁ኳ룛ޱ⍇깕關谋ꎹㇼ⑛ᾴ䢭쵄ꦂ�ꅳﶞꤳ毒몛⋖썋ꪇꕄᴔ챺厷릆⥯䵈Ꟑ뼂ఀᵴˏഊ敮摳瑲敡洍敮摯扪ഴ㐸‰⁯扪㰼⽌敮杴栠ㄳㄳ⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸〯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�伣䜌﹗䛪䯻䋆鑎✁쉛钇ᰬ䒔ꀐ퓲�☡夒㙁铞Ϭ랞ﻬ훙撍㗎☰ǥ褆퀉 㸈瀆荊밡␁셐틉털傐豳લ煑♧殂ᗵ찋ܯM풕㎙㠓錂澒鎕猰⧪쁺႔ᠥ焱會䁬֬旄�ᔷ솊ݘ닊鰁⃏톀樄䙎ᇛᇛ偯솲趈ꈁ汃봃怛炬邢⊶醭⊶醃�聠ၴ斈ڱ챋賔ៈ؉鐺쬨晁悐䜄ꅁ꿖顫ౖ䥁큑켨⭢ᬑᖱ跨喃洔ﾐ浤�Ƀ嘵碀鑝′Ӫହ䙎簡츳ꅄ䒜桒鼩ᩲ囧╆廧敃Ḥ幧᥹⮈浄헥犠ꢙ⢁곂둓犲誓⑫뱎諄⦊╹豤况⬎ꄔ᷈㽱�桸໐⤯ኾޱ⚕꼗ᘕ㜢衿鹟挐�줫휀⎭⅙㑫沲⭲ဏ띖斎ᇉ⫙�묂Ẋⰲ틊৉硄镥䙚ᇑᩏ₲ࢌ苊큸깯䅬썹閱൶䬐�䒶蟥Έ垑淨؃⸤⽑绸탻㳐ᵨ춷눃ᤌ箧ϝꡅ젛喅弙䜕붋伟㿖�톯楣⎤￪嶌빏꫞塞튿᭍෴뻍︮ꠞＲ窜㴬穧鏙簳嗗덹픻鯍꾪祿꥾⛣ꯟ樑꼵鬏蝔ﺆ얏몿�ﱗ㾇┒껳Ⰾ鿷摵僇Ꮤ軗ꈛ⏉慑ꌊ䔵瑕嵆硑ﶳ⠁鹗퍅㕿퇨叶㕽췣포脗浞螇녪垬扒樲땐捷뎊릨扗핣塥뎱顭ꦃ顷鬽㰡ꏋ�慺픰쵭♱瞴❙躆⢀伖烃巉箚쌃鈇次꪿ᣍ᜵佺됉᷌障涺�桛룕ⷤ�斷郳딈淚ꍍ쵄랦ඍ႟퟾ཻ距ൃ測뭷䔨ꪾꯪ쿓殄춆പ툣狞䎤⮪큕郻ᮖ슅雳⊧龸엘츭虰�ﯤ횶秘渒壟뭬መᩡ�跍䑚펶贐黗纝ᘳ�ῃꍛ࿤ቑ䯿聽㯆ᙕ흕뒞ൖ御Ⱶभ璤�䈪ꪶꯪ熽䝾腲ㆄ勔푖˱붵鿶�国잭摒毺轛纣莔�쮞헜皜�ϥᑳⶕ䓱鶞ޭ礹똽鬃ᚢ娪靂អ褺뫣�钛辫돋㝗玿縵矛痫噵뫵皇츠锯⬫匭׬㨕ソ礪ᾼ灈ǳ빁ध彗ꐳ㴏矕ﳾ爾빛㳛䛷핤㲭憎웗௣<�䰞䀋㳽฀䮅落蜥ᓕ푕歇㷊呞嚅〾뙏儼녅灺췋࠽뮗檛ﲹ簴⳥脘ꤎ῍〓㖺ᩏ潾䅋䩃壎㪛崽뺀蘿΅៣ⷷ弩㡴嶘꺼⍻熕부鯙謭�୩㭻⾶ᾗ�넟뫛읣폰꼀̀뗧ⳋഊ敮摳瑲敡洍敮摯扪ഴ㐹‰⁯扪㰼⽌敮杴栠ㄲ㤸⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㈯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�佛䜐ﴫ⯵ꕽ꣯뜔䗂ꑒ퍄⨂�Ὤࣂ딫揔筦贱別ഔॹ鷺杧矧㪓듒쪙撔䬪۾뗊偢섩୞酶Ⰴ䕎㑑儖䵒횊☫魘錹⛇쮈ᬢத밡ᚬ㑎ԭ᪯舓䵐↋⚪䑎⨦覓喲킐혪䗏艑饄䌪ߑ墕ᇂ熙䙓擉䍂䙈䄙䅉㨂験뮤貵躥఩Ȃ᦭谳᳗ᡈ腘≰ꀹ鸁ⷞ讎祉∡䜰∡䟰抇᱑謎㦢౲࠘䋙ꚠ⇤⡰࠹ਞ䊎ʈᰨ靚䣈৬ᝄ�稒䬉划嵖쒏踐Ḗ겳䛡襑媂㤊⊧㤞፞Ⱳ盈ᆜ䣈ᆊู拑ⅇᐝ隈鋨倚ꖢ⍮૎⍧긅♖篆脞뎆렪願僉剔隂䜤�ڎȷ䟱䙙⾬愁C⒫氐瘽爄愍䇑蒌ࡐ涊∡䞖밞㦲ノ嵝몄䌙췱ʌ跥疓蕷ꉣ뜨ሀ嫇辜졊ᐮ툉牮獏⊡鼥㉲ӊ涀ꓙ茋䩖ⓤ䢉ꆲᔻӈ뱫࣡뷦钄ᷩ땴皌쫋⺤頠䧯ꉭ䅋呯�뼷ῇ瞋�ퟸ簺鱞Ⲗ匴�쇅檺呺ꃟ뺅닝딺溎퀫뺈⟍쟷�仇鎫痢࿘낒玢딚⸦矍턥㨾끊糖累ꞟ圇뎫쭹ﯵ噹租땱ྥ妯⥵铦嵊�ꔯ麳緆㬽돣﻿⃤䎹굪Ꮱ葺큄狁疿㚺㤸鎫༯䙨뢓헝철�㾍韜煼凮璜纤簲鶯烞โ왟�ၶ჈⪶㸿鬸䡞欝�ⱶᝆｅ懏�㰣곩�㰉휷络忿铤놨剨쉃૓ᚅ␔骸䎡侯곭㗦䲧螜򳢋蜆欪෼秐䭃椝ꭷ椈筨缦猲糋飜઱઩હᖜ⺇鵔寇腓깃螋콧줏勀榄淪㔁茱䘺㿰옘鸠댙怨았㵺ﰌ풃ꑱҦ磻귒췑೵ﾉꝦ㡛鱟圀횴畛Ꭻ遪闲槐噹볶킦㔬ܴஶ힃勥♕湒缎ẋ譡ꐪ๟珸㴹췡樎힗ꍼ檰軯ⵯ欖럱熵띎�絚﮸�ᮟ�滛拝綛몊査භ�鱗瓼읬�뤲췱≭漏㊟镍툌់쥴직ꜿ鸬晗鎟娕戭陧桁헾迚ឧ龮캯鬛별圳ﻛ�휨碈⸫�馾᧤댖珽禷롅탺㣺㈪ꦰ斖䏞﫣儱㺿븮滧鎊ㇹ鐈㴻죎᡼ꥂ䠸寜ꢏ뙭耶�溴偏ɹ睳ڻ헇헇�獉緺븷둾뚱䀎��폐݁ή㟺绾Ṏ魋㧕䬹�鑭�猩읺⤧뷇杳⧇稩쟐綱钣絭篘閅铣뾾铿ᅠs䢗뼍੥湤獴牥慭൥湤潢樍㐵〠〠潢樼㰯䱥湧瑨‱㌳㌯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠲⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚䭯ᬷჾ⬄穩⽚캐쌇င袜Ẋᙨ惻⛨ꁚꩣ壕ᚊ賆ﾾ㍃儫헞딕삮淤⃩펒썹㾸ẓ㗖硌怀눀㓠ᔸ莈ʼ䇲ˈ碧鮃䄴Һ✙઺➛¼賙骐ద∈䂓傟㢓䢁㟙ॹ⚓锼܃阹㎊Ⱀ⡊⊚냋�갵脑௎氅觤갎⍧肜豘ņ搠倔쐼吴枙䜒�褔㆏豂ǌ⍓င٭咄ہ⩢鑓胭茠둀ٝ቙�兤ᑅ⫾认튳ꆑꋰ䁫ゐ⋦ᇄ낎랰蕥ἲ辔ᔱ輜쓾젼爖㴰ᠾ嵩ꏡ錔╆兗덱ꊌ黬쀸Ʌ죈⭲옅ည譪䥇貢⋦释㏦释㏦釋㏦釵饧֭쒆࢛䑦콟⨯溴싃讓鵈᦯콄ಕ姾竒司偟仡촁夈帑顲쑛∹䇼锥벜頳錢㉤픳뉁좂〧蹙偯皌ꠦꞺՠ䒊퀐בֿ遣꒧炰ኩ糬ᐊꂈ礄춑쀼ꋚ㐰辔閂祤ᓄ셀㧊븈♘鑽ᄙ椴䗇त樹癭�州᱐茰㢍ℶ塰奏䤦ਧ齸믦럙浻덩웋遲狕谗羶㍮ퟳ엺汳뭌縼殗埳鿪쿇迥ꋾ鵮랞듋瘽넣긔៎㽟嶯ᙟ뻰䍺ｾ鿭梨瀽妬㚋떮ﻊ⇙粘栥뇦瓚鰴∆ﲀ�悛珶龕䯎振⭛㛧㌖둡짎ﺞ괌㒧ԝ話迶뎋畻뎚垵እ쒹摇�ᤤ짪ꔎ෶硋覵ಔ�ꏌꛥ僌⋆잰鑃떢飍얭�㒮ꏱ閆虩勮桬ꖁℚ蝥㟶먴ꔧ癩굟蹷쟖▏率莢狨圹㺛쫏鷃Ꮹⱌ츖逶�臰㶏넌მﲒूڈ⺿슝鲔틘槬̴뺣ꄭ贍䌴飊ᦫ鸯ꠏ쏸醙轢넸ࣺ䶁ﾟ⦞뱉挨뿺⾵䧟ἵ쾖�㉄隬쏽⹍眳ᕝ䟣⬍ී䃮桬ꖁƚ褥埪㛶㙫릥볨멽꾇述ⱼ十쁢뛐澶쳶귅溏츈푁䥮ꂽ瘋꼪�꼤灼◙궲託订袁㒲�䥺坻篩麾֩혃蓝Ѿ㹮竌磜纝␚ꕠ귕篨蠠죻Ҿ낎狶젗�犅髮즴馭㞿곦Ⱞ泎㤵㾯䞶領撱￢翅Ἳ꧳癸囐픬礥놕䞑ꪞꧪ駂ぅꠃ劬由㻀茪ྪ㳨Ğ껲蜟幝푺䵐맠ṍ멛�原Ạ䭟ꝋ梠䱽뺿흻磙뜷㢶顃駮糮埙뺺�ṛ鼧 䗋䡀껗ᰥ�ຎῶ˭鈭퓪ᯢ庲�봢漕眴塩�൵䌥햡鋲ဍꆿ硣꽤쀕镽뿊忉ᠨ䣽�揮짡퐵᭳�뱚襝掎딱쟴M힘捭쳑࿑䀙鵣罣軰홲�᭳둯㊇５怀ಈഊ敮摳瑲敡洍敮摯扪ഴ㔱‰⁯扪㰼⽌敮杴栠ㄴ㔳⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸ㄯ丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�丛䤐ﶕ零旳낞빕徤⠒虽䁉됈硃㱸뇢떑㇚箪種☰踡ँ洤睗埵꧓㕝蹷䤫궼䭆䗋᧭ᤸ斓豸R⻈鲠벑㥑蘿ᠤ䔮㇈訢俎婅춓㌖瘂걊뉲瘪㦶쩞攒䀪✁Ǟ褗쨑⣋䩉ᤛ⊣಄ǯ땖웹쳈⣃羀Ⴙ⟇젩䏬폃龡鄲텫䛰ᆣ⃸䡞䞊㈯⮫觗쎞굎芌뉆嘶ᘈ㰀脞憃馰밹⁒홛䄁蠄䔠觙⑥ꦬȟ鑸퓂䟰쉇⒞蜅泄ꚁ㠅蹷槡⍱㚼薏氹⨋Ἱ㘪ꜭ䝥ፐ뇍좚挋ﱱ嘢甆䠢Թ츅뙰่젳쥺踓굥帀⊎쿁䜄畀⍇藐ꀛ踅쐢魬ꍄ엄櫏ᘼꀣ䟅宵늞蝳沎ᄧ�ⰾ㚚✓ﮐ⑧�쯩⥑㇅퇉搬喲쨃馗䕳ꀲ퉎嚉䁁돆�ꠄͤ妛㸘ꃀ⮃㪒災灀冐坄␒छ㠈ᑉ泡⌦䇰醌⃸䡢脠⤉ᬑ㺲晛᰽쪢㽐឴搋ᾃ鄈塙ᦛৎ쩷ᄨみ堪為膲਄솽繝뵕맚㮓厬헱禵徝걯㞫䵖픑衆䐘꩎븚麗Ꮳ秤촛곳坵㫹筞埻쯹짥撡䱵볼랠曼�晹붮웳溺᫗ᾖꮺᩏ⸾缭꼗匘⽗杺鐨▨嚏㊎ᐶ�⁊罞趗ꭩ뷢䃪돟侖坯ߋ毄鷚⺉廭샩ꟙ엧䕽疅䅒ﰲﱶ벧甉瞿庬貾ⶵ衩懲傍Kㄒᚏ詒୭꜇붍汫�ꁺ᚛钷�ས㒅龜퇍ⰵহ㝛迈劓꧝눔ଓ纘৺界�렻ᕌ셎묏旷楸馞㗳呇鮟釣䞺᰹红컟㦦籛桭瑬汴惘跭浫�곰䠹⼶㒔妾絯舟遘橠੫禘㗽㉘筬䗛컧䆗茰籁죹䖉旄㲼豴ꏘ崶苖憤뽧둼뇷Ŏ㣐囖뻚⭭ͧᬏ휦뉞嵝걦韫鈏뮑辖唽鼭侳ཫ䈣赆ꥈ횶ꂭ冶ꭑ�乯쑺㱞縹䬴퉉殔㠴ண᠃㨣愔ᷮ뉼ㄏ⏴廨囎㜶벞곖螋⥸�龋槿啵㐇׿ᅊᜮ땅韺ꋋൔᏜ焷텓㏑蟭፝㯑絣ꉭ⟚洓䭟헖篗鋪﫫心构翜됵绲㘛蟁ﭟᏧ봇홾힁紿魎뙛画䯗웹筀얷蔊㽌׽搪鹁獣瘨嵲퇹庨븕꫟ᒪ묫哗௕땂畹鮍⤏搿ⱔ藺䥹죺憡뫿腐蕊뵐ꤕ⩭૕�ꫯ藪审謁촦ᜇ쌺꧓῔䘾䪨枡ﳆ겥튅킰曽珕鮢赲宣태혺ി䚝ꢃᵼ⏪䀛ꈶ眏˥�뜶暛ඕ쥶ャꯔ࿭ꁶ껮뻐ᚆ榋⾃뛧퍁봭㽭眝俛릿㯬蟝덥룜ᯣ냐捧쉭쿠燝汨᲍ȷ㓱횎슝뙎泾】ꥂᬕ��漮﷾ㅞ蜇㞽쯿Ɉ풲菡ﶬ뾱Ͻ탼ਓ蜏䍴㬝蛻玛암粥愒튯⁡＿Ć¨䀁�੥湤獴牥慭൥湤潢樍㐵㈠〠潢樼㰯䱥湧瑨‱㐹㐯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㜷⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚�ჽᔂ絩偀丠ࡠ㬅騶洃�呫儤䎖釤暸�굋⳥툘緐靳㬜麥䨫�醖᭖釉ಜꈬ込㋆〈쫄쐠⪫⎃꒬늲褟断밖䃊ܞ鎍ਦグ⨤Ḍ꿑쨣꽢㦨錜嗂㢀ꑲႫ갲縸迬衴恄䁖Ⴒ㘺㏢듙藗죛㪹ꊠꃈ秃⠂ꄴ읙删脜⍂賈핻䊌ᣘἡ䛦琽ⅆຂ鰲�䞋枸㊤�⿾ከ挺㱥ꀀ芽퇊壋뚆肂杤铡��䊌ꃅȱ若ᢆ柀獖ᢂ뤐萘쥳⑮勢롖掂萫䭀숕᱘ኮნ鉰攝㠿첢땎偐홉ᑭ୫ᛳ㚋觶力䎌⃁锍슕䎌␹쑈숕�⍇ᤇߤ⸔ԡ뢑秣讑�롨渷⁎䢘拦齾౬柌舐⍉縞찹믊쑦ḏ뉸晗馻킣Ѵ藜㌊ᴠ偠嬀謼官㋌໧谎׫鉐哠嗮■⁞눂⎜槄ꩰ㋓⣟玛ġ蚤戄쵙䗄࠲௑≢쐨ꎰ譕쀐倐헳뾇꽇鿦럋ꈹ氮䛩脮뼏⺗춂羾碁녿ꃋ蘇旝歵㱼莎蕓蘧쎓�玱頯蝯긔禖詣뇫戜蹮髩擖鲼鴮閻ｰ笂쏓泜첖ź䷫볆셊욦搜戴썗췸䇀㍑㏸⥪혂버睭쏹᠝Ỏ㾞ᇑ쁑ᛙ੡u㌐߈턠斖Ⱜ겁褆ﱎۋ톢뉢싀ۘﯡ꾳煿⽢敄㝼㍅껯煯砸鵟벫짲ኖᱹַ⁖遪횲裚겏㭓ꪦ呍ꦚ퉶卖ᥗ膯⁬ㄭ뫋칄磛烔�濣㬛嵳헱㌶퓛顪掷�㛼⩪�ࢺ఺슌纚퉏䘟봝ⶊ䷗껷鸼폑㿓晸㒟ꈩ枊蛇Խ黼菩㛼猲ể븘㜋盞ﱼ㊟仆쿚寰㕟鲡녕יּ漟鲾鶼鬵㜷碈霥㻭ﵘ뱢䮨⏴嶳ꠥꝒ닛뉿ᨥ霜䯉楳짮뮕糖횿廎濡듾㳿뙔鲑⽻∡䈖뇙䲊ﷆꒌ⻞崭덱괶璉끝튃㜘É懛玾跀לּ⃭푋腟梼餬⾴丑ꇹ仮氯瞶쪝봫瞴⪑ꚓ㯞伖ᮓ㽣捻᭗淼瘛�줷듍蘙붱럚㟔睚烷韘ﶯ᷻䗯ⲷ뙐ᄶ匑鼜ᕌ쇣꨷ꖥ罗ﶾ틻ꦔ韯罐赝�ﮉ곞啤揕ᱟ�䎽꩓껗䍗�ꨞ㪿�Ḻ�賞겇㛽�䌛퀾�溳瓚懭톋꟬曉뗡榰뛷칸⿚쩿ҿ妪굿勍뚻哓뷶剷ﰣ粖힝ﻘ⿜Ɐ貸ﻼ䦎઻ꏺ突ﴻꑌ鷫س者㌚佦址㲿뿠猺租�ﮯ껇ꌙ㽵롰傲痊݊᭫ﯽ㦹ﲴ朵꺫⛄ߕ⢍勺ኌꐗ童▾够翷摓龬箘汞靬䴶糍撿锩崱�뛨㯚籸䠛絡뭶欩긲ᡣ罢骕씸멮蘇폥쿏誵㕹㦋⭶㖸؟奭㨚画탢낯㯷疻햕ꪻ굄ᗔ뵡눕琂ﺰ릺ꏲ㮕랹Ｋ쀀탶彔ഊ敮摳瑲敡洍敮摯扪ഴ㔳‰⁯扪㰼⽌敮杴栠ㄵ㔹⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㜯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�漛㜐︫Ѻ椏헲㔤ᜈౘ䦋㢰簓籐겵ꍚ턚늌웿뻟ಗ鉢�䅛픬ἳ诃듒쩓㋊⟾랪໼য䱭餠施Ⰽ쨦夛镳눘潚Ꙫ䶍㟡匛䗂ܼ舵䰸ᗰϡ嗴㔓ꑢ鑝䄥∦ꊪ浤⊩㫉ᥭꁇ耠ꍙ僐䘙ጌ卖ᥫ≓탛變ᐔ矖ㅅꀠє*鈝ᄔ낃䫊遍䱁م�‣ゐ怠⎂ᔨ좈軹ᧈ衬끠‣醌ᆛ襥ᣈꢅ㌔뉚뎦⚁ૂꔆ연菕쨚콠ᙫ趌奐臥䉱歫䙤붲仴ͻ뎅஼揎낒┣₃苬而뚥༎㈂㬭㣈袲칁䚲㈋᥉좨擔礬⢧ﲬ勎蠮ხ౻駙㯫�鱦ᱸ痎넵뱓칻᧳ꂢ傤ᱩ馅౦༊㉂戋쇬⻛ᧁ쵣Й奧皞혬跰큎⠬횲韰モ紎⎸脩볂᱌䆐귙ڄॗ쬘䞬攪�靨覝菍偁녂᳧臝ᠭ伄좈Ო⅀䘲貈ᵐ謌뢑됕ꨆ◈ꍖ擄⸑祡ሣ轖醕壃ሄ⋋赞鄓榑逿䚨�搶⪢쁚Ⅻ䡀蜈ᤑ᪼硑뵕뙺妽濧齇폪Π恎ꯣ檰᲻䃬嬞㬸郵滏쿵듧練ퟺꏪ�뚽奔⟍韅爱ꯞ�⛧럕瓖�⳴횿ᵺ㱏溯髪ꣿ㫺∾擹ꟐၩѼ㞙嶊纮﹮悔ď坣ꢇ剴੓ￚ뚋妻桾낚奤䓔⇚顤灮㴘뢢꼘ᴷ벙鴵Ⓞڷ躏ꦫ썼⫰툏ꨨ襝莛ꭦ繽㚟淈徂꺛혌㹍츗쪯邊ꍐꘟ䓪᩷⊥䜠贙楚ℍ콇쨇ꌠഏ≵轆쩧ꓵ⎐ሣ륃�㸣⊵笠ꔝ䢹Ꟙ跔斤憅퐿Ꮹ㞯ι퇙ਞꛔ輀꼅백⯰쇓폁쑝惜⍢噺릿腏찶夅蓱쾴टꒇ릛�칩췎훬둏�壬ꨴ壽泻䢷鳹䆉堎�蛎뼵ꏱ摶ƅ沖娬�漷ૄ傚涮㛎鶮뜥電뢍뛄檋�幰便퍒긳헊쇳䋯奛ڋ텼㙮昋ꕻ嫂惵몴臋ﶂ�㫂គਡ䫥蛈阄㥡ꬊ魾뿽㈴䡘싑膳켆㷐鮣魍뵈⺢蟇ඦ얄召帥淬鄆Ϊ纙跗ᓿぅ둾왛햟뙧靅鶊⁌Ⅼ텓⹈鶞⭿꜂⢅䋄䋪ᚆ먣ꋞ뺃訽꧘鏼㦚갣㯲䖊윎蝲鏪꒬苨劊⾐紇奶᝗�⪸鑨쨞뭭輍禵쮋훛ﻠ掠咝谾些㭅ꖚ⥓ᶷ罦ﱳ㳤틶ﭤ㳆陾㬟㟳쇢盚ﰸ梧鏱保ၸ뗳⇂䥵뿓滢狖彣ሷ緼뫿펇ꫨ䮄戳羲ꚹ欺⵿꿚ᬰ⶯ꝏ䎠ଂ뢂潵ⳉ擫霒��準⯭ꢆ횉ꯉ�촽㪻벘뜷덱녌ꋄ鼒璯ഢ秇뷤ᙣ罭ᣛ갛筻뢼촟᥊⚅劎䉘쬤󃅐刮�짼ꂷὌ詄⩅胢똽훦헩ẇ鋿꟦껾㟧⹫庬꽳琬⯧⩵짭䡝珇奮螳虝쾑혺걝�墰￥ﬧ眲쭔䮥཈渭헼晲읲ﳇ둊䩃౛盧꾍䕢Ⱂ襨橿轃ꏾ㾹뽭犛�▽黜簵졷덉㏎餞䲿㭿㟭靈퍐블澺㓔ﮗ´ڬ弚繞踞᳼◀n᠗欍੥湤獴牥慭൥湤潢樍㐵㐠〠潢樼㰯䱥湧瑨‱㐵㌯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠱⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚䵯ᬷჽ⬄穩໕鋃켅舀雓ꉩ툦끼፼傭딭䓑᪲賆ﾾ澆䮩皤݉佃๧ಗ䬗鉖媹邌誖罉᧫ᡘ敂惠鑵쓀⬛Հ䰲✪ᝥ乒鸒荚祼ꢵ੤ᡠ懏⯗ꑢበ啲걞㮕䒽긅ѥ琔떨貱沭乀䇦ퟬᭆꏖ䁑遑욑攄콝러魶䂡曤閉乆愣楁낑ꉦЛ딖Л땥摠ꎮԙ䖚蠑⦂邑啄Ⓢĥ䅞釥ꂣঊᰜފ誄驨ነ靹㖐梐嘔谠�萡訶も赘悛኱⼄ᬩЛ䥬ၬ푢͟呻䆰儧䘈왪쬌夃␶䂬֩谬偠ᯈ먥ⴲ⒚볈ɐⶲꡬ⚠⒲᪕慙䌪Ⅲ諵숁櫆蘒㋘ࡆ撰ᆼ좸颴졠⍺캖莍⠫㯘䢎뵷끑ߎ陇쬮뉫㨊䉒豸쨥䛂臇%䏍爍䔶褅ᧁ逓皙☧౱劼掍삭悘⮦⑈봄辁뾒‬锤๶ⷉ⨜꩔焌兹䶂퀗嫪Յ炅苳摙蘂행뛲퉤ᅍ裒敏崒饗�䄁⢱圑㚂懖≬き䂰셟꽟土꬏鎫喍嚓��타窭疨ປ꾫뷹采㟩韵갷澰큻㑐딷陭䂫莣檿磌嵾駌ꭏ 墍횲叴╯⠇ꋼ넺鳼㵯꫽瘾㪟Ⲕꤎ�옻⾇盨쿙琊闡늽䲡�읺遼䨠唏橧ೂ݈꠾睔ෛ妎噗ﳳꢝ쾦꽮ﲼ洯ꬲ딬ॏజ黍踿⾚謋౺씟鍿辮﮻ᾜ㗋踪�☌㬘惞삄㤦೭阉㭼믑ꆍ踭㪮弧ꖵึ鉎䟷霭頭楌틸�瑙�꒦䯏�捬ໟ漋㼼秸쏦ꑝ翽뢯�ﾸ뱘쵎껺뮜㈿综诫ꗴ뷚鲟﹝ﯱ�鯶ꍯ媖伖欝嵴䲏치中禢๹≫歛葮럶掊寯훜�❦孿뽗甎㹽宠糴탷挾쮙躽磿׺௢뙲䤹춮禶鷧覒巪娖失匕뙑ꕟ㩕࿞蓌ﴷꄭꏝ⹿瀾㥮犜ﱨ킏᧍芽ᏸ쁱갷㛊춳忽횶ꭅ뭪縢緐鰴쭦燜⁷擈疹�肪뷼쫃㌿ꊬ㒺㱯阗쟋�挎✗쵼뙨䙧뎓闲띰됼퍨�ᵉ蓪﫰긛홈쓯쵤㩛鲂攒⩭࿃発┤勺雄묤ﳿ㦙�럲㍎�鬔ꖋ嵘៨韛窳诳黐ퟅ湽౲�ໟŴ쀔䃥ఄ孥윸៭ﴺ깩逈柝젗ሃ輷竍࠙劼嚻穀黯炎뚟ꧣ/믪ퟅ됓뀐離팜㑼脨㽘請쥶鸦權ꀂ�鷋ݫ嗓᷺剾า袽᩼➑�髊성蔂戁꥿ㅟᛳ攱弖ㅟᛳ綋襲╷楳퉷ﶠ᳽娧ᚃ㇞ꉣ㘺呴沿予殝粏醯槺甶߿僨া忇漸ࢅ菐쬁蔼筽擤·셶빿㙙暝狱牽弽앻筷꺹�閹㧹ᱲ�ㅂ뻳憗깗봻肐໙�都͂ꚗᰲ폮郝看禼ﷂ睰실݁쾶景ꏢ弁؀�䪮ഊ敮摳瑲敡洍敮摯扪ഴ㔵‰⁯扪㰼⽌敮杴栠ㄳ㈲⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸ㄯ丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�伛䤐ﴫⷭ敳墦믺宊∁륄쥪ꎘᯢ͘堞撌盹꫚챌낁₤㷘繶睵핻啝�ន噚릘貲쒟ꑈ✆嚑ᗠᑥ駢镵㈧⢛ᶃꢜଌ〱쯤겼뀈搙᠕뱧䁊ౢ똪ᤁ严夹箕襗칁᧭ಣࠔԥ斌捷㤃䗸䭚⭃뀂㋊堒䑀᱄퉖ᥧ㔣ꞌ瞙鄇誂硢ПǴ胠茧ρ䞲谌籤౼撱ぐގ᥁ợՁὀ䘞좉洀쨜⦈鉵Ვ䦊鲖傄㠉쮓희䭆儈㰏䉐သ킏扤ஂ༦ࠄἹ蠅籤톀ꊲ㩄䘉⡳合퉒怟Ⴢ刖萜寇ᙈ떵餭걅剅←똞爂⇑㸲ྋ䰇촼ⱼ䒮螄㜛╒ଟ観锜簤懄徵モ勑嘐ڐ䱆堔䥢萁⮪焁閨Თ鎑祘비앯㸱献ꭠӁ䝰苰ᚸꢒ㌜長ꕺ腸凑엃䞶뻦샜籒幋⺑䙯ಏ؍␙ె礲걽₠ⲿ姥ℇ⌇钙㥒⾚䉀ᩰ䰾衪ľꉔ᠒쌤钷伒善輤允䒟⒫䢀쿄�씟㓯鐔⍐捒셈얢벃셆ﻸ뇺ꬺ᫿㶫ꯃ昶먚켕唿驿ҙ侟擼�奖޳牿㘽齗罎✓頜豏⿏៍쵼ˣ晱곷―垛�໻⼲䁎贻ꤎ髅ꑞ貖랳﫸㎛举㳸�踏癉㒝ގ⺦ꞗ祥菘ꪫ៰짽碏霥�窾갗㋺땬굾哻잲猁쯆Ըꦾꌢ볠橔ᵽﳚم幬邷愛폙偫指涸馭沸鮉ഷ덡ᯛ�࿛ꓜ�倃퉥㚕䦇ᗧ틼䛺밐鮔嘶컑耥걕竮鞛񸣮雐꩚ḭꔭ䮨継Ꞗ郉䖊퀯䕼睒뀄佣齊䧫绶愇鶰辅뷫柯睠俯葽⣬匿篷盬絹難蚯该䨧ﳥ࠙梈뗘綼橶㮀ް纹ಳ㣟묃᤺�诫폅뤩匫쏸몞䷧扺뙔繽�똔垧ⶥ㬧髞㲡褺ᯛ�鎺�跑얃ᒾ謹亡᳔柍឵䟫�量ꇂｂ념ꛜ⾔羥ைଋⶻﱫ氷걫ᮃ믓ᣞ�깫ಮ洌츍��ﴓᯗ�ൃ㚆쫬�齵ﮢ龦ﻥ�㜥䇽緕튳盁魋㎵쭿昇◼꿫ߏ볁媹쪻︮櫵뎎鮗ꢟ敦וֹ�鿖┸ﳏ�뒧쬏ﭧ墆䍙眵潗圻특紦쭪�ጿ꥛餜㒓�根帬뿌❠송᪗獶Ⓑᆢ큟᧽懢ہ뭫㺶넎ཙ靖㿫奿ⵏ㇗ㆻ趘鴄᷺ﮫ쾛䇓㭈啰ᵭ�񄍌荽Ꞵ升孯퀮ｒ䉿㜌栿酡㉫虩ꏳ졣㳬ކ쮍㳶㸒ꩧ썃懒驫㦻承䎉ﶕᭆ틽ﺨퟟ缂ఀ�ഊ敮摳瑲敡洍敮摯扪ഴ㔶‰⁯扪㰼⽌敮杴栠ㄵㄴ⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㜯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�漛䜌︫ϴ鈞ꈝ狞䀐쁲娴䶀᪶澂ྪ땶蒨�韤撽뱲匇꤁委첐ﳸᳮ�쫆࣊۾䘅职᠅⸱愕櫋葓栜፞憔썁馼ን췌솇鍖캲쩹幍꠼좖冞䐐慕냀葓⇈憯≄⚂詞칄锲坒⦐꺤딂ඉ⤠쩩ꘈ땦᎒⛘恤휪䀌䰹ꊢԦᢦ舂쮪銎䑹奋搲㈯逎㈀뮁▓締ᆙ∝庴ᄲ࡞㡈䜔浀㫸❑ꐣ褶劄�ࠄ쌦푄㥞䌠⫉ᨪ쓄竑邳其짿ᤳ刀㉦ꐈ�ઝ陝틡ዣ⌓と䙠䡇〬�蔢ᴑᢩℝ턋䔺剞⌝즲๢쎔蒢で㾛ꠌ棖䄮㛠᠁䗙ꁣ洔䬣覑Ⱚ挥䛖ၥ薲쨸酢ᵑ醥墯䰀酂㪂ᖊ瑄⯲䡇బ这둣⯙慚砝ﴃ쌜벁싁耰珐伫᤭㦙ᱭ䡒♇晉嘦乱⽾篱㌇⨠쯳鳓졞觌阼讒᡹Ꞝ䚡뱲邥Ңҩ迊慠꒤젙邪䁥憹瘒ᵱẘ鞔㬯됄伸䡇”䆲萌琡䒑踤ᤛ鋲鱡濞呿吟윏췽늺墎់䤽弪몺겿雟꼡໴�荲헉䠪徫曰Ꮺ퍏畆瘓壚ꨮꪏ썦鷝牥࠸募韱甽걯驅굸㜯鳜Ⳬ藒ᴸ곽豊蠒렅�蓷띺㲙칯ऱ੶Ᾰ賮搶붝垿�⶧㜏輑憁を﹆웮例榖妓㸖醁憫牫鎔匡ᓥὲ迤뎏ҝ휷鹟ퟙ肰ⶭ㯑쨁ꡎ犟췎⤠觫䮽뢻幌뽬谟軯瑞彼髞ⲕ㴐᧜Ἑܭ䇮쥏媒눡똳ⓡ댍燏ੱ쿳梏㮿⵿뵂瓱軞ᤕ뼷⡼爉溳�跜৸๝ᰓ빫㝫橗㐞딀㟰觾숓젟랉よ乫驧䑮ܢﴽဝ唣䞵몝蠻ꌏ縕廘踾�怛듄ɶ搇軰˙鄲ꈝ�₊ᥑ�笠暴梁쳡ꞛ�ꊃ욃뚮✾騮畽鼩℡䞯⤅͟戼靷⃶幢껟浌猇轶㱷젠�倈Ⲅ⦄ⵄ嬏ʣ퓁╛⦂蟃⢚Ÿ쨒窀췀㑩ᨢ굎掼ᤤ爪�ᣐ⁃翕⿳쥚㳏曤鶿㖜㗗鿋蒩믎⊏Ⱝꓳ컐和䣅裔ᦱ莃훚楧鿀倄蘢〜ሸ鉧艼퀕ꝧ�蟠ӣ䬼䈡脶꽱ޱ֍䴫ṓ⻬쭷⬞돢⦦婷飇ꐕ佉Ⰻ蝸탦팻鼑ṿ攉�章�ㆎﾜ헕椳ꌒ鯓쵿�鶩赢쨽⏗攵氖鍺솪ꭷ촽觹崙䔳魎㚾껚ꎤꍙ谨录﬩ᮗ龦힟�淒ጽ線綃�봨渲�鯂￉䶺랛強珞痓ꊹ齏諽콯Ǵ肪Ө表ෘ꯿풥䮥ᶯ騑瘵皭ꛭ䙍迤춅歓嗸콸㣸ퟱ〯ᢏ鵱㤲⁫䇩駣컯鳊ᷡ鸿ᆸ⻌绕멃槝憽疛쟣쮝ጼ냢⦓蘷蝸‏ꉮ㉹吏휦슷쪋ꎮࣈ伈㻶궵뮉�켳↧痟ᧃ씟쥶�킾੥뿦힨볦퟊ᢷ䬿佹�ҿ橋旚෱ဏ㫵豶ẕ蹩៿࠰�ꡰ੥湤獴牥慭൥湤潢樍㐵㜠〠潢樼㰯䱥湧瑨‱㐰㠯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠵⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚�쭮嬷ჽᔂ�᭝ງ传ࠐ㭝ᓮ⎰봓뱐ⷅㆬ誃♿�썋쥶ᑙ뛣퓮䋒ᇯ㰸玆ᳲ朗궱욗䲆Ⰹ炆項끱섉攅셰丂ꋱ各␓䨐遍瑞䀱㇡焩횤Ⓜ蕌똢鱑쵒塼⧲䀱ଊ蚈攦│ᗱ垒↧噋㛤괾ⶆȐ㻖傴䄐̉실⏔胠⎹∈㸲셇ꤨᩧ诪⛣좫渆쪪完玊젚윤嚈賳ꩁ仲ꉈ㊔后⦊ᔅ唍儬፼࠾詓П╆⁧උ礠Ȋ㫦ఋᵀ೤痌Ωᔸ林ᑅ쎜㋬契㘜ဴ倁䨒⼒쯑䯖ᠾቂւ辔䐃瑳瘺؟㦫ᱼᑖ巸通�鵖細⢳驧ڳꑹ虹욐亏琈ʍ겖㵊誣壶⃔䜝䏥ꁢҡᡂ倫㑊༟뇨᡼吮ͼꐢ噀럏仦ꜵᩤ纁段˹樞䢾鐙䦬茈ჾ몬࣎饕໦夹靉稖潂黗륄㣂ꀠ籅쵮쑗푬䐘䡞쟰㜥䔰闕늄騵ᬑ䚋颲ा樥苆桵嘠⫚곓攓䥙肩儀勎䅙擋㖬܉쯏݅塿ƅ鱗敷肕튽ừ䪶ꓛ⺿쳩❧侖흿몷젝�뀻�䓮픫㣹댻黼㖟痻﷼짂偷�량韾퍥뜷⽞쿏켖�뾜畻ﵲ㩛誫�︓쳼ﳢꢟ齏濼鰌ꋰ턯읶萝ꭾ�ឋ�೗�켾彖꿻독ꥏ࿆점煉骝둫相蝦杲穱뛬㼭꘭狆芷ꏢ觀㵀愼䈦䠶෕�澥犲벬妭�꒱᳖ڠখᰲഹ㱾㏨邫퉮䜖큩Ị˿䀖㚲煏ᩨ଍垫묶돊荶㏡䆛�莇넶쨪桃ᕔ淗ٹ鮶뛨臮튴떗ྃ�᧨꯬Ი剓䜻陴ॷ⹩㣾타酽㱇�딎ಝ츪ྒ鱻䤿埢坽쑊솮䶤炝䰞颎迧駆隤鶗쓳�᮹귗�垛㲵붛쉺ꍵ돵啸뜪튫컓䎺矏㛝붥꺞席滊㟗습Ꝯ擫샫眰쉹禳뀜├쫑ꔆ爃劏ǵ䨺钬鍫�뉻ﷴ诚�迉앑ำ룝豰漥맨蔴䨨ॴ嫼ῥ㣖펕돩꾋⦈쐭痤ଌ蓮韅琘쎔뮷獄ｪ䖶ဨళꞐᬨ涞稙ῦ禸틠⒯伆ࠍ쓭㙬鯗發⎲ැ嘛㚷⍛�ϛ寴뙅潃㛞聆ⴟ뛥쎶糘극ꡗ襁얅ꘜ쉚ﮄ븮壩뒹ں䔧건粫嶟滑ꆵ下헳瘝丫ᵮ駥뉍蝝㫣﷑⼿䳦唺໒浌繐䟼ﵼ㪝켞뒿廩撻彙顪顾厘螹珓晛쏌鯂鬰嶽ą뜩䳾š蹯볾롾䈻秬ി渊�嫸༼앮쳘㵒症卬媿ꩈ귇摻敋둟澣쎋䫕榭Ⓟ孴螚軛긓➶踘㩮귓᩟璪퉡䎹䑺ꪛ芽唹降懚✘澓趫럛쐛∋䝖澌⥭訬㾣赼夣캴⧢瓿裿ᕠl鯹੥湤獴牥慭൥湤潢樍㐵㠠〠潢樼㰯䱥湧瑨‱㈰㤯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠱⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚텎挷ჽᕋ緩빰㵣筬䮫門絨떴崭밡Ṓ銥袔呙僋�참㞁犕쁮䎁㺄Ხ捈빸ᱥ净躽臠㠕בԲ鯤芰ɱ醢苬ꊘㄌ㤫꠮╼糵乄齔牒ධ쬶愍⹗鶰䙗〩䁲锌被ᘆᣤ뵙ᝇꈊᒀ。жტ昖䗬⣄ꐨe䏑儌㚚肤⠒䜒贋ᾒශ䝮돀䟎樇쥔艗ПչƂ輚鑁꯺䀢�Ȧᕏ⑀앐盌쥦⥀涖⋰䓬膂ℂ꨺쩘胄넂ቕ⽾旉蛠⍛Ј鞳⚟䬱П锌셇촚ᔤӯ㔖㠊摶腝悳䌺͛帰椈겑ڬ珈ᨋ列ꋅሲ倶䙱℅鮹ʉ츜寮⍼擋綄轢릇葐찇툞뷩蕱䢋觕孄㕑副넸ꑅ緄ਔᔡ褱穃Д푯拔鿖ڥd떁ঢ呃奣䧰冽煮茡䖽妽媤때ⴴ䍪Я艉荱Դ笕䠰綴⦢䖯支嘹⩚쐐籤쭮욏鲔釡ꎲ𢡄擗搨㣱ꘈ蔩�䀺얛∬胨Ȁ斠拏訓溳吠衹﮶ﮥ㬘�꺯몽睺繶�ṏ⟝�氾뮾ᳯ쾦돹뇟⤉픭컯푈㨱䁁﫣䦷㞛輧ꮛ쏙ﳦὟힿ丧潺퍾䩬⫭팏᳽百穱㧹菉�瞷髼痕식齞䷦㛺ꆽ퓞緪皏٬⼵쁉ꮆ苗総턍揉蜶灒쿑췈㢺᦭諃㴧곧钼꟔甜섷ꏽ�풬謬곻杧멕䕺轆墦໋珸쟨퉑䍷팿倮ꬒ墬泥靺뇜ཛ檦☳້䳏傦쩻頲�锡旱┫ꏚ帲Ṓ᚞䃙뚴搋詋匬䎊祫詟쵥뤏띭궵▫붮�᾵狒苃늁ᳪ㦼鹃다偞炨泠፺仇ꇜ곓ﵲ퇶庐뮯쓝꾓ⷯ䵾ᶒ郼蟯ྩ镡ᡐꭔᲛ꒸ﰗ誷缈ғᱨ䡲繶蟀灁㳙⦐嘝糪㯸璻菏�叟섧�띬鲘㝰棅Ꮦ珂늃휫�쓍썀ޯ埭羻延⚟柳潯ᨆ쭦ڵ哅ꅔꕗ骪蝯㲾斧౥⟾�팮⎉螒᎞筲뙾梵譋銡଩鴧㮳摵玑ﻦ鉯�ﺹ₫鮋ទග헍䗺鮋亻僈偿餞흟蚭⿣ꏿ灄彳撴㮆೵龩㳗싾왖ꘞ廗隩㳔뚦ﳌ㏵픻=縇墎䋡Ꮇ菝켰呧꿌렌᭿棿拐쟾켖ܿ⺆͊쥨籾秶ᵻ뙺쫽魷뀷ᯟ둲ꉖ乿ର��੥湤獴牥慭൥湤潢樍㐵㤠〠潢樼㰯䱥湧瑨‱㈰〯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㜷⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚八ᬹჾ⮂箾갴鉆ኔ䈒⣴勮䩽澡༦�臔ຎΗ罿�ᱯ执흮밥㶸뱤ⳍ统粣񶖍⹛捍瓙馐駂ᬗ舘솸䉢䑃갮沼ⓣꎮ搓겮ᐓᒦ堓説ᑧꋗᕠ摝挑⎘ꭄ鎭練줬ꐥ餯쾦⒉꼔�夋௫난熎鉘搜�ꛄ戡烯ࢋ鵘ౕ噷Ꭼꐨ�壠惝痠怟씂ދࡲ⑾ჯ勔㕰ꐬᰎ᱙뉂ผ奒䜎᰹⤊㡊䔆䟱ሳꀠ堢⁧Ⴍ䄄䯙젛怊㈅䌂�❀ⱸ쒆뱗뼄䭵倶ᐪ䪁ꔨ�詑磡䰬杄䠉뇲穰␧砞ᰩ謶袦갹엑傖匃뺡壠⡙㣰퍛銵恑๖傂莕蔗ߥ⤊寰왻㧄ً閇ࡋ댖偊ℊ庐娢褔꩒ᑰ낓ꡰ㲞ꔲࡩꕁ䢎侤毠䡑∀ᒒℨ댓㛈ꬅ躢릊媰ሁ⨑ԡ沌鉵␨䣏鈉嚒毙鯠㗷ࠣѕ躟KܳⰖ㱎⚰픵炰ꩤ瀤喉刎嫪젻ⳍ䘂䝖뼄踒甗칖佋쫇樍䥑㯥門뗤憕骺㝯骿騏폻利당믽杹籽훼煷뮼몼漦㟓诶꒽鰯嫜♇�늜⺖忚�﯄鯂쏂뉝堛䰛퟾鲝殻럦፺쿧礷鼯柳旻᭙煯㺢㨴鏭춯⒛ᖬ踌˴ꦽ気ꈅ骎餭뒵윊蝢珇躸縴ཁ짝䶻뢽壝泱꼓猲뵭꾯曭헥튄乩깊䎯勿͊쭎ꕩྥ应쫬⯍蜫ꗪ让풫银嘪絬墩೼�嵕᨞钮舼䃩࿝㙧慐ू�验胣䫍䣩㊒府釸�ᓔ뤎鐏ە잏誇댮⮼࿯뭭㾼랩౯꟡큨㠴닽�兯闏췱뤾ᆪ綊翭炨꟟ꘋ䵳矵짼쭽澂ἷ淏侻⺯试藧䡖텎㙶㛯奇㗚퀟洞㝚圉릟ろ䭨⭡ঋ�閏﫹슨粩和ᾕ輫�쇐衼ﾙꜱ祗鏉⟷뫎麙�饤�˭᫜쇮ㆦ๾㵑艻红㲢ί溇뉫�냏�椌鱕㹲鞏쌧汽ᒈ뛃谯쵱㞴六�ⳃ�㳖띺ꧤ吧柟츗�휪㉮㶹엣ᄗﲥᴯ굛鴠ᵥ벹寮�炾菪ऑ﷋핮櫫漦孒綍ꭿ鉄窕룪㌊鳨帡꺟㜩꒻獽ύ뷍�㑷绒�ퟻꝼ�䋪﨎績戟꾷뿚ឥ돺կ윰끻⒰뺿Ꟶ霊籠ӆ忦⯓뼂ఀꊲഊ敮摳瑲敡洍敮摯扪ഴ㘰‰⁯扪㰼⽌敮杴栠ㄴ㤹⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㜯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�減㜐ﴕɽ䥑哋쯰؄Ĭꝅ펤䥠﯍檭ᴡ눶遥⓾ﮞ᧮䪲겕⽨綐㐢㦜㍧蛃讷䤫궼䵆엀뽖ᥫ塰쨄椡斍둸施됄⡅놐铋躅곈娈夫쪉Ֆ췼䅳戭ఌꊞ䤅鉮꽂ᒭꂢ挓㦪摹曌醒첓啦葎步㑃瓚䃲阥ꀶ䙺Ǜ橢褠兦쥃拓万斜ᇝࢉ䐷⥃婴㎤첺聧뱏ⳁ䘠뀑ᦷ㎰ᆳ䘢윒氈倇ᠦឍꢬ㛒阠䔙韁Ꙧ뭖䌒籰욚찚ꃎ婢ᯖ⧫보艿鉙Ⰲ䀱눔ည⮽냡፻摡⌸뚁ปိ汄켚ึ扢ഇ᭙恐⼒⥰좺칃쭑亢謰嬣ዢ泋ⱙ㤧대긣쾬↖躒䡖㧏맢䂎ு䘌㰳셆찢셆⊞ᥟ⹥麙㢗Е젡괙镇㛩젚ꍙ΁⟎剈丑܅ቁዏ酠،窣ꈠ帢됔ⓒꂘꉥꒁ㍖갅�䂠둤叀忭搜ꞥ塣枬䑟ᚊ쐷쐒湈꥕猁溑捔ᆡ◡⿂䄯伐蒍ࠛ䄢쵎䟱鞓㼺釰ᗅ僄Ӊゾ蠉ቲﳥ쯪䏵湴�꫃앨빸㌛ힳ藒͝ᵾᦝ훃窱駗䢤깡减ꗿꣾ똶ﳕ꬛玭筋᫼嚹檯ᐥ괎ꪏ墎䠬ᘏꯃ꬯㻹늨㺞⮤Ú嬭徴뒖삆ꏋ稺駕螟♧௥ῐ뤫䨦�䩯䮝巢踭濚湝翔ꏱ摶ﺓ픖ꎤ䊷ꎆ췸뫏꽍㐫筫㲙䵻勒﮻玵眬씞聶뢸鸚ÛＴ騗汴஛�涍㧧܁ǋ鎾彍ᰤ걯ᵚꧠ䫽룜Ꮰ�軻鐷뤏澘㴾兀簴款�矙쩷盇ᷝ吘䫽ಅ⟉丧뢌җⶸ癤ᓽ⠙ﶥ㟽軥逇ݰꡣ蟟㟳译둤叧櫗皮쨒╮즷﷪姌驅ඦ໪덺廏乫ꇋ瑡�ꊝ읤�凲롃瑻덚㏟댟퇍亦瑯㨹齕罞崮♧힛ㅸ챰䫱Ⱗ婉ᔡ겫㙇鰛㉶㡬븝朿୛줠蝺᪇䄾긒൰瓂쇽摻ਙ㶠蠉䳵󫂵삑㭔ᾧ聸膦樸济㼯→漡勨蓘঩̭߶ᛴ쇊뭎핶ꪶ厵뭔쮹駛砕釭첹㖝⺩蹞⽵峪룔粇蹛꟣矫�鶎�᧝式ਟ鲪㝺㙲뒮⧲榦䱵큼ⷒ䘮猀䬂︵ᦏꄲ泦칳퟇⽞㝗飦蟍琲�㥩蟂䘳㿆勤㧽㲫⼯톉יִ㻭��覲鎸탏䑼홌㍑뭬砲♮﻽铭銨鼊ｽꤘ鵾㺟㝗덱싍釹ὤ㈆靋ࠉᝪ㪹伂떭辠촼萶릕瞕⡴唲걗䥷뭺凌间嶕ຝ喕间纷ອꪤꐷ뭴谩ꏻꬤꔟ㌍뚮骇⾞떅說୫ﴕ闢ﾆ땻꾝ᙍ翱ꗰⱈ筴ꅾᑫꦰ홟Ꟊ㾧呻碝帻鞵�䛿슓忪缑ࡹ쫤ᣯ빘釜ꮢ廞ꭂ竬뷊⾡䖻籮衡⣛ꔗ͚㷓煊ﶂ쿑뻄飼ͮ⹆㏮╼㆔뱱쇞虮矄ﺋ�溈ꄬ㛅迟ꆧɓ珴憟ᴖ﹂藆㟬꥛�ㅃ믋⟌僶祬ᦫ⧬츩︑怀颍和ഊ敮摳瑲敡洍敮摯扪ഴ㘱‰⁯扪㰼⽌敮杴栠ㄳ㐹⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤸ㄯ丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�漜㜌ﴫɺ콊ᑉ䥀ဠ甏﵂挴䠷腑휛렎僿מּ鈓輝砛ޯ�衟辤䑉떗ꓝ﹓⩕ු䒙൰ꉆؤ嗶떚㣻塼ඞ죗谤쏖엖貒髫ᦔ髫ᤵ痗㌸෗㌤赦䚇Ꚓ�䫱ꣻ晴਱и杸委倁芋䃰鱫㙔膆꿣咄ﶫ꒢ꚏ㍬롫鱡ꎑ⏘校ě�ᮣ㪂趁ࢤ蠣큓접쎑␢㔛炍橶�燩覘誡Ǥ㘨➒�較㲒䨵咍秓䞖荡눰䥝ⵊ芍䇃ၬ೷ề풬깯ꐚﺁ鉚豸긥啲綕胢嵍뗆㪶襶ཐॕ鰡㡙ꔹ舍起낡�䈺欓쬇썆쿦ᗃ䛷蠘㙆甄ᬣ�櫈⍧咓枚᧥蓔ᣪऱ鬯㲀겢塲抯㾖ȴ찿ꇄ설�鏹ʲ妆廬䒱눣�ᮍ촿鐀眲弄㙺㍟䀬༱弔ꩲ的鼜뉤⇦㗉嗳䖭耽胪ᖦ䭱ƍ䔩㞈覵ᠷ㲊甌嬪풔犃꩖᳡Ʂ㯘ﲳ⛩썼ㅷޛ⽈試㉟�霯瞿鲉싧鱾但귕鍣㻟鷬�㧹踲凖ὶ濭믓迉ើ窵笮޻諴㣮댺닋馋諲灌錺倽⸇㨔堧疠晝໩僲ꕨ陙᷁椵丩㢭厜ꊋ韧堬鄁欕ⶑ脺츧畄ـ㹰撀㉠▧㤲쁭⩲廋衼觵쮈簉鵏糙ج⏲▓産㴲怍ⴽ㊠࿪꘾䭇擀둲应ᘙ끽䙚摀ﮤἚ鳺Ḕ䭓ꍙ᷁ꧭ佨움㪩䎂医倐賣㻙謢셩㝎┸ާ�둏熚滛ꯈᨙ냃ᰓ䷠㩓합었霝罒⍟ꏏ妜貑陓⍛邴ᰛ륎偌䭙Ớ撕ᑞѱ칊褔掲鳔鋻⊈Ṥ櫿⭅죋Ş걋艓麣采鈌ῼ욒ಚ�砬줠ᯆ鈌騜ָ⿉肎ẩㆤ﫰೹囬轖쯌ᾥ籗詙쨛쩠즳ᛗ᧍䚿꽧둧�鞂栱꨺麋❥ᾦ䪌떎秦ꎺ୊೫軛값廆먑뜅⾪㊭撙圜쮬銺蹪癟喙呻Ꚓ畖댋�읍슻흧縅쐻ᏽ엕㜥�纽렻精��﫪ￜ幾룛뷽瓱绿﷾쏡暟ﻒ弜猹䳼磷楿獵秽ឬ㒬�帥桎艩ᔬ﷣祐徺﾿㡾��Ắ�駇὏๗螛돼ˬ쟟珞יּ樿潩�흏㊦윹ኵ䞌掍녭ᥣ喷ᾗ쎰꼛玬伳♇㥦麓ꠜㆮ甔﯌昜䜟씥㻬펶᳋野᱋麓꣑ꮲ협輭掤姷꨸鰶䣧ퟣᳫ鰄䖯쩚䜢魲ᱽ⓫帥밭읺ꓳ읊猒ᒽꩫᷩꙧṅῩ멗杞㯒痢㣇絎ꉄ꿪婇뫩饗ꊏ�왧幻뫳쬸쩱襒⏆떎�⥡翝ꯚ왧广뫳쯱隸䯼⟀y䯟錍੥湤獴牥慭൥湤潢樍㐶㈠〠潢樼㰯䱥湧瑨‱〴㤯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‹㠰⽎‱〰⽅硴敮摳‴ㄲ‰⁒㸾獴牥慭ഊ磚뱘䶋攵ჽ⯹־푧መ٤ࠣ㣨렒ឃ㹤烨❍௎뿷告弔��姴節컉䥕㇭뗔拚ꤘ읯⻄ⶀᑪ⎀ᘶൠ䗪ў␣굨뷌ᖴ⍃Ѡ퓢딇ꃢ㘁鞖ᄩ췣ꕋꐏ⬽㉵砙ḫ轖꣒䐝⡣ꌐᆴ妭䁘ྈ⁗ⴐ萋흀倮洢ⶤᤳꀦ膼ၴ؂蝣Ġ灸ᲈ샑暌샑礄ˇࠋ賀ㄬ둀⑗भ摀索⽌ᥫ䀽⿌Ṛ栔ᘊⶐ웒䌋卡閉ᠨ挒욇㸆蝓桡炸蜖裤ꚡׇ앭䰄躞ㅰ宅Უ蔖↜ᾇᙈᎪꄅ朥搓榁紓�婸껒肢ᰌ≅䴆쩠몡ᕨ옠圼䫂ᐜḵ愊踖䕡逦㵪쁰擒洢炌貁捌蝰㱚▔"锼吙ᕥ骈脲♅◪╤새偪噔ꝿ淺蜣右觀醞ᨸ�ǈ땩⡅絪ᮡËꏎ䎕荣챪䈹ꉂ⟂⎕䍁ⱚ꟣蹿䡃䄬쨜ꫢ조䂑☳혠䵦藅怠줂ښ辄ꨆ໧觰끧జ䷪�䫣砺㛸⾳꭫燐ၿ෸﷥螧微쾟㸾崯ⵐ跨죹춇쾷㽞⻯꽿빼痽臨ﳡ﷧�ￊ璘῟��羬忠້龟澋➽⳺뺓绞䣁ᚈ�ꘌ鑈쪸蝗蚟쯠�뭯ᅭ빱謵ꋗ봎ཽ᰺谛ﭔ؆퇜攴⛥￙⎱▿ⷾ몑缎몇軱뇇ﴆ뇤ṗ↍뛕挊︘统䇟펑윱无崥꾣룢㝺䰭率괞폣캯措衴棭煬鍟ᙿ�캿ꭸ鿋₪맇啇搻㶮㷹쟢힭ỳ꿭큣᧸횙篤啇뱵幷ᗯ鵹狐量㾗䄵箕圝饗뎏擝喼矦쥁븝쟧貑⍇嘙짎鄷⳩흍╻➞Ỵ﷡魛籄鿊ᡙ쒺詈瘎벑㖬銽ྺ븞㯬竖낮⋒鷣깧෫몥瓯뒳蜽⿣췸䚟἟㟿泑瘎뮞�똮⧛㯫밾췺릌隟Ặ諈皎몖ⷤ늽鏎ﶱ忇潬껧㉚뚩꼢鎮攋了ꑼ欇㵿ﲾ훪릌陭�칉䉭嵒빷튵莞띣蟽虧鮶啄淧ꓳ没똮ꦶ槒ﴥ쀀싓鵙ഊ敮摳瑲敡洍敮摯扪ഴ㘳‰⁯扪㰼⽌敮杴栠㄰㔴⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㤯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�欝㜐ﴫ洞廍Ꜥࠁ❽⡭ꆦ䦟䨟䱺ᵌ豯롵ꃾ턴陝깚阖㷘㸞鰙쵨癅橎㦉呈틿抂�┐瓀঱㢐蒥㧐䓂๊䅍ᰖ寏檠�㑈䫤S징ƥ∝炪憑哕䦛Ꙇꑖ鶴嗓ꎮꎵЀ蛔桇退脝饮瑶촦鰘ᱱȆ甤蚴⎵냂嘌極搜쫤져퓔袂熔鈝᥇얎貣蛍㠚먂⎇晪൙稲묂�ᔔ䎥ꍪ夌寳粺˛ᑉ⥂䋎껀㙅⺮਩ꅠ䝶Ȓ㛣偲ըᰥ뭒㬛Ⳣ૬憬퀸橵搏揫㘲蹖嶁﵋妩ᴌ奒ᶱꇪꨬﾄ풑鴳蚭␢爅鋫䪩ᥒ埀�姚ꤟ붲煨�⭠�ȶ軚ᔛ䟣躌ꎅ굹膹ȫ亶ꍶ҆訫냲摤圥撨痄褩沒颽鑕푐熥阦ᘯ暵ɤ⼚䏆襚ॲ㖎⋎慥욵龂ᩇ圵軦Ṿ츝駈ᰶ�硱䅵ժ湈껞쮇뱃듘뿔㦊兒㼙ྋ笽篑・⸮㳔篑䢯쓢귑ꌬ罵钡ᚅ헶綴济㽭澷漟㼟乷럷龶⮣楡縷첯彿紞䫛攔빾ᖗ䠼﫳ﵯ﷑썶쏵쯃쌷蜏쟓ﺽ淼쳥􈷱뺰欪繾﵊ཁ⾃㸯ꓯ埜�썵ꝇ謐�ಱ瓺ڃ廗晘쿧஧᥮볗⍂᱅ᡋ䊌ᙪ旐窿Ǐ曹믏ꎷꥏმ숐뤅ﶸꑚ嶛㵟�쾃㕂簪≿�顡໺㛨祩蛡糏휺촰࿆Ḣ㰕醿ᐮ챰๺᧴䬧鶿ꢞ쵗饧룮ᨡ踢芕鎎ꊅဆ붮췰ꓧ斚懤紞䐑∹였蹋૗为髴ﳴ緘㾝癹悌ᨚ䖄⬧ᶖꀟ霔꺝琴驧壷禠䒈ꎈ棥꓃校᪗ᒭ鵴㳩里�쁨匞䗄⬧ᵄ௱뢤磭꒓䧏쿟螹聨匞䗄⬧ᵄ௉뢤磭꒓䧏蚅䂴ꦌ⊒間ຢ蕤劲盒鸯ໍלּꉋ痔邬ᱴ텀㪮⡙㯧잗立蛪亏衰咐긜珑㸺⸨崷汵祷ﯱ绻뜷进믏휟๯ื쟓⇩䗾韇弮㿷׼࿎⡿睾뇊᜹ಗ㜏蝓ꊳ࿿폚ﾶ톳딿Ԙ�葓੥湤獴牥慭൥湤潢樍㐶㐠〠潢樼㰯䱥湧瑨‷㤶⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤷㌯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�渓ㄐ읟斎炠뇇險䨩䕐㗜ꨞɬ䫔遄櫟郗汄ꦠ淔鮿￦䭶쫅醣钋⟎﨟꠆ﶏ洰礮⨒駱啤઱ꨐ੘蔨ᒣ坑⦊䁔䜜풸檬ꝺ㖶㏔렲敧욉爲릚놐뀙ធ櫆镊䒀嗼‼핔唠守�ꁽⲪႵ꾦㈲䪢䫈䜶辂祔ꢬ믞酏䄽벇⪊籎䫵惨ؔᠢ䄕ᠥ䙕怔Ն䵺눇ꌖ宫ᒜ꘥ꡬ⌈Ị렡倈왅鐛ᢥ㙮䠔�柣۔㼹嬫僙훀졚禉恤㗁쨩ᆌ抄ᮊ焣ᣕ렑豪吺㩯欂얦큤➦큥놃눺뎇쪦ʔ喜⏅㸣暨搪䄕Ęᩓ惴ﵠᴤ菁具酾搻⾁醬責颛ꣃଅ蛂ꇀ⡎殐쀨奫胆윚萑殲땊☥掝栄題䔹맏⍇ಳ煱ᑇѥ�觙련➳�퇖쁈㫲≠擣슄언栣譱֌戁ꌘច쑡舒�침⯺츈䲴㎻믍ﯦ橹턵Ὶ쭮㒟鴮騷៧�竕豗鍏�㭮濯迚�疋ᇞ煏ᣒ怽塯㶺鬑晴汏趣ꎓἾ囝貛힋塞톎뽌噭㎚矏鸷螧鐪�ﻲ悾硼ፇ픑﫤㪒쌹쁟�걞ⴾ澢੽僩㨨�缎鶶浇⿨孻绶鷖籶㛹㶤�ᱼ䮶磖逢�䴷ᑼ熩�湟꧴펵㽦⯗Ϛ纉媞ꀜ휱夜嘭࿫�駜챝�ी묞鳿痧焷奷䍁蘡ᢆ怘苻蛠￙組㇮璽獳碱ߧẜ蜡ᢜﾂ៻蜀̀䅎爍੥湤獴牥慭൥湤潢樍㐶㔠〠潢樼㰯䱥湧瑨‸㤲⽆楬瑥爯䙬慴敄散潤支呹灥⽏扪却洯䙩牳琠㤶㈯丠㄰〯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�渜㜌왟蕏邑䢑銀₀訦䂍㨽ᔽᣉ㠰括ۛ൐뽽㽒蚧罦稩㋍솇야㍚觢袣딥䪤땥銸㉙蕺୥ມ鑋睡鑫衊鲚譆ⳕ䔧蒩숡ၖ䌰䤋⅔犈䈥ɶꔒƻ醦ဈ☡პ�ꏺ䵋覌䍤㈍Ǣᙂ꣦ႅ樉ꅔ欈ꎖ䉔檎쵂瑪犢측㉵ශ푛ࢡ鱲⢤⎕僈䞪ꆐ逌ިਥꄚ钅뺲蘴曦候䩃ㅔଅ࿉ꇠⅅ巁䍪⡸ᒬଊṅ䋁ꎘ룪븷ಅ㷌諰僰킚쇃�챓�ᰉ㰼蝐넢搨ᕸ㎰띉㵊䧄㦹濉傱軂쐬Ҫ륯⤨உＩ熉ﰗ莊覬㥦ꁼ㑲聲怓徯싃뱞髂ꎚשׁ㱼⮠瘏䃜诓ꭺ㰀䦊ﳁ䢢稛⨅즍砝ꗉễꉈ鷊傥ኻ樨펒㰊ኋ䝎ճ凶碦傑൬굘搃ᡒ⌛⡔汖䒁螧崛㙀嫳砕ḽ홖饠ᗯ䋲힣喼హ횆㧪᧦◞⯟铂넶味醨⭠ᑿ酞뺜纜�㰜뾜ꝷ﮻辇㺜ꭗ箏废潎ヵ弇翸燐뫾糳繾㷟ṏ㏉謴满ﬧ᳽ཛ賧搼⿷Ｚ섷ꎿ⟺榺鲾翸㲟ຟꘫ労䉿窽㱽鲐斺ᣟȾ縵㸕왟缾粈뿎폕䟯뿾೟췯辧鯳�ꇿ㓩꾃韇ﯣ쇇薸값衵↖붉燚₮θⷀ똳�ขޮ왇�삲૜뙪戀霧竟ෘ嚁洫썽თ蕘힉퍗⏮ꯄ멅汁걩Ⅾ㬓⮯ኗⷢ熴ꤼᅫ�塗襥譸ᱭ樋燙鮸괒澵༙枛룮䱬ꬍ侶�춖虧楯蘧寭䏆䯃㏙魸뗡￠㚈鞎架㍱巭碼핀境렮⷏﫞쒫ⶏㄏ�碵囏쮣ꗧ핽筞ḭ갾ᵖ벛？Ȍ|紻ᬍ੥湤獴牥慭൥湤潢樍㐶㘠〠潢樼㰯䱥湧瑨′㈷㠯䙩汴敲⽆污瑥䑥捯摥⽔祰支佢橓瑭⽆楲獴‶ㄳ⽎‶㌯䕸瑥湤猠㐱㈠〠刾㹳瑲敡洍੸�譝뜑욿誾䂽髑䋀䴋絉ꦩ᷺蟱Ὦ밶䯍滘溠ﻶ闎핯獭鞅땝ᩈ⏍㎣鄴珎릹딘拈굉뀾ﾯ䅢騠֩洂ப疂ᱴ䰛ꂄ铋е壌Ꮄ恹鬼㓒㓯協➐僒鳓㕔饬価溓묍弶ꕻຒ㘧봄떩퉺ේ洳校䧚倏䧋烝挌⦍퀆銐ꖐ骶褬ꐹ斠㱐�쬌箳᠋䡃璠놂劶礽墭錛퇚ౣꀱ၍✚ｉ뚍蹥�Ⴭ⹳ꆺ趖傢沨蘢嬄툆�䗛듐㣒㏥뮎䑭⧫ꪡ풲趎呉龑ꪅꩭ욢㥔譓始䢤檨ꗎ壆ꉫ讛䔏땯㤘ꥫ蟵☉䶶థഭ앭㒅晩祉ᙚ츛靃⭛ⲩ葶큋㖴㥥ꀖ㮝걪精褘约蕉珞䡘켥蛯뺻연랋Ἦﻰ쯛퟿뱸ᛲ頹�ﯯ㜃䤗伏ݲ踿鬰꺩㽝뿙Ꙟ帼笗둬謟彿룹矹뮫鯫ᝃ爵퇩㟯潮忆❃ᗀ直㼖燺哄焾䚜빶쓵ꌑ⊮螀�锃ꌁ쬧ʶⷠ⻇胻圍塤蓺ﳮ﫝琯畹蜚깳㪸纙毜눙擖餉ڣ胄倃␂Ҡ¬쐀ᦀ꽃䰓ꀬ⠫쪊늢갨⯊課ꊬ⠫쪊牂㦡鱐万俞뱺⦳츬ਟटटळ쎇䑯䑯⠛쪆늡氨枔㏊᧥豲䘹ꎜ凎⡧鐳쨅牁릠倮馼ᒤ௒ꖭⰂ創ꚜㄊ퍡쥘딈捧ౖ蟒㴘歧豛⦌鲅哎ᢷ㊘롧풭㊌퐊䍮븮徑盆령ꤓ�톭䡝ⰻ♵㋆﵎鷼쒸捲잼⮌鴱溵觧ợ嘆ꍻꚺ喆⥧豛ᖘ롧ﲌ捧豛⶧㦷㏆괺賮᧎频몼醱䠲㥬䛦독ᵣ醌◗ℿ쥶챼鹝䎮䌒뒝ㅮ䔒哷貸ᕉ遲울ᕉ邸挌⛣�⑸ٳ坦௮ㅮ镠秵独薛ㆻ锽덺퀀వឪぱ콸庪ல푪箆쭬ᱍ嬭沜赶왠䅁㰲�ױợ嘈柼株䤰㭣�즩鴱湅纒澻閮勩⪕깒햛沥㓺䔿칞튩昀睆酛⴬ꞌ핪軛௑ˌ䧌ꇽ❿器ӝࢃ⚐㠜䦼ᔶ�燈ፗ⍅苶∙⅕쪔瘄㯮㬹鲲⺂癗␱ᐬ轌㥥㒮ହ耀ᒐ�墫ݍꨀ塇춧찀ീ᳅䅅凰伝탵′쁊걦쳖돎õ鐙삪ۥ쏁�縉㶝㴀⬓὚뮨৷ᰢ䶄ꢄ죭傮魲羕ꊡ䪪镝ꁖꢜ㆞씣茠嵇�ঢ়呺拍䪦閜⥋喖ꫮ谬☂㨬甊▄ያ䠜饄ᘓ㸒㸒㸎앦Ꮒ寂ᮥ䦪㏸ぼᠾట噐㒼料ᨾﱐ㒅䨭ᑨ䆨⑂┑⎡鐔ꆤࡽ墨싂下ᵈ㣝싦䗶Ⲳ喑➲죳惤焩튁⋽⛲Д醘奩♁Π遉欦궙듺闊黖䱚돛鍖ꑫ班㏵⍓㔜ᡅ쬨䣷䁳恧‮끚듵실苲⨚옫鏱幤뱱᦯柖﷜ᖎ瓁쨯즁饙⢤ꪐ⫷꨾䒂ਉ⫸ꡄ⼄␬䳘跪삯浥剴�詗뼿跻믚鲵黶఩徟殦ퟦ鍘⪶븧䶦술向ꨌ祗瀟麘躕ꝳ䔶ᢂ示ࡶ糸ᆦ믉홖惥벩Ά噹랖Წ䲷�醣�ᆶ䨼镥哖ꮃೀꩠ喰쩌ꚾछ仱ᣀ>꜀�ଭ䐢ঢ초ȵ>⋸違Ⴌ☷䍚邦꜉﵆桷숭妅狆롊ꛕ�΅㘥됩⪮営ꎲ䆕緡揗ᆔ浽姏會곭⠜�ᥢꟊ㪦�큙◓㄀븨㫅졋牀苨ꍂἕ习凌㴛襍⢞⤎滱铓奥唸⬼췜揲⦣뉂᱃冺鸕홙ᱠ൥䩸搮淦䫤칓蓐ꪅ嘭둪髮砩ꪧ豊⚠챒㏵馦涹멽А옟胉璗戓≬ꪗ側蒾➙袨啂ྑ쉶犥㌵伊芅巤쎅쩱刧ၚ۟㈜谡鱔鳐ꓯㆬ驃飩粙厐፳㡩萁萹껌痋鲂쳦嬧䎞㎚뒵ᴳ䁥袜톸磰㏳㦴䋐ꐲ{㛘좹兆贬ᣛ穤좋熼ⷁ逗幷췼ۑᮅ�뻂옊왷ዣ⮍肯懆机ꇱ㥴葚X슻뇱渼䃜͊哢ᅛᩧ먳蟅✎䗢偼ఐ웪㜃겻엛뀄锦ꥍꗴ⪏㹊鏤�砥ᰀ⭊꿲縠鵵⏝蟘냎虵㙌봬ꆼⳳ숵耂ዀ�倀ߩ﮿﷼ﷶ�滞廼磻៏�ﷱ鬒�緧흯㕿ൺ﫾�廿糹�랗�펷瞗뜾ﵨ緺ꯓ朽ꟺ꓅窀翑팀퉩¿燍蟄儞钂∨ཊ䊮俊ಸ㱢ዳű粻挠贗뉮࿰弞톿�຤䟴ﾹ쳿翝嶽ﷰ胳紿쟶飷仚ｭ혟펷賓渏뱭뭝⽟櫭徶칼쮳ﺿ맪⿫姥魫绛緿輀̀諲䢘ഊ敮摳瑲敡洍敮摯扪ഴ㘷‰⁯扪㰼⽎畭獛〠㐶㠠〠剝㸾൥湤潢樍㐶㠠〠潢樼㰯匯䐾㸍敮摯扪ഴ㘹‰⁯扪㰼⽃潵湴‷㌯䭩摳嬴㜰‰⁒‴㜱‰⁒‴㜲‰⁒‴㜳‰⁒‴㜴‰⁒‴㜵‰⁒‴㜶‰⁒‴㜷‰⁒崯呹灥⽐慧敳㸾൥湤潢樍㐷〠〠潢樼㰯䍯畮琠㄰⽋楤獛㔹㐷‰⁒‱‰⁒″‰⁒‶㘠〠删㠹‰⁒‹㈠〠删㤴‰⁒‹㘠〠删㤹‰⁒‱〲‰⁒崯呹灥⽐慧敳⽐慲敮琠㐶㤠〠刾㸍敮摯扪ഴ㜱‰⁯扪㰼⽃潵湴‱〯䭩摳嬱〷‰⁒‱〹‰⁒‱ㄱ‰⁒‱ㄳ‰⁒‱ㄵ‰⁒‱ㄷ‰⁒‱ㄹ‰⁒‱㈲‰⁒‱㈴‰⁒‱㈶‰⁒崯呹灥⽐慧敳⽐慲敮琠㐶㤠〠刾㸍敮摯扪ഴ㜲‰⁯扪㰼⽃潵湴‱〯䭩摳嬱㈸‰⁒‱㌰‰⁒‱㌳‰⁒‱㌹‰⁒‱㐲‰⁒‱㐶‰⁒‱㐸‰⁒‱㔰‰⁒‱㔲‰⁒‱㔴‰⁒崯呹灥⽐慧敳⽐慲敮琠㐶㤠〠刾㸍敮摯扪ഴ㜳‰⁯扪㰼⽃潵湴‱〯䭩摳嬱㔶‰⁒‱㔸‰⁒‱㘰‰⁒‱㘲‰⁒‱㘴‰⁒‱㘶‰⁒‱㘸‰⁒‱㜰‰⁒‱㜲‰⁒‱㜴‰⁒崯呹灥⽐慧敳⽐慲敮琠㐶㤠〠刾㸍敮摯扪ഴ㜴‰⁯扪㰼⽃潵湴‱〯䭩摳嬱㜶‰⁒‱㜸‰⁒‱㠰‰⁒‱㠲‰⁒‱㠴‰⁒‱㠷‰⁒‱㤰‰⁒‱㤲‰⁒‱㤴‰⁒‱㤶‰⁒崯呹灥⽐慧敳⽐慲敮琠㐶㤠〠刾㸍敮摯扪ഴ㜵‰⁯扪㰼⽃潵湴‱〯䭩摳嬱㤹‰⁒′〸‰⁒′ㄱ‰⁒′ㄵ‰⁒′㈳‰⁒′㈶‰⁒′㌰‰⁒′㌶‰⁒′㐰‰⁒′㐵‰⁒崯呹灥⽐慧敳⽐慲敮琠㐶㤠〠刾㸍敮摯扪ഴ㜶‰⁯扪㰼⽃潵湴‱〯䭩摳嬲㐷‰⁒′㔳‰⁒′㔶‰⁒′㔸‰⁒′㘰‰⁒′㘳‰⁒′㘶‰⁒′㘸‰⁒′㜰‰⁒′㜲‰⁒崯呹灥⽐慧敳⽐慲敮琠㐶㤠〠刾㸍敮摯扪ഴ㜷‰⁯扪㰼⽃潵湴″⽋楤獛㈷㐠〠删㈷㘠〠删㈷㠠〠剝⽔祰支偡来猯偡牥湴‴㘹‰⁒㸾൥湤潢樍㐷㠠〠潢樼㰯䱥湧瑨‴㄰㈯呹灥⽍整慤慴愯卵扴祰支塍䰾㹳瑲敡洍਼㽸灡捫整⁢敧楮㴧뼧⁩搽❗㕍き灃敨楈穲敓穎呣穫挹搧㼾਼㽡摯扥⵸慰ⵦ楬瑥牳⁥獣㴢䍒䱆∿㸍਼砺硭灭整愠硭汮猺砽❡摯扥㩮猺浥瑡⼧⁸㩸浰瑫㴧塍倠瑯潬歩琠㈮㤮ㄭㄳⰠ晲慭敷潲欠ㄮ㘧㸍਼牤昺剄䘠硭汮猺牤昽❨瑴瀺⼯睷眮眳⹯牧⼱㤹㤯〲⼲㈭牤昭獹湴慸⵮猣✠硭汮猺楘㴧桴瑰㨯⽮献慤潢攮捯洯楘⼱⸰⼧㸍਼牤昺䑥獣物灴楯渠牤昺慢潵琽❵畩携㠶㔸扥ㅡⵥ㝣㈭㑣㡢ⵢ〴㜭换㡤㘱㈸昹摤✠硭汮猺灤昽❨瑴瀺⼯湳⹡摯扥⹣潭⽰摦⼱⸳⼧⁰摦㩐牯摵捥爽❁捲潢慴⁄楳瑩汬敲‶⸰ 坩湤潷猩✾㰯牤昺䑥獣物灴楯渾ഊ㱲摦㩄敳捲楰瑩潮⁲摦㩡扯畴㴧畵楤㨸㘵㡢攱愭攷挲ⴴ挸戭戰㐷ⵣ戸搶ㄲ㡦㥤搧⁸浬湳㩰摦砽❨瑴瀺⼯湳⹡摯扥⹣潭⽰摦砯ㄮ㌯✠灤晸㩃潭灡湹㴧乖䘧⁰摦砺彁摈潣剥癩敷䍹捬敉䐽✭ㄱ㌹㤶㈳㈶✠灤晸㩟䕭慩汓畢橥捴㴧異牡癡⁷敢甧⁰摦砺彁畴桯牅浡楬㴧卩浯癡䁮癦⹣稧⁰摦砺彁畴桯牅浡楬䑩獰污祎慭攽❓業潶愬⁚摥湫愧⁰摦砺卯畲捥䵯摩晩敤㴧䐺㈰〵〵㈰ㄳㄳ㌳✠灤晸㩟偲敶楯畳䅤䡯捒敶楥睃祣汥䥄㴧㠳㔶㈴㘹㘧⼾ഊ㱲摦㩄敳捲楰瑩潮⁲摦㩡扯畴㴧畵楤㨸㘵㡢攱愭攷挲ⴴ挸戭戰㐷ⵣ戸搶ㄲ㡦㥤搧⁸浬湳㩰桯瑯獨潰㴧桴瑰㨯⽮献慤潢攮捯洯灨潴潳桯瀯ㄮ〯✾㱰桯瑯獨潰㩨敡摬楮放㱲摦㩓敱㸼牤昺汩㸼⽲摦㩬椾㰯牤昺卥焾㰯灨潴潳桯瀺桥慤汩湥㸼⽲摦㩄敳捲楰瑩潮㸍਼牤昺䑥獣物灴楯渠牤昺慢潵琽❵畩携㠶㔸扥ㅡⵥ㝣㈭㑣㡢ⵢ〴㜭换㡤㘱㈸昹摤✠硭汮猺硡瀽❨瑴瀺⼯湳⹡摯扥⹣潭⽸慰⼱⸰⼧⁸慰㩃牥慴敄慴攽✲〰㔭〵ⴲ㑔〹㨴㐺㌰⬰㈺〰✠硡瀺䍲敡瑯牔潯氽❁捲潢慴⁐䑆䵡步爠㘮〠景爠坯牤✠硡瀺䵯摩晹䑡瑥㴧㈰〵ⴰ㔭㈴吰㤺㐷㨱㘫〲㨰〧⁸慰㩍整慤慴慄慴攽✲〰㔭〵ⴲ㑔〹㨴㜺ㄶ⬰㈺〰✾㰯牤昺䑥獣物灴楯渾ഊ㱲摦㩄敳捲楰瑩潮⁲摦㩡扯畴㴧畵楤㨸㘵㡢攱愭攷挲ⴴ挸戭戰㐷ⵣ戸搶ㄲ㡦㥤搧⁸浬湳㩸慰䵍㴧桴瑰㨯⽮献慤潢攮捯洯硡瀯ㄮ〯浭⼧⁸慰䵍㩄潣畭敮瑉䐽❵畩携摦攵愲㌰ⴳ扦〭㐵挰ⴸ敦戭㈱戰㕡㑥㍡ぢ✾㱸慰䵍㩖敲獩潮䥄㸼牤昺卥焾㱲摦㩬椾㠴㰯牤昺汩㸼⽲摦㩓敱㸼⽸慰䵍㩖敲獩潮䥄㸼⽲摦㩄敳捲楰瑩潮㸍਼牤昺䑥獣物灴楯渠牤昺慢潵琽❵畩携㠶㔸扥ㅡⵥ㝣㈭㑣㡢ⵢ〴㜭换㡤㘱㈸昹摤✠硭汮猺摣㴧桴瑰㨯⽰畲氮潲术摣⽥汥浥湴猯ㄮㄯ✠摣㩦潲浡琽❡灰汩捡瑩潮⽰摦✾㱤挺瑩瑬放㱲摦㩁汴㸼牤昺汩⁸浬㩬慮朽❸ⵤ敦慵汴✾ㄼ⽲摦㩬椾㰯牤昺䅬琾㰯摣㩴楴汥㸼摣㩣牥慴潲㸼牤昺卥焾㱲摦㩬椾婵步牳瑥楮潶愼⽲摦㩬椾㰯牤昺卥焾㰯摣㩣牥慴潲㸼摣㩳畢橥捴㸼牤昺卥焾㱲摦㩬椾㰯牤昺汩㸼⽲摦㩓敱㸼⽤挺獵扪散琾㰯牤昺䑥獣物灴楯渾ഊ㰯牤昺剄䘾ഊ㰯砺硭灭整愾ഊ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††††††††††††††††††††††††††††††††††††††††ਠ††††††††††††††††††††††††††††††††††††††††††††††††† ††††††††††††† 㰿硰慣步琠敮搽❷✿㸍੥湤獴牥慭൥湤潢樍㐷㤠〠潢樼㰯䵯摄慴攨䐺㈰〵〵㈴〹㐷ㄶ⬰㈧〰✩⽃牥慴楯湄慴攨䐺㈰〵〵㈴〹㐴㌰⬰㈧〰✩⽔楴汥⠱⤯䍲敡瑯爨䅣牯扡琠偄䙍慫敲‶⸰⁦潲⁗潲搩⽐牯摵捥爨䅣牯扡琠䑩獴楬汥爠㘮〠⡗楮摯睳⤩⽁畴桯爨婵步牳瑥楮潶愩⽃潭灡湹⡎噆⤯彁摈潣剥癩敷䍹捬敉䐨ⴱㄳ㤹㘲㌲㘩⽟䕭慩汓畢橥捴⡵灲慶愠睥扵⤯彁畴桯牅浡楬⡓業潶慀湶昮捺⤯彁畴桯牅浡楬䑩獰污祎慭攨卩浯癡Ⱐ婤敮歡⤯卯畲捥䵯摩晩敤⡄㨲〰㔰㔲〱㌱㌳㌩⽟偲敶楯畳䅤䡯捒敶楥睃祣汥䥄⠸㌵㘲㐶㤶⤾㸍敮摯扪൸牥昍ਰ‵㤴㌍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰ㄴ㌹㠠〰〰〠渍ਰ〰〰ㄴ㜳㘠〰〰〠渍ਰ〰〰ㄷ㜵㈠〰〰〠渍ਰ〰〰ㄸ〴ㄠ〰〰〠渍ਰ〰〰ㄸ㈶㈠〰〰〠渍ਰ〰〰ㄸ㐰㈠〰〰〠渍ਰ〰〰ㄸ㔴㌠〰〰〠渍ਰ〰〰ㄸ㘸㐠〰〰〠渍ਰ〰〰ㄸ㠲㔠〰〰〠渍ਰ〰〰ㄸ㤶㘠〰〰〠渍ਰ〰〰ㄹ㄰㠠〰〰〠渍ਰ〰〰ㄹ㈵〠〰〰〠渍ਰ〰〰ㄹ㌹㈠〰〰〠渍ਰ〰〰ㄹ㔳㐠〰〰〠渍ਰ〰〰ㄹ㘷㘠〰〰〠渍ਰ〰〰ㄹ㠱㠠〰〰〠渍ਰ〰〰ㄹ㤶〠〰〰〠渍ਰ〰〰㈰㄰㈠〰〰〠渍ਰ〰〰㈰㈴㐠〰〰〠渍ਰ〰〰㈰㌸㘠〰〰〠渍ਰ〰〰㈰㔲㤠〰〰〠渍ਰ〰〰㈰㘷㈠〰〰〠渍ਰ〰〰㈰㠱㔠〰〰〠渍ਰ〰〰㈰㤵㜠〰〰〠渍ਰ〰〰㈱㄰〠〰〰〠渍ਰ〰〰㈱㈴㌠〰〰〠渍ਰ〰〰㈱㌸㔠〰〰〠渍ਰ〰〰㈱㔲㜠〰〰〠渍ਰ〰〰㈱㘷㐠〰〰〠渍ਰ〰〰㈱㠱㔠〰〰〠渍ਰ〰〰㈱㤵㘠〰〰〠渍ਰ〰〰㈲〹㠠〰〰〠渍ਰ〰〰㈲㈴〠〰〰〠渍ਰ〰〰㈲㌸ㄠ〰〰〠渍ਰ〰〰㈲㔲ㄠ〰〰〠渍ਰ〰〰㈶㈸㔠〰〰〠渍ਰ〰〰㈶㌳㜠〰〰〠渍ਰ〰〰㈶㌸㤠〰〰〠渍ਰ〰〰㈶㐴㈠〰〰〠渍ਰ〰〰㈶㐹㔠〰〰〠渍ਰ〰〰㈶㔴㠠〰〰〠渍ਰ〰〰㈶㘰ㄠ〰〰〠渍ਰ〰〰㈶㘵㐠〰〰〠渍ਰ〰〰㈶㜰㜠〰〰〠渍ਰ〰〰㈶㜶〠〰〰〠渍ਰ〰〰㈶㠱㌠〰〰〠渍ਰ〰〰㈶㠶㘠〰〰〠渍ਰ〰〰㈶㤱㤠〰〰〠渍ਰ〰〰㈶㤷㈠〰〰〠渍ਰ〰〰㈷〲㔠〰〰〠渍ਰ〰〰㈷〷㠠〰〰〠渍ਰ〰〰㈷ㄳㄠ〰〰〠渍ਰ〰〰㈷ㄸ㐠〰〰〠渍ਰ〰〰㈷㈳㜠〰〰〠渍ਰ〰〰㈷㈹〠〰〰〠渍ਰ〰〰㈷㌴㌠〰〰〠渍ਰ〰〰㈷㌹㘠〰〰〠渍ਰ〰〰㈷㐴㤠〰〰〠渍ਰ〰〰㈷㔰㈠〰〰〠渍ਰ〰〰㈷㔵㔠〰〰〠渍ਰ〰〰㈷㘰㠠〰〰〠渍ਰ〰〰㈷㘶ㄠ〰〰〠渍ਰ〰〰㈷㜱㐠〰〰〠渍ਰ〰〰㈷㜶㜠〰〰〠渍ਰ〰〰㈷㠲〠〰〰〠渍ਰ〰〰㈷㠷㌠〰〰〠渍ਰ〰〰㈸ㄷ㘠〰〰〠渍ਰ〰〰㈸㈶㌠〰〰〠渍ਰ〰〰㈸㐰㔠〰〰〠渍ਰ〰〰㈸㔴㜠〰〰〠渍ਰ〰〰㈸㘸㤠〰〰〠渍ਰ〰〰㈸㠳ㄠ〰〰〠渍ਰ〰〰㈸㤷㌠〰〰〠渍ਰ〰〰㈹ㄱ㔠〰〰〠渍ਰ〰〰㈹㈵㜠〰〰〠渍ਰ〰〰㈹㌹㤠〰〰〠渍ਰ〰〰㈹㔴ㄠ〰〰〠渍ਰ〰〰㈹㘸㌠〰〰〠渍ਰ〰〰㌱㈳㤠〰〰〠渍ਰ〰〰㌱㈹㈠〰〰〠渍ਰ〰〰㌱㌴㔠〰〰〠渍ਰ〰〰㌱㌹㠠〰〰〠渍ਰ〰〰㌱㐵ㄠ〰〰〠渍ਰ〰〰㌱㔰㐠〰〰〠渍ਰ〰〰㌱㔵㜠〰〰〠渍ਰ〰〰㌱㘰㠠〰〰〠渍ਰ〰〰㌱㘵㤠〰〰〠渍ਰ〰〰㌱㜱〠〰〰〠渍ਰ〰〰㌱㜶ㄠ〰〰〠渍ਰ〰〰㌲ㄱ㔠〰〰〠渍ਰ〰〰㌲㈳㘠〰〰〠渍ਰ〰〰㌸㐷㐠〰〰〠渍ਰ〰〰㌸㜸㤠〰〰〠渍ਰ〰〰㐲㌵㘠〰〰〠渍ਰ〰〰㐲㘹㔠〰〰〠渍ਰ〰〰㐷㔸㔠〰〰〠渍ਰ〰〰㐷㤲㘠〰〰〠渍ਰ〰〰㐸〴㜠〰〰〠渍ਰ〰〰㔴㈹ㄠ〰〰〠渍ਰ〰〰㔴㘴㜠〰〰〠渍ਰ〰〰㔴㜷〠〰〰〠渍ਰ〰〰㘱〰㈠〰〰〠渍ਰ〰〰㘱㌸㜠〰〰〠渍ਰ〰〰㘱㔱ㄠ〰〰〠渍ਰ〰〰㘱㘳㔠〰〰〠渍ਰ〰〰㘱㜵㠠〰〰〠渍ਰ〰〰㘹〴㠠〰〰〠渍ਰ〰〰㘹㌷㠠〰〰〠渍ਰ〰〰㜴㜸㌠〰〰〠渍ਰ〰〰㜵〷㔠〰〰〠渍ਰ〰〰㠰㐹㈠〰〰〠渍ਰ〰〰㠰㠲ㄠ〰〰〠渍ਰ〰〰㠶〱㐠〰〰〠渍ਰ〰〰㠶㌵㔠〰〰〠渍ਰ〰〰㤴㌶㠠〰〰〠渍ਰ〰〰㤴㘷㌠〰〰〠渍ਰ〰〱〱㌱㐠〰〰〠渍ਰ〰〱〱㘵㘠〰〰〠渍ਰ〰〱〶㈵㈠〰〰〠渍ਰ〰〱〶㘲㌠〰〰〠渍ਰ〰〱〶㜴㜠〰〰〠渍ਰ〰〱ㄲ㜳〠〰〰〠渍ਰ〰〱ㄳ〷㈠〰〰〠渍ਰ〰〱ㄷ㈲㤠〰〰〠渍ਰ〰〱ㄷ㔵㠠〰〰〠渍ਰ〰〱㈳㘳㔠〰〰〠渍ਰ〰〱㈳㤴〠〰〰〠渍ਰ〰〱㈸㐲〠〰〰〠渍ਰ〰〱㈸㜳㜠〰〰〠渍ਰ〰〱㌳㤷㈠〰〰〠渍ਰ〰〱㌴㈶㠠〰〰〠渍ਰ〰〱㌴㌹㈠〰〰〠渍ਰ〰〱㌹㘶㐠〰〰〠渍ਰ〰〱㐰〵㠠〰〰〠渍ਰ〰〱㐰ㄸ㈠〰〰〠渍ਰ〰〱㐰㌰㘠〰〰〠渍ਰ〰〱㐰㐳〠〰〰〠渍ਰ〰〱㐰㔵㌠〰〰〠渍ਰ〰〱㐹㐸㜠〰〰〠渍ਰ〰〱㐹㠰㜠〰〰〠渍ਰ〰〱㐹㠳㌠〰〰〠渍ਰ〰〱㔴〴㔠〰〰〠渍ਰ〰〱㔴㌸㜠〰〰〠渍ਰ〰〱㔴㤳㤠〰〰〠渍ਰ〰〱㔵㈸〠〰〰〠渍ਰ〰〱㠷㐸㐠〰〰〠渍ਰ〰〱㠷㠰ㄠ〰〰〠渍ਰ〰〱㤲㌶㈠〰〰〠渍ਰ〰〱㤲㘵㐠〰〰〠渍ਰ〰〱㤳㘶㠠〰〰〠渍ਰ〰〱㤴〲㈠〰〰〠渍ਰ〰〲〰㜵〠〰〰〠渍ਰ〰〲〱ㄲ㤠〰〰〠渍ਰ〰〲〸㌶㐠〰〰〠渍ਰ〰〲〸㘹㌠〰〰〠渍ਰ〰〲ㄶ㔷㜠〰〰〠渍ਰ〰〲ㄶ㠹㐠〰〰〠渍ਰ〰〲㈲㈴㔠〰〰〠渍ਰ〰〲㈲㔸㘠〰〰〠渍ਰ〰〲㈷㐹㔠〰〰〠渍ਰ〰〲㈷㠴㤠〰〰〠渍ਰ〰〲㌲㘷〠〰〰〠渍ਰ〰〲㌲㤵〠〰〰〠渍ਰ〰〲㌸ㄲㄠ〰〰〠渍ਰ〰〲㌸㐳㜠〰〰〠渍ਰ〰〲㐳㈷㈠〰〰〠渍ਰ〰〲㐳㘱㐠〰〰〠渍ਰ〰〲㐹ㄴ〠〰〰〠渍ਰ〰〲㐹㐶㤠〰〰〠渍ਰ〰〲㔳㘰㜠〰〰〠渍ਰ〰〲㔳㤳㘠〰〰〠渍ਰ〰〲㔹㈰㈠〰〰〠渍ਰ〰〲㔹㔰㜠〰〰〠渍ਰ〰〲㘵ㄷ㜠〰〰〠渍ਰ〰〲㘵㐹㌠〰〰〠渍ਰ〰〲㜰㤱〠〰〰〠渍ਰ〰〲㜱㈰㈠〰〰〠渍ਰ〰〲㜶㌹㜠〰〰〠渍ਰ〰〲㜶㘷㜠〰〰〠渍ਰ〰〲㜹㤶㌠〰〰〠渍ਰ〰〲㠰㈸〠〰〰〠渍ਰ〰〲㠱㠲〠〰〰〠渍ਰ〰〲㠲ㄶ㈠〰〰〠渍ਰ〰〲㠶㌷㠠〰〰〠渍ਰ〰〲㠶㜴㤠〰〰〠渍ਰ〰〲㠶㠷㈠〰〰〠渍ਰ〰〲㤰㔴㜠〰〰〠渍ਰ〰〲㤰㠹㈠〰〰〠渍ਰ〰〲㤱〱㘠〰〰〠渍ਰ〰〲㤷ㄲ㌠〰〰〠渍ਰ〰〲㤷㐷㜠〰〰〠渍ਰ〰〳〲㐳㌠〰〰〠渍ਰ〰〳〲㜳㜠〰〰〠渍ਰ〰〳〴㈲㈠〰〰〠渍ਰ〰〳〴㔶㌠〰〰〠渍ਰ〰〳㄰〸ㄠ〰〰〠渍ਰ〰〳㄰㐲㜠〰〰〠渍ਰ〰〳㄰㔴㤠〰〰〠渍ਰ〰〳ㄶ㐹㜠〰〰〠渍ਰ〰〳ㄶ㠷㠠〰〰〠渍ਰ〰〳ㄷ〰㈠〰〰〠渍ਰ〰〳ㄷㄲ㘠〰〰〠渍ਰ〰〳ㄷ㈵〠〰〰〠渍ਰ〰〳ㄷ㌷㐠〰〰〠渍ਰ〰〳ㄷ㐹㠠〰〰〠渍ਰ〰〳ㄷ㘲ㄠ〰〰〠渍ਰ〰〳ㄷ㜴㐠〰〰〠渍ਰ〰〳㈶㜷㌠〰〰〠渍ਰ〰〳㈷ㄳ〠〰〰〠渍ਰ〰〳㈷㈵㌠〰〰〠渍ਰ〰〳㌲㠳㠠〰〰〠渍ਰ〰〳㌳㈰㐠〰〰〠渍ਰ〰〳㌳㌲㠠〰〰〠渍ਰ〰〳㌳㐵ㄠ〰〰〠渍ਰ〰〳㌹㐶㌠〰〰〠渍ਰ〰〳㌹㠳㘠〰〰〠渍ਰ〰〳㌹㤶〠〰〰〠渍ਰ〰〳㐰〸㐠〰〰〠渍ਰ〰〳㐰㈰㠠〰〰〠渍ਰ〰〳㐰㌳㈠〰〰〠渍ਰ〰〳㐰㐵㘠〰〰〠渍ਰ〰〳㐰㔷㤠〰〰〠渍ਰ〰〳㐹㘱㠠〰〰〠渍ਰ〰〳㐹㤸㠠〰〰〠渍ਰ〰〳㔰ㄱㄠ〰〰〠渍ਰ〰〳㔵㔶ㄠ〰〰〠渍ਰ〰〳㔵㤱㔠〰〰〠渍ਰ〰〳㔶〳㤠〰〰〠渍ਰ〰〳㔶ㄶ㌠〰〰〠渍ਰ〰〳㘲㜸㌠〰〰〠渍ਰ〰〳㘳ㄴ〠〰〰〠渍ਰ〰〳㘳㈶㐠〰〰〠渍ਰ〰〳㘳㌸㠠〰〰〠渍ਰ〰〳㘳㔱㈠〰〰〠渍ਰ〰〳㘳㘳㔠〰〰〠渍ਰ〰〳㜰㘳㘠〰〰〠渍ਰ〰〳㜰㤶㔠〰〰〠渍ਰ〰〳㜱〸㤠〰〰〠渍ਰ〰〳㜱㈱㈠〰〰〠渍ਰ〰〳㜸㈲㌠〰〰〠渍ਰ〰〳㜸㘰㤠〰〰〠渍ਰ〰〳㜸㜳㌠〰〰〠渍ਰ〰〳㜸㠵㜠〰〰〠渍ਰ〰〳㜸㤸〠〰〰〠渍ਰ〰〳㠵㔸㌠〰〰〠渍ਰ〰〳㠵㠷㘠〰〰〠渍ਰ〰〳㠸㠴㤠〰〰〠渍ਰ〰〳㠹ㄵ㐠〰〰〠渍ਰ〰〳㤳㈴㈠〰〰〠渍ਰ〰〴〷㌰㔠〰〰〠渍ਰ〰〴〷㔷㔠〰〰〠渍ਰ〰〴〷㜷㔠〰〰〠渍ਰ〰〴〸〶ㄠ〰〰〠渍ਰ〰〴〸㌹㌠〰〰〠渍ਰ〰〴〸㐱㤠〰〰〠渍ਰ〰〴ㄹ㈱㘠〰〰〠渍ਰ〰〴ㄹ㔰㤠〰〰〠渍ਰ〰〴㌲㔴㜠〰〰〠渍ਰ〰〴㌲㠶㐠〰〰〠渍ਰ〰〴㐸㌷㈠〰〰〠渍ਰ〰〴㐸㘷㤠〰〰〠渍ਰ〰〴㐸㠲㔠〰〰〠渍ਰ〰〴㔱〹㘠〰〰〠渍ਰ〰〴㔱㌹ㄠ〰〰〠渍ਰ〰〴㔱㐴㤠〰〰〠渍ਰ〰〴㔲㌵㌠〰〰〠渍ਰ〰〴㔲㘶㤠〰〰〠渍ਰ〰〴㔵㌸㜠〰〰〠渍ਰ〰〴㔵㘹ㄠ〰〰〠渍ਰ〰〴㘱㠶㠠〰〰〠渍ਰ〰〴㘲ㄳ㐠〰〰〠渍ਰ〰〴㘲㐸㈠〰〰〠渍ਰ〰〴㘲㜷㔠〰〰〠渍ਰ〰〴㘳㈶㔠〰〰〠渍ਰ〰〴㘳㔷〠〰〰〠渍ਰ〰〴㘶㜵㠠〰〰〠渍ਰ〰〴㘷〶㌠〰〰〠渍ਰ〰〴㜲㈳㠠〰〰〠渍ਰ〰〴㜲㔳ㄠ〰〰〠渍ਰ〰〴㜵㌱㔠〰〰〠渍ਰ〰〵㈱㐱㤠〰〰〠渍ਰ〰〵㈱㘹〠〰〰〠渍ਰ〰〵㈲㐰㜠〰〰〠渍ਰ〰〵㈲㘹㔠〰〰〠渍ਰ〰〵㈳㐴〠〰〰〠渍ਰ〰〵㔲㌰㘠〰〰〠渍ਰ〰〵㔲㌵ㄠ〰〰〠渍ਰ〰〵㠷ㄶ㌠〰〰〠渍ਰ〰〵㠷㌱㈠〰〰〠渍ਰ〰〵㠷㔵㐠〰〰〠渍ਰ〰〵㠷㠸㈠〰〰〠渍ਰ〰〶〱㈵㌠〰〰〠渍ਰ〰〶〱㔳㐠〰〰〠渍ਰ〰〶〱㜷㈠〰〰〠渍ਰ〰〶〲〶〠〰〰〠渍ਰ〰〶〲㌸㠠〰〰〠渍ਰ〰〶〲㔴ㄠ〰〰〠渍ਰ〰〶〲㠰㘠〰〰〠渍ਰ〰〶〳㔹㜠〰〰〠渍ਰ〰〶〳㠶ㄠ〰〰〠渍ਰ〰〶〴〹㈠〰〰〠渍ਰ〰〶㈰㠵㔠〰〰〠渍ਰ〰〶㔸㜸ㄠ〰〰〠渍ਰ〰〶㔹㄰㤠〰〰〠渍ਰ〰〶㔹㈵ㄠ〰〰〠渍ਰ〰〶㔹㔳㈠〰〰〠渍ਰ〰〶㘰㌲ㄠ〰〰〠渍ਰ〰〶㜳㌶㐠〰〰〠渍ਰ〰〶㜳㔹㈠〰〰〠渍ਰ〰〶㜳㜴㜠〰〰〠渍ਰ〰〶㜳㤱〠〰〰〠渍ਰ〰〶㜴ㄴ㜠〰〰〠渍ਰ〰〶㜴㔴㘠〰〰〠渍ਰ〰〶㜴㜶㠠〰〰〠渍ਰ〰〶㜴㤰ㄠ〰〰〠渍ਰ〰〶㜵〹㘠〰〰〠渍ਰ〰〶㜵㈲〠〰〰〠渍ਰ〰〶㜵㐶ㄠ〰〰〠渍ਰ〰〶㠲〵ㄠ〰〰〠渍ਰ〰〶㠲㌳㤠〰〰〠渍ਰ〰〶㠲㔷〠〰〰〠渍ਰ〰〶㠲㜵㘠〰〰〠渍ਰ〰〶㠹㠳㌠〰〰〠渍ਰ〰〶㠹㤸㜠〰〰〠渍ਰ〰〶㤰㈲㌠〰〰〠渍ਰ〰〶㤰㈷㔠〰〰〠渍ਰ〰〶㤰㐴ㄠ〰〰〠渍ਰ〰〶㤰㐸㤠〰〰〠渍ਰ〰〶㤰㘵〠〰〰〠渍ਰ〰〶㤰㠹㌠〰〰〠渍ਰ〰〶㤱〴〠〰〰〠渍ਰ〰〶㤱ㄱ㠠〰〰〠渍ਰ〰〶㤱㈸㌠〰〰〠渍ਰ〰〶㤱㐴㠠〰〰〠渍ਰ〰〶㤱㘱㌠〰〰〠渍ਰ〰〶㤱㜷㜠〰〰〠渍ਰ〰〶㤱㤴㈠〰〰〠渍ਰ〰〶㤱㤹㜠〰〰〠渍ਰ〰〶㤲〴㤠〰〰〠渍ਰ〰〶㤲㄰ㄠ〰〰〠渍ਰ〰〶㤲ㄵ㜠〰〰〠渍ਰ〰〶㤲㌲㈠〰〰〠渍ਰ〰〶㤲㐸㜠〰〰〠渍ਰ〰〶㤲㘵㈠〰〰〠渍ਰ〰〶㤲㠱㜠〰〰〠渍ਰ〰〶㤲㠶㠠〰〰〠渍ਰ〰〶㤲㤳㔠〰〰〠渍ਰ〰〶㤳〰㈠〰〰〠渍ਰ〰〶㤳〵㌠〰〰〠渍ਰ〰〶㤳㈱㠠〰〰〠渍ਰ〰〶㤳㌸㈠〰〰〠渍ਰ〰〶㤳㔴㜠〰〰〠渍ਰ〰〶㤳㜱〠〰〰〠渍ਰ〰〶㤳㜶㈠〰〰〠渍ਰ〰〶㤳㤲㜠〰〰〠渍ਰ〰〶㤴〹㈠〰〰〠渍ਰ〰〶㤴㈵㜠〰〰〠渍ਰ〰〶㤴㐲ㄠ〰〰〠渍ਰ〰〶㤴㐷㌠〰〰〠渍ਰ〰〶㤴㔲㤠〰〰〠渍ਰ〰〶㤴㔹ㄠ〰〰〠渍ਰ〰〶㤴㘷〠〰〰〠渍ਰ〰〶㤴㜲㌠〰〰〠渍ਰ〰〶㤴㜷㔠〰〰〠渍ਰ〰〶㤴㠴ㄠ〰〰〠渍ਰ〰〶㤴㤰㐠〰〰〠渍ਰ〰〶㤵〶㤠〰〰〠渍ਰ〰〶㤵㈳㐠〰〰〠渍ਰ〰〶㤵㌹㤠〰〰〠渍ਰ〰〶㤵㔶㐠〰〰〠渍ਰ〰〶㤵㜲㤠〰〰〠渍ਰ〰〶㤵㜸〠〰〰〠渍ਰ〰〶㤵㠳㈠〰〰〠渍ਰ〰〶㤵㠸㔠〰〰〠渍ਰ〰〶㤵㤴ㄠ〰〰〠渍ਰ〰〶㤵㤹㠠〰〰〠渍ਰ〰〶㤶ㄲ㌠〰〰〠渍ਰ〰〶㤶㌱㐠〰〰〠渍ਰ〰〶㤶㔳㜠〰〰〠渍ਰ〰〶㤶㜳㌠〰〰〠渍ਰ〰〶㤶㠸ㄠ〰〰〠渍ਰ〰〶㤷〹㠠〰〰〠渍ਰ〰〶㤷㈳㤠〰〰〠渍ਰ〰〶㤷㌷㐠〰〰〠渍ਰ〰〶㤷㐹㌠〰〰〠渍ਰ〰〶㤷㘳㈠〰〰〠渍ਰ〰〶㤷㜶㜠〰〰〠渍ਰ〰〶㤷㠹㘠〰〰〠渍ਰ〰〶㤸〴ㄠ〰〰〠渍ਰ〰〶㤸㈱ㄠ〰〰〠渍ਰ〰〶㤸㌵㤠〰〰〠渍ਰ〰〶㤸㔳㐠〰〰〠渍ਰ〰〶㤸㘸㠠〰〰〠渍ਰ〰〶㤸㠱㘠〰〰〠渍ਰ〰〶㤸㤳㠠〰〰〠渍ਰ〰〶㤹ㄱ㈠〰〰〠渍ਰ〰〶㤹㈳㌠〰〰〠渍ਰ〰〶㤹㌶㠠〰〰〠渍ਰ〰〶㤹㐸㜠〰〰〠渍ਰ〰〶㤹㘶〠〰〰〠渍ਰ〰〶㤹㠰㤠〰〰〠渍ਰ〰〶㤹㤸㠠〰〰〠渍ਰ〰〷〰ㄶㄠ〰〰〠渍ਰ〰〷〰㌴㔠〰〰〠渍ਰ〰〷〰㔴〠〰〰〠渍ਰ〰〷〰㜳㔠〰〰〠渍ਰ〰〷〰㠵㘠〰〰〠渍ਰ〰〷〱〱㈠〰〰〠渍ਰ〰〷〱㈲〠〰〰〠渍ਰ〰〷〱㌵㘠〰〰〠渍ਰ〰〷〱㔳〠〰〰〠渍ਰ〰〷〱㘵ㄠ〰〰〠渍ਰ〰〷〶㌴㐠〰〰〠渍ਰ〰〷〷㤴㤠〰〰〠渍ਰ〰〷〸㤸㤠〰〰〠渍ਰ〰〷㄰㌸㘠〰〰〠渍ਰ〰〷ㄱ㘱㐠〰〰〠渍ਰ〰〷ㄲ㜶㤠〰〰〠渍ਰ〰〷ㄴㄷ〠〰〰〠渍ਰ〰〷ㄵ㌴㜠〰〰〠渍ਰ〰〷ㄶ㔱㠠〰〰〠渍ਰ〰〷ㄷ㜲㔠〰〰〠渍ਰ〰〷ㄹ㌴㜠〰〰〠渍ਰ〰〷㈰㐸㈠〰〰〠渍ਰ〰〷㈱㐲㜠〰〰〠渍ਰ〰〷㈲㤳㐠〰〰〠渍ਰ〰〷㈶〱㐠〰〰〠渍ਰ〰〷㈷㔱㜠〰〰〠渍ਰ〰〷㈸㤰㘠〰〰〠渍ਰ〰〷㌰ㄶ㤠〰〰〠渍ਰ〰〷㌱㐴㐠〰〰〠渍ਰ〰〷㌲㠳㔠〰〰〠渍ਰ〰〷㌳㤸㤠〰〰〠渍ਰ〰〷㌴㠴㐠〰〰〠渍ਰ〰〷㌶〳㘠〰〰〠渍ਰ〰〷㌷㌴㐠〰〰〠渍ਰ〰〷㌸㐷〠〰〰〠渍ਰ〰〷㌹㜸ㄠ〰〰〠渍ਰ〰〷㐱ㄲㄠ〰〰〠渍ਰ〰〷㐲㈹㔠〰〰〠渍ਰ〰〷㐳㘹〠〰〰〠渍ਰ〰〷㐴㤵㠠〰〰〠渍ਰ〰〷㐶㈱㤠〰〰〠渍ਰ〰〷㐷㜴㘠〰〰〠渍ਰ〰〷㐹〶㌠〰〰〠渍ਰ〰〷㔰㘱ㄠ〰〰〠渍ਰ〰〷㔱㤱㈠〰〰〠渍ਰ〰〷㔳㔵㐠〰〰〠渍ਰ〰〷㔴㤸㈠〰〰〠渍ਰ〰〷㔶㌹㔠〰〰〠渍ਰ〰〷㔷㠴㌠〰〰〠渍ਰ〰〷㔹㐱ㄠ〰〰〠渍ਰ〰〷㘱〲〠〰〰〠渍ਰ〰〷㘲㘹㐠〰〰〠渍ਰ〰〷㘴㈶㈠〰〰〠渍ਰ〰〷㘵㘹㤠〰〰〠渍ਰ〰〷㘷㌲㠠〰〰〠渍ਰ〰〷㘸㠵ㄠ〰〰〠渍ਰ〰〷㜰ㄷ㔠〰〰〠渍ਰ〰〷㜱㐹〠〰〰〠渍ਰ〰〷㜳㄰㐠〰〰〠渍ਰ〰〷㜴㔶㠠〰〰〠渍ਰ〰〷㜵㜳㈠〰〰〠渍ਰ〰〷㜶㤰ㄠ〰〰〠渍ਰ〰〷㜷㠱ㄠ〰〰〠渍ਰ〰〷㜸㠱㜠〰〰〠渍ਰ〰〷㠱㈰㤠〰〰〠渍ਰ〰〷㠱㈴㘠〰〰〠渍ਰ〰〷㠱㈷ㄠ〰〰〠渍ਰ〰〷㠱㌸㈠〰〰〠渍ਰ〰〷㠱㔱㔠〰〰〠渍ਰ〰〷㠱㘵㜠〰〰〠渍ਰ〰〷㠱㜹㤠〰〰〠渍ਰ〰〷㠱㤴ㄠ〰〰〠渍ਰ〰〷㠲〸㌠〰〰〠渍ਰ〰〷㠲㈲㔠〰〰〠渍ਰ〰〷㠲㌶㜠〰〰〠渍ਰ〰〷㠲㐵㈠〰〰〠渍ਰ〰〷㠶㘳㈠〰〰〠渍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ਰ〰〰〰〰〠㘵㔳㔠昍ੴ牡楬敲ഊ㰼⽓楺攠㔹㐳㸾ഊ獴慲瑸牥昍਱ㄶഊ┥䕏䘍�

